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Manitoba Indigenous Cultural Education Centre (MICEC) hosts language resource documents on
our website with the aim of supporting Indigenous language learners and educators.

MICEC is responsible for preserving and promoting these important historic documents that not
only celebrate the past efforts and knowledge of Elders and language keepers, but also preserve
examples of how the language was written and used in years past.

Access to these documents is for research and personal study purposes. If you would like to use
these for any other purpose, please reach out to us at: collections@micec.com. If you would like
to learn more about your rights and responsibilities regarding copyright, we recommend you visit
the Copyright Act webpage. For a great introduction to the act and what it implies, check out this
guide to Canadian copyright.

For a nuanced introduction to how current Western ideas on copyright relate to Indigenous
Knowledge and Traditional Cultural Expressions you can visit the Canadian Government’s
Indigenous peoples and intellectual property webpage, and Indigenous Corporate Training Inc.s
article: Indigenous Knowledge and the Question of Copyright.

NOTE: These links and email address were active as of October 2024. Apologies if you access this
document sometime in the future and they are no longer up to date or available. You can always try
Internet Archive’s Wayback Machine to see if they have a snapshot of the dead links. That said, if
these documents are no longer available it also likely means there are new legislation and guides
that speak to your contemporary moment.
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This guide has been developed as part of an overall Native Languages
program for Manitoba schools and comprises the level 5 of the pro-
gram. The document incorporates the ideas and suggestions of
students and teachers in the field who speak and teach or have
taught a Native Language.

This Native Language Instruction Guide - Level V is subject to
revision pending the receipt of further information and suggestions

from the field.

Acknowledgement is given to Dan Ehman, Stella Neff, Emma Gossfeld,
Florence Paynter, Art Rempel, Boniface Guimond and Flora Zaharia.
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INTRODUCTION TO LEVEL V

This course was originally designed as-an introductory Spoken 0jibway
program. With this revision, it will follow the Native Language
Instruction Guide, Levels 1 - 4, as Level 5. The objectives for

Level 5 is to acquaint the students to the structure and the grammar
of the Ojibway language. The basic dialogue included with the lessomns
demonstrate the structure of the Ojibway language and some of the
grammar differences. With students that are fluent in another
language, it is wise to point out the differences in the grammar as
compared to their language. The dialogue presented with these lessons
should only serve as samples in the real lesson. Practical, real
demonstrations would be more valuable in the teaching of distances.

Another objective for Level 5 is that the students should no longer
rely on Roman Orthography as written communication, but only use
syllabics in reading and writing. Practise in reading and writing
should become an important part of the course. With Level 6,

creative writing becomes a part of the program so Level 5 prepares

the student for writing. Composing new sentences and writing them out
could be part of each lesson.

Lessons 1 - 9

These lessons consist of a series of questions about the pictures and
the appropriate answers. The students should learn both the questions
and the answers.

The teacher should point to the thing being talked about. The pictures
printed with the book can be used, or they can be reproduced on the
blackboard, or in some other way.

After learning these lessons, the students can use the questions in
class to ask for the names of additional objects. They should be
encouraged to use these questions with other Ojibway speaking members
of the community. But it is important not to let the class delay too
long before going on in the lessons while collecting the names of
everything. It is as important to know how to use words as it is to
know the words themselves. The lessons in this level are designed to
teach the student both the most important words and how to use them,

Lessons 10 - 18

These lessons continue the question and answer pattern as before, while
introducing a new kind of Ojibway word, which we call transitive verbs.
Transitive verbs change their endings and beginnings to indicate dif-
ferent pronouns. Moreover, the beginnings and endings wekonen - what,
and anin minik - how many; and in sentences with no question word. As
in the preceding lessons, the student should learn both the questions
and the answers.

ii
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For example:

With no Question Word:

ni wapama
ni wapamik
ki wapama
ki wapamak
o wapama

o wapamawan

With a Question Word:

wapamak I see him

wéapamék I see them

wapamat You see him

wapamat You see them
wapamah He sees him or them
wapamawah They see him or them

These are the forms of the transitive verb meaning see, when

it is a k-noun that is being seens When an a-noun is being seen, the

verb is differente.
For example:

With no Question Word:

ni wapantan
ki wapantan
o wapantan

o wapantanawa

fute

With a Question Words:

ni wapamak I see it or them

o Wapamak You see it or them

o wépamah He/she sees it or them
o wapamawah They see it or them
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A1l transitive verbs work the same way, differemt forms going

with k-nouns and a-nouns.

For example:

ni noftawd I hear him
ni nddtén I hear it

Lessons 19 to 24

These lessons introduce the student to the obviative form of
nounse The verb forms listed at the beginning of Lesson 10 can be
divided into two groups.
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o . s/ . VI

s ni wapama I see h:i.m/her ni wapamak I see them

(2]

Q ni Wé’pamék I see them ni wipamikok they see me

g ki wépaméd You see him/her wépamét when you see him/her
;:C“ ki wipamék  You see them ni wépam they see me

%mﬁ_ ni wipafitén T see it wipafit amén when I see it

Al . oy w —_

s ki wépaiitén You see it wipalit aman when you see it

5¢

° 2

S 2 . Group 2:

s &

SE o wipamén he sees him/her whpamat when he sees him/her
é% wépamikok they see me wéfpamak T look at them

§“§ wipaift 4m it is seen wépaiit én look at it (singular)
. - wépatit amok look at it {plural) wé&paKtamok look at it (plural)

With verb forms of Group 2, the noun naming the thing that is
seen must be in the obviative forme With verb forms of Group 1, the
noun naming the thing seen is not in the obviative.

The obviative of k-nouns end in 'a'. It is the same in both
singular and plural. '

For examples animoc ni wépamé' I see a doge.
amimocak ni wé’pamﬁk I see dogs.
‘Hl\ ' amimocah o wa'.’pama{h He sees dogse
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The obviative of a~nouns end in 'an' in the singulare.
lural, the obviative is the same as the regular plural ending in 'a‘'.
P ]

For example:

tc:i-._mél ni w{paﬁtén
teIménan ni wépahiténan
tcImén o wépanitdn

7 ’
tcImdnan o wépaittdnan

Ni wépamé animoce
Ni w:fpamélc animokKe

O wépamén animocan (cah)e

I see a boat,
I see boatse
He sees a boat.

He sees boats.

I see a doge
1 see dogs.
He sees a dog (dogs)e

vii
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Suggestions for the Teacher

Teachers who plan to teach this course should be thoroughly
familiar with the local Odjibwe dialect in their area, if there is army.
Corrections should then be made if there are any dialect differences.
The teacher has three main tasks in the teaching of the course. First,
he is a model for pupil imitatione To be a model, the teacher needs only
to have an accurate control of the promunciation of the sentence struc-
tures and the materials to be lesrnede He is aided by tapes, which
should be purchased or made. While both tapes and teacher are needed,
the teacher supplies the needed flexibility and the important accompany-
ing gesture and facial expressionse Second, the teacher is a judgé of
pupil accuracy in imitation and practise. Here again tapes are a help
to the teacher since they provide a standard against which the perfor-
mance of the class can be measurede However, tapes are aids, only
teachers can notice and comment on a student's errors and difficulties.
Consistent evaluation of each pupil'!s performance and progress in an
aural ~ oral language course is of particular performancee. Third, the
teacher is a manager of classroom activity. As 2 manager, the teacher
decides how much practise is essential to learning the material, without
allowing too little or demanding too muche He must also be able to vary
the activities so that the result is a well-planned and effective

performance.

The success of any language course depends upon the teacher,
not -the teaching materialse This is particularly true of an aural — oral
language course, for it is the teacher alone who must present the mater-
ials, direct their practise and judge the effectiveness of the results.
The teaching materials can maske the task easier or more difficult, but
in the last analysis, if the course is a success, it is the teacher who
made it sos Therefore, the teacher must also be able to create situa-
tions which have meaning for the students and relate to their actual

experiences. The teacher should make events of the community a real

part of the programe

ix
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A method of teaching a language may consist of the following

1, Imitation of course material.

2. Interpretation of course material.

3¢ Question and answer, using course material.

4+ Substitution of words or word groups within a stimulus sentence.

For example:

Awenenan wébamét ahé kwiwiséﬁs - Who does that boy see?

Awenenan wépaméf ah{ ikwéséﬁq ~ Who does that girl see?

or

0 wibambh ninj wipgsgh ~ He sees two rabbits.

0 whbaméh niswi wébgsgh - He sees.three rabbits,

or

0 whbamén péjik animocan - He sees one dog.

Ve T ¢ s s
0 whbamfn péjik ininiwan - He sees one man,

5« Extension of basic sentences, by the use of co—ordinating or sub-—

ordinating the sentences.

Lesson Guideline:

IESSON:

Timing of the lessons may be as follows:

Fifteen to twenty minutes daily, for nine and ten year olds.
Twenty to twenty-five mimutes daily, for eleven and twelve
year oldse

Msy be divided into several sections for differenmt activities
of learning. Some of these may be:

Greetings

Review of yesterday's work

Review of older material presented to students through
discussions or otherwise

Lesson for the day

Songs, Games, Drama to provide break after lesson

Discussion and questions about course from students

Recap of lesson learned that day

These are only suggestions! These can be modified and adapted
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according to the needs, circumstances and conditions of the teachers and

students!' particular classroome

The student should work_through each of the stages at a rate
best suited to his abilities. Although complete mastery of the work is
improbable, a pupil should show reasonable competence before proceeding
to the next stepe In the early stages, so much material is rebeated,
the student who fails to learn something at its first sppearance will
have the opportunity to do so later.

The teacher must avoid boredom, on the one hand ty not insist-
ing that each pupil should know everything, and on the other hand avoid
excessive speed and superficial treatment of the material that would
lead to ignorance and frustrations To be able to reach a balance between
these two is the mark of a good teacher.

ACTIVITIES AND RESOURCES:

For supplementary materials, prepare tapese Loccal dialect
variations, recorded from local residents would be a valuable aid in the
classroomse Arrange visits from local residents to converse with the

studentse Encourage students to practise their language outside of

school time.

Other activities suggested are:

- 1e Keeping scrap books of pictures, drawn or cut oute Print in sylla-

bics beside them. _

2+ Make wall muralse Print names of things beside them.

3¢ Make models. Depict scenese Seasonal activities and changes may
be shown this waye.

Le Have pictures of all local animals, trees, flowers, birds, fish and
plants that are used, such as seneca root. Label theme Or, have
the real thing in the classroome

5« Encourage creative writings Assign simple paragraph writinge

Testing suggestions are given after Lesson 10.

xii



Tt is important that the teacher always use directions and

common phrases in the Native language so_the students will get used to
the words. These useful phrases may be introduced, not structurally,
but incidentally. '

Document provided for research and/or personal use.

oma pihicén, oma pihicék (plural) come here
n'kotei ijén, n'kotci ijék (plural) go away
apin, apik (plural) - ' sit down
pafikiton, paikitok (plural) be quiet
kockwawatapin, kockwawatapik (plural) sit still
; kotciton, kotcitok (plural) try it
:E ki nisitotam na? Do you understand?
8 ki nisitotfm na? Do you understand?
°_§ ni wanike I forget
é ni wanikemin | we forget
_é anicinébemon, anicinibemok (plural) talk Odjibwe
ks minaw{ ikiton, minswd ikitok (plural) ssy it again
uwé‘ kitwim ikiton, kitwém ikitok (plural) say it again
% | mihi ici ' that is the way
c kakwetcim ' ask him/her
}‘E kakwetcimikok ask them
g wilit amaw tell him/her
'§ wiilt amawikok tell them
g kakina ikitok everybedy say it
S mémaw ikitok - | say it altogether
nakwet aw, nakwetawikok answer him/her, answer them
minawa ' again
cakanécimon talk English
eil, efih yes
kéwin no
mégicé maybe
wekonen . what
awenen who
anin What is the matter?
’W\ _ requesting an answer

xiii
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okay?

true

never mind
that's okay

I don't know
we don't know
listen

l:_i.sten to me
listen to them
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ILessons 1 - 4

Introduce the students to one kind of 0djibwe word, which we
cz1l k-nouns. K-nouns are so called because their plurel forms end in

k, for example:

animoc - dog ' arimpcak -~ dogs
o4 - -t s
animons - Ppuppy animonisak - pupples
wépgs - rabbit wéposok ~ rabbits
wéposons - little rabbit | wéposofisak - little rabbits

The lessons also introduce the question words, azwenen and

awénena(k), and the pointing out words, waha, aha, aweti, and their

plurals, which go with k-nouns.

Teaching Suggestions:

Students will need an explanation of the distances involved
in the use of: waha, this one (right here)
aha, that one (there)
aweti, that one (farthest away)

Animate and Inanimate Demonstratives: Singular and Plural

- K-nouns ({animate) ~ A-nouns (inanimate)
this (here) waha aha
that . waha aha Singular
that (far) aweti iniwe
these (here) iki oko
those oko okowek Plural
those (far) ikiweti ikiwék

The illustrations enclosed in the guide are to serve as a,
demonstration of these words. More practical devices would be to place
different things at different distances. The sketches are only illus-
trations. Teaching distances will be so much more practical if done

with materials that are right in the classroom.

xvii
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To supplement sentences, names of other animals may be intro—
duced also. This should depend on the animals known to the children.

Assigrment Suggestions:
(1) Practise syllabic writing and reading,

(2) Make worksheets for students to fill in the blanks,
(3) Ask questions. Have student write the answer in syllabics.

(4) ZXerox syllabic pages and have the students translate them into
Odjibwe and then English,

xix
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Introductory Lesson I

Greetings

These first two introductory lessons can be used anytime in the course.
This is some of the everyday language that is used.

l.
2e

3e

Le

Se
e
Te

B

Fe
10.
11l.
12.
13.
1.
15.
16
17.
18.
1G.

20.

yot”
Anin. Anin megwa Ejbepdpen?

Ni mino ay4.
Anin e 3 aydyan?

Ni mino ay4.

Ki. sakinind?i;nin.

Ki sakam.ng‘lnm,
ni minwentan wibaminén.

Ki salﬂnmgum‘l,
ki ka wibamin minawa.

Kin dae}h
Win daei’
» s
Win dac ki mémé?
Anin?
pOx
Anin Efimyst ki mam4?
P
Anin §ihayét ki pdpd?
. /4‘: PA
Anin é§ihsyat kokom?
/s‘h /, Vd
Anin éjihayit kokominédn?
Anin é?inika’soyan?
aseene nﬁdll’;_nﬂcés.
Kﬁw:.n iko ap b\‘

Kéwin iko,

1.
2e
3e
Le
Se
e

Ta

8e

Qe
10.
11.

12.

13.

14
15
16.
17.
18.
19.
20.

Hello. How are you now?
I am fine.
How are you?

Very goode

I am fine.

I shake hands with you.

I shake hands with you,
I am very glad to see you.

I shake hands with you,
I will see you again.

How about you?

How about him/her?

How about your mother?
How are you?

How is your mother?
How is your father?
How is your grandmother?
How is our grandmother?
What is your name?
sssses 1S My nName.

Hot very good.

Not reallye.
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Introductory Lesson II

1e
2e
3e
Le

e

b
Te
8.
Fe
10,
ile
12,
13.
1he
15
160
17.
18.

- 1G.

20,

Weather

&

Anin §}iwebak noHgom.
Mino kijigan notigom.
Afdi wéHdénimak noligom.

Kiwétinong ofiddniman noligoms
NiHgdpihanong ofdéniman nofigom.

Whbanotig ofiddniman nofigome
5\;?évv.ra.t?ox‘fg offdéniman nofigome
Matgi\ kigikan nofigoms
Kitcg sokipone

Kitc:'ﬁ kimiwan.

KitcL; notin

Wawifige kisina.

Wawifige kieite.

Kl’t&\;. sokipone

Kitcl limiwan.

Sobk animat.

¥i animikiki na tipikofig.
Kawin, ki wésikewak eta.
Wi kimiwan na nofigome

WéWé.t Ce

1.
2e
e
be

Se

6o
Te
84
Fe

10.

11.
12,
13
e
154
16s
174
18.
19.

20,

What kind of a day is it today?
It is = nice day today.
Where is the wind from today?

The wind is blowing from the
north todaye

The wind is blowing from the
west today.

The wind is from the egst.
The wind is from the south.
Tt is a bad day. (bad weather)
It is snowing a lote.

It is raining a lot.

It is blowing a lote

It is very cold.

It is very hot.

It is snow:i_.ng hard..

.It is raining hard.

It is blowing harde.

Was there thunder last night?
No, it was only lightening.

Is it going to rain today?

Northern lightse
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Lesson 1

Awéhéh Wahé?
Animo‘ch Waha{.
Awénén wahé?
pnimod? kay€ wahd,
Awénén awéti?

Arinoikeyd awdtie

Awénéh wahé?
Lnimofs wahé,

and 3l

Animgﬁé kayé wah4,
Awénén daéhwahé?
Animg:ﬁs kaye’ wah4.
Wahd dae®sh
Animo¥s key€ wahé.
Awénén daé‘awéti?
Animohs kayé awéti.
Awéti dadd

. » < ’o.
Animons kaye awetdi.

Awénenak iki?
Awénenak daseh iki?
Animonsak iki.

Awe/ne nak da%h oko?

 Animgrisak kayé 0kOe

Awénenak dal sliwébi?

AnimoHisak kayé ikiwétia

Who is this?

This is a2 dog.

Who is that? (near)
That is & dog, too.

Who is that? (far)

That is a dog, t00.

Who is this?

This is a puppy.

ind this?

This is a puppy, tooe

And who is that? (near)

That is a puppy, too.

~ And that?

That is a puppy, tooe
And who is that? (far)
That is a puppy, too.
And that?

That is a puppy, too.

Who are these?
These are dogse
And who are these?
These are puppies.

And who are those? (near)

Those are puppies, too.

And who are those? (far)

Those are puppies, toce
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Lesson 3_

'Awénén wahé?
Wepps wahé.
Awe’nén Wah{t?
Wapos kayé wahd.
s/ .
Awénén awbti?

Wapos kayé awdti,

Awénén waha?
Wapgsofis wahA.

Aha dag”

Wapgsons kayé wahé.
Awénén kay€ wah4?
Waposolis ka,ye/- wah4.
Wahd dagb

Waposofis kayé wahé.
swénén dask, awéti?
Waposons kayé awétia
Awéti dagh

re S .
Waposohs kayé aweti.

twénénak iki?

Weposek ikia

Awénénak dagkiki?
Waposohsak ikis

Awénénak dagkoko?
Waposohsak kayé okos
Awénénak daglikinéti?
Waposohsak k&yé ikiwé%i.

Who is this?

This is a rabbite.

Who is that? (near)
This is a rabbit, tooe.
Who is that? (far)
That is a rabbit, too.

Who is this?

This is a little rabbit.

And this?

This is a little rabbit, too.
And who is that? (near)

That is a little rabbit, tooc.
And that?

That is a little rabbit, too.
ind who is that? (far)

Thst is a little rabbit, %00
And that?

That is a little rsbbit, too.

Who are these?

These are rabbits.

And who are these?

These are little rabbits.

And who are those? (near)
Those are little rabbits, too.
And who are those? (far)
Those.are little rabbits, too.
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Lesson 3

Awénén wahé?
Inini wah4.
Awénén Wahe{?
Inini keyé wahd,
awénén awdtiv

Inini kayé awéti.

Awénén wande _
Kwiwise¥s wahi.

Aha dagh

Kwiwise\rfs kayé wah.
Awénén dag] wahd?
Kwiwisehs kayé wahé.
Wend degh

Kw;wiseh's kaye/ wah4.
Awe/né'n dai awéti?
Kwi.,wi'seﬁs kaye{ awétie
Awéti -dagi\

P 'd Ao
Kwiwisehs kayé awéti

IV ey e
Awenéenak iki?

‘Ininiwak iki.

swénénak dayl iki?
KwiwiseHsak ikie

7/ o
Awénenak dae oko?
ij_;wise“ﬁsak kayé oKCe
pwéndnek daf siciwdeis

Kwiwisesak kay€ ikiwéti.

12

Who is this?

~This is 2 man,

Who is that? (near)
That is a man, too.
Who is that? (far)
That is a man, too.

Who is this?

This is a boy.

And this?

This is a boy, too.

And who is that? {(near)
That is a boy, tooe

And that?

That is a boy,; tooe.

And who is that? (far) ™
That is a boy, too.
And that?

That is a boy, 1t00.

Who are these?

These arec mene

And who are these?

These are boyse

And who are those? (near) .
Those are boys, tooc.

And who are those? {far)

Those are boys, too.
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Lesson 4

Awéhéﬁ wahé?
Il{Wé/ Wahé-'-
Awéhén wahh?
Tkwé kay€ wahé.
Awéhéﬁ awéti?

/ / Z .
Tkwe kayé awetia

Awénén wahi?
Tkwésefls wahfe

Aha dac?

Tkwésenis kayé wahfe
Awéhén daec wahﬁ?
Tkwéseils kayé wahia
Wah4 dac?

Tkwéseiis kayé wahf.
Awénén dac awbti?
Tiwésehs kayé swétie
Awéti dac?

I
Tkwésells kayé aweti.

Awéhéhak iki?

Tkwéwak ikie

Awénénak dac 1ki?
Tkwésefisak iki.
Awénénsk dac oko?
Tkwésehsak kayé'oko.
Awénénak dac ikinéi?
Tkwésesak keyé ikiwéti.

Who is this?

This is a womal.

Who is that? (near)
That is a woman, t00.
Who is that? (far)
That is a woman, £00e"

Who is this?

This is a girl.

And this?

This is a girl, too.
And who is that? (near)
That is a girl, too.
And that?

That is a girl, too.
And who is that? (far)
That is a girl, too..
And that?

That is a girl, too.

Who are these?

These are womens

"And who are these?

These are girls.

And who are those? (near)
Those are girls, toc.

And who are those? (far)

Those are girls, to0o.
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Lessons 5, 6, 1

These lessons introduce the student to another kind of

0djibwe words, which are called ‘an' nouns. 'An' nouns are so

called because their plural forms end in 'an', for example:

wakéhigan house
wakZhigan(an) houses
ickwandém door
ickwandém(an) doors
Wasénigan window
wasénigan(an) windows
wésakonéndj igan light
whsakonéndjigan(an) lights
apalmin roof
apakwé'n( an) roofs

The lessons also introduce the question word, wé'konén, and

wékonénan, and the pointing-out words, ihi, oho, iwéti, omo, and

their plurals, which go with 'an' nouns.

Tt should be apparemt at this point that 'ak' nouns generally
refer to people, or animals, and 'an' nouns generally refer to other
things. For the most part, this is true, but there are a few 'ak'

nouns that do not refer to animals or people. Lesson é contains one

such 'ak' noun, and Iesson 7 contains two more. These are:

ojg'_.pihiganék pencil
oji.pihigané’k( ok) pencils
kisis sun
kisis(ok) suns
tibikikisis moon
tibikikisis(ok) moons
anaﬁg star
anang(ok) stars

When saying, what, 1t is usual to use

s/
awénén (plural — awénének)

- whkonfnan) for other

4 L
for people and snimals, and wekonen (plural

people sometimes ud
er is an Tgn! NoUN.

things. However,

things when they know that the answ
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'Teaching Suggestions:

Here agein, as a supplement, names of other things in a house
can be used or learned, as was suggested for Lesscns 1 - Le It will
be left to the discretion of the teacher how many words are learned.
An example game is included to review distances and nouns. Create
situations which have meaning for the students, for example, a walk
around the school yard, pointing out words that the class has already
learned. Maybe visit a home for Lesson 6 and point out the names of
various things in the home. It is nol necessary to remember all the
nouns mentioned, the practise is on the sentence structure and
proper usage of distances with the proper replies. Children do not
get carried away with, "What's this?". So these need'only to be
learned at a later date. Games, like the one suggesﬁed are used
only so children can become thoroughly familier with basic sentences,
questions and answers. A 1ist is included of various things one may
find in a house, but as these vary from dialect to dialect, you may
be reminded again to check with the local dialect before proceeding,

as is the case with all the lessonss

Game Example for Lesson 5:

Small groups of students.

Cards: Pictures of houses, near and far,
Close-ups of parts of houses such as doors, windows,

lights, roof, etce
First practise with the near houses and close—ups.

student 1 asks Student 2, showing him a card, "yékonén ihiz"
What is this?

Student 2 answers. He then asks Student 3 about another
picture. Student should heve the correct answer
before he is allowed to continue the game.

This can go around the group a couple of times before
different pictures are imtroduced.

Second, introduce "Wékonén oho?" What is that?

Third, introduce "Wékonén iw€ti?" What is thab? (farther away)e

Later still, mix the near and far indicators.
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Lesson 5

Wkondn ini? Whet is this?
Wakﬁhigan ihi. : This is a house.
Wékonén oho? What is that? (near)
Waké'.higan kayé ohOe ‘That is a house, too.
Wékonén iwétiz | What is that? (far)
Wakéhigan kayé jwbtia That is a house, too.
Wékonén ihi?  What is this?
Tckwéndém ihi. This is a door.

Ihi dac? And this?

Waséhigan ihi. This is a window.
Ihi daec? And this?

Wasénigan kayé ihi. This is a window, tooe.

h and/or personal use.
ollections@micec.com
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Ihi dac?
Whsakonéndjigan ihi.
Thi dac?

Apakwén ihi,
Wékonén dac oho?
Ickwéindém ohoe

Oho dae?

Waséﬁigan ohoe
Wékonén dac iwéti?

/, Y A
Wékonénan iniwéti?

] P S-S
Waséniganan iniwéti.

And this?

This is a lighte
And this?

This is a roof,.
And what is that?
That is a door.
And that?

That is a window.
And what is that?

What are these?

These are windows.

And what are those? (near)
Those are windows, 10Ce
And what are those? (far)

Wékonénan kayé ono?
i g
Waseniganan kayé onds
F 4 A
Wekonénan kayé iniweti?

Wase/niganan kayé iniwétie Those are windows, L0C.
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Lesson 5 (contimed)

What are these?
These are houses.

Wékonénan ini?
Wakéhiganan inie

- Ini dac? And these?

Ickwéndéman inie These are doors.
Ini dac? ' And these?
Waséhiganan inie These are windows.
Ini dac? - And these?
Wasakonéﬁdjiganan ini. These are lights.
Ini dac? _ And these?

Apakwé'nan ini. These are roofs.
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Lesson 6

VI Y A
Weékonén iwéti?

 Atopowin (wisiniwindk) iwéti.
_ Wékonén dac cho?

£ e
- Tesapiwin ohoe

Wékonén dac ihi?
Masinahigan ihie
Wékonén dac ihi?
Masinahigan ihi,.
Aﬁéhén dae wahf?
Ojipihigenfk wahé.

/
Wwékonénan ono?

Atopowinan onoe

" Wékonfnan dac ono?

Tééapiwinan ON0s

/s ..
Wékonénen dac ini?
Masinahigansn ini.
Masinihiginon kay€ ini.
Ojipihiganakok iki.

Whet is that? (far)
That is a table.
And what is that? (near)

- That is a chair,
_ And what is this?

This is a booke

And what is this?

This is a piece of paper.
And what is this?

This is a pencil.

What are those?
Those are tablese
And what are those?
Those are chairs.
And what are these?

These are books. ;;

And these are pépers.
These are pencils.

o
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N Lesson 7
Kijigat cigwa tibikate This is day and this is night.
awénén wané?  hat is that?
Kisis waha kema tibikikisise That is the sun 'or' .moon.
awénén dac wah4? . And what is that?
Kisis aha kema tako tibikikisise That is the sun 'or' moon, too.
Kisis kema tibikikisis okoe Those are the suns 'or' moons. |
Kisis aha. That is the sun.
Tibikikisis ahs. : Thet is the moon.

S Wékonfn ihi? What is that?

% § Anakwat ihi. That is a cloud.

§ .qg bjékonénan ono? What are those?

g2Q Akakwaton onoe Those are cloudss

556 Awénén waha? What is that?

% E- Anaﬁg Wahae - That, is a star.

(c%—% Awénénak oko? What are those?

2 Anah’g_o.k 0KOe ' Those are starse

Wékonén ihi? What is that?
Kijik ihi. That is the sky.
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lesson §_

Animoc na wah4? _
En, .enh, animoc wahfe
Animofisak na oko?

En, enh, animofisak oko.

Wapos na wah4?
En, enh, wapos wah4.
Waposgfisak na oko?

En, enh, waposchisak oko.

. A
Inini na aweti?

- s s Fa
En, enh, inini awéti.
Tkwé na awbti?

_En, enh, ikwé awéti.

e M 21 s
EKwiwisens na awéti?

. /
En, enh, kwiwisefs awétie

Inini na wah§?

Kawin, kawin inini wah{.
Animoc wahae

Animoc na kayé waha?
Kawin, kawin animoec ahas
Wazpos aha.

32

Is this a dog?
Yes, that is a doge
Are these puppies?

Yes, those are puppiese.

Is that a rsbbit? (near)
Yes, that is a rabbit.
Are those 1little rabbits?

Yes, thbse are bunnies,

(far)
Yes, that is a man.
(far)
Yes, that is a woman.
Is that a boy? (far)
Yes, that is a boy.

Is that a man?

Is that a ﬁoman?

Is this a men? (near)
No, that is not a mane
That is a dog.

Is that a dog, too?
No, that is not a dog.

That is a rabbit.

(near)

(bunnies)

™
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Lesson 9

Tekwéndén na ihi?

En, enh, ickw4ndém ihi.
Wasé’ﬁigan na ihi?

En, enh, wéséhigan ihi.
Wasakonéndjigan na ihi?

En, enh, wasakqnéhdjigan ihi.

Tckwandém na iwéi?

o £ s S

En, enh, ickwandém iwéti.
. o Ly s

Wasénlgan na iweti?

/- A
En, enh, wasénigan iweti.

' Wasakonéﬁ'djigen na iwéti?

En, enh, wasakonéfdjigen iwdti.

Ickwéhdéﬁ na oho?
En, enh, ickwﬁndén ohoe
Wasénigan na oho?
En, enh, waséhigan oho.
Wasakonéﬁdjigsn na oho?

En, enh, wasakoné¥djigan cho.

Ickwéndéﬁan na ono?
En, enh, ickwéndéman ono.
Waséniganan na ono?
En, enh, waséhiganan ONO.
Wasakonéfdjiganan na ono?

£ ss
En, enh, wasakonéfldjigenan ono.

Is this a
Yes,. that
Is this a
Yes, that
Is this a
Yes, that

Is that 2
Yes, that
Is that a
Yes, that
Is that a
Yes, that

Is that a
Yes, that
Iz that a
Yes, that
Is that a
Yes, that

Are these

(close)

is a door.

door?

window?
is & window,.
light?
is a light.

(far)

is a door.

door?

window?

is a window.
light?

is a light.
door? (near)
is a door.
window?

is a window.
light?

is a light.

doors? (close)

Yes, those are doors.

Are these

windows?

Yes, those are windows.

Are these

lights?

Yes, those are lights.
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lesson 9 (contimued)

Tckwéndémen na iniwébi?
En, enh, ickwfndémen iniwéti.
Waséniganan na iniwéti?
En, enh, waséﬁiganan iniwéti

 Wasakonfiidjigenan na iniwéti.
En, enh, wasakonfHdiiganan iniwéti.

Tckwéndéman na ono?

En, enh, ickwéndéman onoe
Waséhiganan na ono?

En, enh, waséhiganén Onde
Wesakoné¥djigansn na ono?

En, enh, wasakonéfdjiganan ono.

Tckwéndém na oho?

Kawin, kawin ickwindém oho.
Waséﬁigan OhOe

Apakwinan na iniwéti?

Kawin, kawin apakwénan iniwétie
Wasakonéfidjiganan iniwéti.
Tnini na wah4?

Kawin, kawin inini wah4.
Ickwa{ndém ohoe

Are those doors? (far)
Yes, those are doors.
Are those windows?

Yes, those are windows.
Are those lights?

Yes, those are lights.

Are those doors? (near)
Yes, those are doors.
Are those windows?

Yes, those are windows.
Are those lights?

Yes, those are lightse

Is this a door? (closest to you)
No, that is not a doore

It is a window.

Are those roofs? (far)

No, those are not roofs.

Those are lightse

Is that a man? (near)

No, that is not a man.

That is a doores
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™ Transitive Verbs (Lesson 10)

This lesson is a comtinuation of the question and answer
pattern of lessons 1 to 9, while it introduces a new kind of 0djibwe

word, which is called a trensitive verb.

Teaching suggestions:

As an enrichment, introduce counting as an aside. Counting
may go as high as the students are capable of. Add simple arithmetic
as shown in the sample. Ask the question in English with the sftudent

answering in Odjibwe, and then vice versa:

Simple arithmetic: An example
o - . Py % .
le Pejik animoc minawd péjik animoc.
One dog plus one more dog.

Anin minik méﬁawi eyawatwa?
How many do you have altogether?

VT /oo /7
NiHi animoczk mémawi nifid ayiwék.

I have two dogs altogether.

2e Anin minik Wakéhiganan wébandeman?

How many houses do you see?

For further information con’tacycolIections@micec.com
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Niswi ni wibandfnan wakghiganan.
I see three houses.

3 Akindason  'or' Akindan wakéhiganan.
Count or! Count the houses.
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Lesson Q

Awéhéh wabamat?
. ., A 7/
Andmoc ni wibama.
Anmimoc na ki wﬁbamé‘?
En, enh, animoc ni wabamé'(kemé)
En, enh, ni wabam£

Anin minik animocak wébamatwh?

Pé,jik animoc ni wa’bamg.

Who do you see?

- I see a doge -

Do you see that dog?
Yes, I see the dog (or)
Yes, I see him.

How many dogs do you see?

I see one doge.

i~ |
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Testing suggestionss:

After Lesson 10, testing may begine. Teachers judgement'of
pupils progress, achievement and ability should be verified by '
tests that are purposeful and systematice. This should be the main
purpose of testing.

A, Principles of test construction

le General considerations

a) Instructions should be clear and brief. Directions
given in the second language should be easily understood
by the pupils. Where necessary, a model of the question
and its answer might by supplied..

b) The sampling of the items should be a fair representation
of the skills and knowledge taught in the class.

¢) Tests in the elementary school should be brief, simple,
flexible, integrated with the course and planned while
teaching.

2. Testing the skills and knowledge

a) A work sample of the student's performance should be
in the second language.

b) A1l the four skills, aural comprehension, spesaking,
reading and writing should be tested individually or
collectively.

¢) Skills may be examined through group tests or individual
testse If the child is to be tested individually, the
teacher will take longer than one period, per class.

B. Testing Aural Skills (Aural Discrimination)

1e This is measuring the understanding of the spoken word.
Tt may be accomplished by testing the skill by itself or
with other skillse. Understanding a native spesker,
speaking at normal speed should be an objective.

2. Suggestions:
a) True or False Tests

i) The teacher may read a mumber of statements in the
second language. Bach statememt should be read
twice. The pupils may answer yes or no OnN PApET.
Example: Houses can walk.
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The teacher holds up or points to a picture and
makes a statement about it. The pupil indicates
on an answer sheet. - : _

Example: Show a picture of a dog and say, “This
is a horse". True or False ' '

The teacher mskes statements with or without
accomparying action, depending on the statement.
Pupils write 'True or False' according to the
action.

Example: Run, and say, I am walking.

Teacher writes on the board, different numbers and

says what they are. It is up to the student if the
teacher has said the right number.

Example: Write 2, and then say "niRj" or "niwin",

b) Multiple Choice Ttems .

i)

14)

collections@micec.com

)
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Once the child has mastered his basic reading
skills, he should be able to cope with this type
of question.

This is measuring aural comprehension through the
visual recognition of the correct answer to a
question presented orally. The speaker asks a
questions. The student is directed to check the
statement which answers the question heard. Four

answers appear on the student's paper.

Example: What do you answer when someone says,
"How are you?" Choices are: No, Ten, Horse,
I'm fine. :

Teacher says number in Odjibwe, student answers )
correct one from a choice of four different numbers.

Simple arithmetic answers can be also given this
Waye

Teacher distributes z sheet with ten different
pictures. He then directs the students that as

he reads differemt sentences, they are to write

down the appropriate number of the picture described
on a sheet.

Measuring aural comprehension by visual recognition
of the correct completion of an incomplete statement
presented orally. The teacher reads an incomplete
sentence. The student chooses the word or phrase
which best completes the sentence from among those
on the student's paper.

. Example: Teacher says, "I want to eat because eeese™

Choices are: I'm tired, I'm hungry, I do my duty,
I like television.
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C. Testing the Speaking Skills

ie &) Mimic or Echo Test

2o

b)

d)

The simplest test or oral production is the mimic or
Echo teste The pupil is instructed to repeat whatever
the teacher sayse : : -
Examples: I see a dog. ,
- I see a dog outside.

I see a dog outside on the grass.

I see a dog outside, rumning on the grass.
Seoring
To score the echo test, the teacher should prepare in
advance a check list of the specific characteristics
of speech production he wishes to measure. It is
suggested that the teacher write these items across
the top of a sheet of paper.
Examples: = intonation

stress

junctures

consonants

nasals, etce

Oral Reading

Reading a passage aloud is another form of speech
production test. The difficulty of the passage to
be read will of course vary with the student's level.
Tt should also be materisl that has already been -
presented in class.

Answering Questions

The question - answer type of test measures the pupils
ability to:
i - Understand the question, and
ii ~ To respond automaticallye
The response also measures his mastery of structural
patternse This type of evaluation is most highiy
recommended as it provides a work sample of performance
mostly consonant with communicating goalse
Examples: What is your name?

How old are you?

Bvaluation

The grading may be of the simplest kind, G for good
performance which shows the need for further practise.
Such day by day records, constantly maintained, show at

&

glance which students need more than average guidance

and practise, especially at the imitation stagee.
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De Testing the Reading Skills
1. Types of questions

Reading skills may be tested by means of many question
typess

a) Answering questions on content in complete sentences
in Odjibwe.
b) Matching questionse
c% Multiple choice questionse
d) True -~ False questions, on beginning level of learning.
e) Combination completion and multiple choice of questionse

Note that these aré just suggestions! The teacher is free to
evaluate the student's progress in any way he wishes.
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Iesson 11

Awéhéhak whbamatwi?

Ani¥d animocak ni wébamék.

Ki whbamék na oko animocal?

En, enh, ni whbamék oko enimocake
En, enh, ni Wébamék..

Anin minik animocak whbamatwé?

N_'J;IIVj animocak ni WE{bamE{k.

Who do yoﬁ see? (plural)

I sec some dogse

Do you see those dogs? (near)
Yes, I see those dogse

Yes, I see theme.

How mamny dogs do you see?

I see two dogse.
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Teaching suggestions: (Lesson 11)

Instead of saying, "Who do you see?™ say, "What do you see?™
Use pluralse Later mix the singular and plural wordse '

Example: Question: What do you see?

Answer: I see a dog and a rabbit.
I see dogs and rabbits.
I see a dog and two rabbits.

‘The CHATN Game:

Teacher says, "What do you see?™
First student answers - "I see a doge What do you see?™

Second student answers - "I see a dog and two rabbits,.
What do you see?"

Third student answers - "I see a dog, a rabbit, and a girl.
What do you see?™ '

Points may be given for students that can add on a new word.
If he can't he loses one point and the game starts again with one
worde Teachers are warned that giving points and using competition
is sometimes not advisable. Use this system only with discretion.
Word chains should not exceed seven words. The problems of
remembering the words given, the correct order and the correct
structure and pronunciastion make it more difficult to add words -
past this point, especially with younger children.

Variation of I Spy

Materials: Fifteen to twenty cards of different objects spread oui
on the floor, with a group of six or seven students arcund.

Student 1 points to a card and asks, "Who do you see?"
Any student can answer.

. Student 1 then questions individuals with chosen students answering.

Each student of the group then takes a turn to ask the set of
questions to the rest of the group, using the different animals
on the cards.
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This game can be played with groups of students and
starting with certain letters of animals on cardsa

Student 1, holds out a card with a letter A on it and he says to
Student 2, "I spy with my little eye, something that starts with
the letter A." '

Student 2 answers, "You see a dog and a puppy." animoc cigwa

animons.

. The game continues with students taking turns and asking.

Lessons 12 -~ 15

These lessons have the same basic structure as Lesson 10.
The previous teaching suggestions may be used with these lessons.
Another test is suggested after Lesson 15 Counting may be

practised, if the counting has been regularly useds
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Lesson _1_2

Y.
Awénén wabamat?
‘oo P A 4
Kwiwisefis ni wibamase
- /- £ PP Y PN
Ki wibamé na aha KWiwisens?
PR rd P ~
En, enh, ni wabama aha kwiwlsense.
R AN .
En, enh, ni wibama.
. s . s p /,
Anin minik kwiwiselisak wébamatwa?

Péjik kwiwiseils ni wibembe

" Who do jrou see?

I see a boy.

Do you see that hoy?

Yes, I see that boye

Yes, I see him.

How many boys do you see?

I see one boy.
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Lesson 13

Awénénak wibesmatwi?

Kwiwisellsak ni wébamik,

Ki wébamfk na iki kwiwiseHsak?

En, enh, ni wébamdk iki kwiwisensake.
En, enh, ni wibemfiks

Anin minik kw_:i;wise‘ﬁsak wébamatwi?

Niflj kwiwiseHsak ni wébamék.

Who do you see?

I see boys.

Do you see those boys?
Yes, I see those boys.
Yes, I see them.

How many boys do you see?

I see two boyse
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Lesson 14

Awénén wébamat? '  Who do you see?
Tkwésetls ni whbamé, I see a girl.

Ki whbamé na sha ilwéselis? - Do you see the girl?

En, enh, ni whbamé aha 1kwésehs. Yes, I see the girl.
En, enh, ni whbami, . Yes; T see here
Anin minik ikwéseWsak wibamatw? = How meny girls do you see?

Ni wébamd péjik ikwésefis. T see one girl.
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Lesson 15

Awénénak wibamatwd?

Ni wibamék ikwéseHsak.

Ki wibamébk né oko ikwéseHsak?

En, enh, ni wébamék oko ikwésehsak.
En, enh, ni whbamfke

Anin minik ikwéseHsak wibamatw4?
Ni whbemék niswi ikwéselisak,

Introduce comparisons.

Whom do you see?

I see girls.

Do you see those girls?
Yes, I see those girls,
Yes, I see them.

- How many girls do you see?

1 see three girls.

Mafiwatc is used in a comparison to mesn the most or the

greatest. It is used in comparing three or more.

Ask all the girls to stand up and ask the question,
vpwénén mafwatc kénosit? "Who is the tallest?"  or
"Awé'nén mafwate t€kosit?" "iWho is the shortest?

Do the same for boys,; and other nouns such as, books, pencilse
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Lesson 16

Wékonén wébandaman?

Ni wébandén wakéhigan.

Wékonén m_i:nawg?

Ni whbandén key€ ickwéndfme
Wékonén minaws wébandaman?
Waséniga.nan kayé ni wébandénan.
Wékonén m:j;nawﬁ whbandaman?
Apakwén ni whbandén.

Ki wéband4n na ihi wakélﬁgan?
En, enh, ni wébandén ihi wak&higan.
En, enh, ni whband4na’

Ki whbandén na ihi ickwindém?
En, enh, ni wbandén ihi ickwéndém.

. A £
En, enh, ni wibandan.

. - -
Ki wé'bandéfnan na imi waséniganan?
. z oo /.
En, enh, ni whbandfnan ini waséniganane

En, enh, ni Wébandgnalll

What do yoﬁ see?

.I see a house.

What else?:

I see a door,.too.
What.else do ybu see?
I see windows also.
What else do you see?

I see a roof.

Do you see that house?
Yes, I see that house.

Yés, I see 1ite

Do you see that door?
Yes; I see that door.

Yes, I see ite.

Do you see those windows?
Yes, I see those windows.

Yes, I see them.
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Lesson 16 (continued)

Anin minik wakéhiganan wibandaman?
How mamy houses do you see?
Wi wdbandén péjik wakéhigan.
I see one house.
Anin dac minik ickwéndbman wibandaman?
And how many doors do you see?
Ni wébandén péjik ickwindém.
T see one door.

Anin dec minik waséniganan whbandaman?
And how many windows do you see?

o Z M A
Ni wibandénan ninj waséniganan.

I see two windows.

Anin dac minik apskwé'han wébandaman?
And how many roofs do you see?
Ni wébandén pé'jik apakwa/n.

I see one roofs

N
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Lesson 17

wékonénan wbetdaman? What things do you see?

Wakfhiganan ni wéba¥ddnan, - T see houses.s
Wékonénan minaw4? ' What else?
TekwAndeman kay€ ni whbafidfnan. I see doors, tooce

Follow the same question pattern with waséniganan - windows,
apakwéna.n - roofs, in place of ickwe{ndé'man - doors.

Wakéhiganan na ini ki wébahidnan? Do you see those houses?
En, enh, wak4higanan ini ni wéba¥ddnan. Yes, I see those houses.
En, enh, ni wibaHd4nan, Yes, I see them.

Follow the same question pattern as before, with the above nouns.

Activity

Have students draw or make model houses to use for new
vocabulary devélopment. To introduce different - pakén, and
looks like ~ ijinfkwan. - .

Say, "What do these houses look like?"

Some of the answers could bes mitca — big, agafisin - small,
nahiminik - just right, icpiming - it has upstairs,

kaytay - old, ockd - new

Also could translate "The Three Bears", and illustrate.
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Lesson 18

Awénének wibsmatwi?

Ni wébamd animoc cigwa wébgs.
Awénénah wabemat ah{ animoc?

Ah4 animoc o whbamén wépgsgn.

C wébamén.wébgsgp. | |

Anin minik wgp__c_)s_gh ah{ animoc wébambtae
Anin minik waposoh whbam&t?

0 wébamén péjik wébgsgp.

wékonén dac ahf wépos wébandang?
Ahd Wépgs o whbamén animocan,

0 wébamén animocan.

Anin minik enimocah wibamét?
Péﬁik o} wébaméh.

Who do you see?  (plural)

I see a dog znd a rebbite

What does this dog see?

That dog sees a rabbit.

He sees a rabbit.

How many rabbits does that dog see?
How many rabbits does he see?

He sees one rabbita.

And what does that rabbit see?
The rabbit sees a dog.

He sees a doge _

How many dogs does-he see?

He sees one.
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Lesson 19

Awénenék wibamatw4?
Who do you see? (plural)
Ni wébamé animoc keyé ani¥d waposok.
" I see a dog end some rabbits.
Awénénah wébamit ah{ animoc?
Who does this dog see?

Ah& animoc o wibaméh ani¥d wéposoh.

 That dog sees some rabbits.

0 wibaméh wépg_sgh-
He sees rabbits.
Anin minik wé’p_gs_o_h whbamét ahd animoc?
How mary rabbits does that dog see?
Anin minik wfoamét?
How many does he see?
P&3ik, nifj, niswi, niwin.
One, two, three, four.
0 wibaméh niwin wépgsgh.
He sees four rabbits.

Awénénah dac wbafdemowdt iki wéposok?
And who do those rabbits seef?

s oL / .
Iki waposok o whbamawén animocan,

Those rabbits see a dogs

e wébamawih animocan.

They see a dogs

Anin minik animocah wébamawht?
How many dogs do they see?

Péjik_ ta o wé’bamawa/n.
- They see just one.
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Lesson 20

Awgnénak wébamatw4?
Who do you see? (plural)

Ni wdbamék wép_qs cigwa mictatim.
I see a rabbit and a horse.

0 wébamén na ahé wépos ini mictatimon?
Does that rabbit see that horse?
En, enh, ah& wafpgs o whbemén ini rﬁictat:‘i.mgn.
Yes, that rabbit sees that horse.
En, enh, o wé‘bamé_n.
Yes, he sees him.
hé na mictatim o wébamén We{pgsgn?
Does that horse see this rabbit?
Kawin, kawin ahd mictatim o whbamésin ini wéposons
No, that horse does not see this rabbit.

Kawin o wgbamésin.

He does not see hime
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iesson 21

Awénénak whbamatwi?
Who do you see? (plural)
Ni whbamfk anifid wéposok cigwa animoc.
I see some rabbits and a doge
0 wébamawdh na animocan iki wépgsgk?
Do these rabbits see the dog?
/ ‘o . shs '
En, enh, o wibamawén ini animocan iki w@g_s:_:_k.
Yes, these rabbits see that doge

En; enh; o whbamawhne
Yes, they see him.

0 whbaméh na ahé animoc ini Wépg_sgh?
Does that dog see the rabbits?
Kawin, kawin o Wébamas_:i;h.
No, he does not see them.
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Lesson 22

Awénén wahf? Who is this?
Kwiwisells wahés This is a boye.

Awénén dac aweti? And who is that? (far)

Mictatim wahf. _ That is a horses

rw€nénan wibembt wahi kwiwisellss Who does that boy see?

Ahd kw_:i;wiseﬂs o0 wibaman ini mictatimone
That boy sees that horse.

0 wabamén ini mictatimone He sees that horses
Anin minik mictatimoh wibam4b? How many horses does he see?
0 wébamén p€jik mictatimon. He sees one horse.



Document provided for research and/or personal use.

For further information contact collections@micec.com

9 o =N o0 o, oW M

88

JeVo? o<

PeeA™VI" oq

deVo? C¥ odd

FYCN¢ e<q

QeVo2<? o<’ o<l P e APYI P

A PeeATI™ D oKL Ag [¥COSHI
D dL> Ac [*CNep?

do? Mo M¥ANDY oL’

D=L VI TYCNCSD2



W00 090IWI{0) S§I01109]|00 umm.E_oo coz...m oJul Jayuny 104
"asn |[euos.adjio/pue cogmmm? 1o} pagjroud Juswnoog



Document provided for research and/or personal use.

For further information contact collections@micec.com

90

Lesson 23

Awénén wand?

KwiwiseHls wahd.

Awénénak dac win oko?

Mictatimok okoe

iwénénah whbamét wah{ kwiwiseNs?

Ono mictatimoh o wébeméh wah§ lwiwiseHs.
Cno mictatimoh o. w€bam&h,

An_in minik mictatimoh wAbam&t?

Nifij mictatimoh o wébambh.

Who is this?
This is a boy.
And who are those?

Those are horses,

Who does that boy see?

That boy sees those horses.

He sees those horses.

How many horses does he see?

He sees two horses.

-
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: Iesson 24

Awénénah whbembt wahé ikwesels?
PineNeiyah o wébaméh,

AWénén ah4?

PineHei ahf. _

Awénénak dac ikiwéti?
Pineficiyak ikiwébi.

Anin ekitot ahf ikweseFis?

"Ni whbamék pineHciyak®, ikito.

"Ni wébamék pinelciyak pimipisowat®,
ikito.

Icpéhamok na oko pinefciyak?
Kawin, tapaséhamok.

Activity:

Who does that girl see?
She sees birds. |

Who is that?

That is a bird. _
And who are those? (far)
Those are birdse

What is that girl saying?"
She says, "1 see birds".

She says, "I see birds flyingy.
Are these birds flying high?
No, they are flying low.

To introduce this iesson, demonstrate high and low,

icpiming and tapacic. Ask these questions:

icpé na cho?
Tapasé{ na oho?
En, enh, icpe/. ‘0hOs

. En, enh, tapasa{ ohoe

Kawin, kawin icp 4s inon

Kawin, kawin tapasﬁsingn.

Is this high?
Is this low? -

" Yes, that is high.

Yes, that is lowe.
No, that is not high.
No, that is not low.
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