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PREFACE

In recent years, schools have become aware of the increasing numbers of
communities requesting that the Native Languages by taught. Reason for this
varies from one community to another.

The availability of curriculum has been a major concern because of the
diversified needs. However, every attempt is made by Manitoba Education's
Native Education Branch and Frontier School Division to meet this demand.

Frontier School Division, contracted the development of this program to Mr.
Jim McDiarmid, a free lance consultant with the assistance of the Native
Education Branch Consultants for Native Languages.

While the basic goals of the Native Language programs are:

f(a) to develop the listening/speaking/reading/writing skills;))

(b) to encourage the learning of realistic/meaningful NL language
content; and

(c) to develop a positive self-image, which insures success in any
society.

It is the intent of the program writers to reflect this desire which can
meet a wide variety of needs and interests to make learning a Native
Language enjoyable.
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THE MATIVE LANGUAGE BASIC PROGRAM

INTRODUCTION

The Native Language Basic Program has been developed from Grades One through
Six. It is recommended for schools where the Native Language is being
taught as a second language.

Bach level of the Native Language Basic Program Grades One through Six
contains thirty units of Instruction. Each unit contains five complete
lesson outlines identified by themes and listed in alphabetical order. The
Native Language content page has been divided into three sub-headings;
vocabulary, patterns and dialogue and is the first page of every unit.

The lessons have been designed as a series of units which can be taught
independently or in conjunction with other subject areas.

The program has been structured so that the teacher can choose whichever
unit is more relevant at that moment. The vocabulary, sentence pattern and
the dialogue have all been identified. However, it should be understood
that this will vary and can be deleted, changed or added to as need arises.

The materials for delivery of lessons are listed at the bottom of each page.
Most of these materials have been compiled and can be obtained from the
(Native Education Branch) and/or the Manitoba Text Book Bureau.

Some of the units from Grades four to six identifies supportive resources.
These have been included at the end of each unit.

The program Grades One to Three is now available through the Manitoba Text
Book Bureau and is available in both Cree and Ojibwe.

The Grades Four to Six are available by special order through the Native
Education Branch up to the end of January, 1988. After that date, they will
be made available through the Manitoba Text Book Bureau.
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PRONOUNCTATTON.

In Manitoba there is no formal standardized Native language writing system,

however, for the purpose of the Native Language Program the following

Document provided for research and/or personal use.
For further information contact collections@micec.com

pronounciation chart is used.

in) eniko (ant)
in} ishkote (fire)
in} ompasichikan (plane)

in amo (bee)

ch as in chiman (boat)

k as

P as

in kinko (fish)

in memenko (butterfly)

in ni mishomis (grandfather)

in potowan (fire)
in sipi (river)

in tewikan (drum)
in wipit (tooth)

in wiyas (meat)

sh as in shominak (raisins)

- iii -
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V e

71 che
9 ke
1 me
© ne
V pe
Y% se
U te
V- we
4 ye
UV she
2 le
VY re
U ve

SYLLABICS

JARS |

f chi

T mi
¢ ni
N pi
¢ si
N td
Oowi
™ oyi
J shi
c 1i
ori

0 vi

J cho
d ko

1 mo

> po
7 so
D to
Dewo
< yo
< sho
> lo
° ro

DVO

da
L cha
b ka

(. ma

< la
S ra

C va

e

ch

T

v

This is the basic syllabic chart commonly used for Cree and

0jibwe.

The symbol for%'"she",J""shi", s "sho" and<i'sha" is a

unique sound for the Ojibwe Language and has been included.

The & "1",

3 "r" and

eny

symbols are also represented in

this chart but are solely for the purpose of writing English
names of people and/or places.

- iv -
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OJIBWE

NATIVE LANGUAGE BASIC PROGRAM

Theme: BODY PARTS - ARMS Grade:
Vocabulary: (o)nik(an) arms

(o)toskon(an) elbow

(o)ninch(in) hand

(o)ninchinsan fingers

(o)shkashin fingernails
Pattern(s): Ni kikinamakem wisakentam.

Dialogue:

(body part)

My teacher has a sore

(body part)

A. Ni ki wisakishin tipikonk.
B. Anti ima ka wisakishinan?

A. Ni ki wisakisiton.

A. I got hurt last night.
B. Where did you hurt yourself?

A. I hurt my

(body part-arm)
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CONCEPTUAL DEVELOPMENT LANGUAGE EXPOSURE

THEME: BODY PARTS - ARMS Grade: 5 LESSON ONE

MOTIVATION:

* Before the lesson begins, prepare a large cut-out of a person. Make the
cutout so that the 'arms' can easily be ripped off. Attach the cut-out to
the board and introduce it to the children. While you are talking, grab
hold of one of the hands and ‘unintentionally*®' rip off one of the arms.
Appear horrified to note that the arm has come off. Repeat this process
with the other arm. Use this experience to introduce the different parts of
the arms to the children. Encourage the children to identify portions of
the arms, such as the wrist, hand, fingers, elbow, shoulder, etc.

ACTIVITIES:

* Use the arms illustrations to introduce the new NL vocabulary words to the
children. Mount the illustrations on the board as they are presented. It
is important that the children hear the NL vocabulary words repeated a
number of times during this introduction process.

* Mount a length of butcher paper on the wall or chalkboard. Then, place a
chair in front of the mural paper. Place an overhead project on the other
side of the chair, away from the mural paper. Turn the overhead projector
on and have a child hold his arm in the light of the projector that his
shadow is cast on the mural paper. Trace the child's arm including the hand
and fingers. Repeat this process with all children. Each child should cut
out his arm's silhouette. Display the cut-out 'arms' in the classroom.

* The song "Head and Shoulders" for the names of the different parts of the
arms (NL names) is at the back of this unit. Experiment with adapting the
tune for this purpose. The song "Head and Shoulders” has been adapted to
name the different body parts of the arm in the Native Language.

MATERIALS:

an overhead projector, mural paper, a pencil, a large cut-out of a person,
""Head and Shoulders”

-2 -
Document 1086J Archive 0077J



Document provided for research and/or personal use.
For further information contagt collections@micec.com

LISTENING AND SPEAKING (VOCABULARY)

THEME: BODY PARTS - ARMS Grade: 5 LESSON TWO

ORAL REPRODUCTION:

Mount the arms illustrations on the board and use them to review the NL vocab-
ulary words that were introduced in Lesson 1. Point to each illustration,
calling upon an individual child to identify it using its NL name. Continue
in this way until all of the NL terms have been reviewed.

Say one of the vocabulary words and the children should touch the part of the
arm that you name. Repeat this process until the children are able to respond
well. Touch a part of your arm and the children should identify it orally
using its NL name. Repeat this process until the children are able to respond
well.

Have the children stand in pairs, back to back with arms interlocked. There
should be one child without a partner for IT. 1Identify a specific word or
sequence of words that the children should listen for. When the children hear
that word or words, they should drop arms and find a new partner. However, IT
must also find a partner. Repeat this process until the children are able to
respond well.

CREATIVE ERXPRESSION:

Each child should select a part of the arm to develop an NL pattern. Provide
the children with writing paper and pencil. The children should experiment
with the different patterns possible. When the children have their patterns
ready, have a child read his pattern to the other children, purposely omitting
the keyword. The child should call upon individual children to attempt te
identify the keyword used to write the pattern. Continue in this way until
all children have had a chance to represent their patterns.

Write a sentence on the board that has the parts of the arm as its theme.
Then, encourage the chidren to suggest another form for the sentence. This
'‘other form' may be a form of a sentence in which the keyword is changed.
Write the different sentences that the children suggenst on the board under-
neath the original sentence. Afterwards, read all of the sentences with the
children.

MATERIALS:

writing paper and pencil for each child, arms illustrations, masking tape

-3 -
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READING
THEME: BODY PARTS - ARMS Grade: 5 LESSON THREE

SIGHT RECOGNITION (VOCABULARY):

Mount the arms illustrations on the board and use them to review the NL vocab-
ulary words covered thus far in this Unit. Then, introduce the sightword
cards to the children. Say each sightword as its card is presented. Match
the sightword card with the illustration on the chalkboard. Continue in this
way until all of the sightword cards have been introduced and matched with the
illustrations on the board.

Before the lesson begins, prepare acetate sheets for the overhead projector
that contain sightwords from this Unit. On one acetate sheet you may print
two sightwords. On the next acetate sheet three sightwords. Continue in this
way until one sheet contains all of the sightwords. Present these overhead
transparencies to the children by placing a transparency on the overhead pro-
jector by turning the machine on and then quickly off. Call upon individual
children to identify as many of the words as possible that they saw in that
'flash’. Repeat this process using the different overhead transparencies
sheets.

DECODING AND ENCODING (VOCABULARY):

Before the lesson begins, cut each word in an extra set of sightword cards
into its individual syllables. Mount all of the syllables on the board.
Then, attach a playing card from a deck of playing cards to each cut-out
syllable. Then, give the other playing cards from another deck of playing
cards to each child (a child may have more than one card). Point to one of
the syllables on the board. The children should look at the playing card
attached to that syllable. Then, the child with the matching playing card
should say the vocabulary word from this Unit that contains that syllable.
Repeat this process a number of times until all of the children have responded.
The children may wish to exchange playing cards occasionally during the
playing of this activity. :

Write one of the sightwords on the board, purposely misspelling it. The
children should look at the misspelled word and then write its correct form on
sheets of paper. Repeat this process using other sightwords from this Unit.
Afterwards, review the children's spelling to determine their accuracy in
correcting the misspelled words.

Cut an extra set of sightword cards into their individual syllables. Mix all
of the cut-out syllables together and place them in a container (the cut-out
syllables used earlier in this Lesson may be used for this activity). Have a
child reach into the container and remove one of the cut-out syllables. The
child should look at the syllable and then name the sightword that contains
that syllable. Repeat this process until all cut-out syllables have been used
in this way. Later, you may have the children identify other NL words other
than those used in this Unit.

MATERIALS:

an extra set of sightword cards, a pair of scissors, writing paper and pencil
for each child, a master set of sightword cards, masking tape, arms illustra-
tions, overhead transparency sheets, an oil pencil for the overhead transpar-
ency sheets, an overhead projector
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PATTERNS

THEME: BODY PARTS - ARMS Grade: 5 LESSON FOUR

LISTENING AND SPEAKING:

Mount the sightwords from Lesson 3 on the board. Review the sightwords with
the children. Point to each sightword calling upon an individual child to
identify it. Continue in this way until all of the sightwords have been
reviewed. Then, say one of the NL patterns from this Unit purposely omitting
the keyword. Call upon an individual child to suggest which word or words may
be used to complete the pattern that you said. Continue in this way until all
of the NL patterns have been introduced. Be certain the children understand
the meanings of the patterms.

Cut a part of your arm and the children should say the NL patterm for that arm
part. Repeat this process until the children are able to respond well. You
may wish to divide the children into groups for this activity. 1In this case,
have one group for each arm part. Alternate the groups periodically during
this activity.

READING:

Before the lesson begins, prepare a set of sentence strips that contain the
patterns introduced in this Lesson. Review the patterns with the children
before introducing their printed forms. Point to each sightword and call upon
a child to recall the NL pattern for that sightword. W®hen a child recalls a
pattern for a sightword, mount the pattern's printed form on the board. Con-
tinue in this way until the printed form of each pattern has been introduced.

Cut each sentence strip on the board in half. Leave one half of each sentence
on the board and mix the other halves together and give them to the children.
Read one of the sentence halves that is on the board and the child who has the
remaining sentence half should stand and read the entire pattern. Have the
children exchange or pass on their sentence halves after each round of the
activity. Repeat a number of times.

WRITING/SPELLING:

Provide each child with one of the NL patterns introduced in this Lesson.
Each child should then re-write the pattern replacing keywords in the pattern
with other words. When each child has re-written a sentence, have the child
read it to the other children.

Provide the children with writing paper and pencil. Show one of the NL
patterns from this Lesson and the children should write that pattern on their
papers. Repeat this process using the remaining patterms. Afterwards, review
the childrens' sentences to determine their accuracy in writing from this
dictation process.

MATERIALS:

writing paper for each child, a sentence strip for each child, masking tape, a
master set of sentence strips, sightword cards, a pair of scissors

— e
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DIALOGUE AND ENRICHMENT

THEME: BODY PARTS - ARMS Grade: 5 LESSON FIVE

DIALOGUE:

Mount a length of language experience chart paper on the board. Group the
children near it. Establish a setting for a dialogue with the children. The

theme of the dialogue should be 'Body Parts - Arms'. Then, encourage the
children to imagine what 2 or 3 speakers might say to one another based on the
theme of 'Body Parts - Arms'. Write the sentences that the children say on

the length of language experience chart paper. Accept sentences theat make
sense within the context of the theme. Assist the children with the grammat-
ical details of their sentences, as necessary. Continue in this way until the
dialogue is complete. When the dialogue is complete, read it with the child-
ren in choral, group, and individual forms.

ENRICHMENT ACTIVITIES:

Provide each child with his or her ‘*arm tracing' from Lesson 1. Each child
should then 1label the different parts of the arm. The children should use
their very best printing in this labelling process. When their arms are

completely labelled, display the in the classroom once again.

Provide the children with writing paper and pencil. Each child should then
create a mini story using the theme of 'Arms’. Circulate amorg the children
as they work on this activity, assisting the children as necessary. Later,
each child may read his creative story to the other children.

Remove the arm tracings from the wall and place them on the floor. Have two
children hold a sheet in front of the arms. Place an overhead projsctor on
the other side of the arm facing the sheet. Turn the overhead projector on.
Hold one of the arm cut-outs against the sheet so that the silhouette can be
seen by the children. The children should then attempt to identify the
‘owner' of the arm. Repeat this process until all of the arms have been
identified. Return a cut-out arm to its 'owner' after it has been identified.

MATERIALS:

a sheet, an overhead projector, cut-out arms (from Lesson 1), masking tape, a
pencil for each child, writing paper for each child, language experience chart
paper, a feltpen
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OJIBWE
NATIVE LANGUAGE BASIC PROGRAM
Theme: PARTS OF THE BODY
"Head and Shoulders”

Ochikonan, Oton, Ochan

Tune: London Bridge Is Falling Down

Ochikonan, oton, ochan
Oton, ochan

Oton, ochan

Ochikonan,

Ostikwan, otinimakanan

Oshkishik, otawakan

Head and Shoulders, Knees and Toes

Head and shoulders, knees and toes
Knees and toes
Knees and toes
Head and shoulders, knees and toes

Eye, ears, mouth and nose.

Grade:

S
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NATIVE LANGUAGE BASIC PROGRAM

Theme: CAMPING - SUMMER

Vocabulary:

o E
» 9
S5 9
-9
T @
o
o £
o ® Pattern(s):
Q9
o C
o0
T O
2

°
5o
L
5%
=
2o
o O
25
g5 -
.g % Dialogue:
&
=
C
¢ 2
ET
32
O —

o
N

chiman
papakowanekamik
wapowan(an)
apishimon
apikweshimon
shakweshkotowan
wisiniwin

(item)

Did you bring

Grade: 5

boat/canoe
tent
blankets
bed roll
pillow
matches
food

na kikipiton?

A.
Anint keko ki wonike.
B. Ki
(item)
A. Eha,
(item)

A. I went camping at

Ni ki anta kapesh sipink wasa tipikonk.

tako

(item)

the river the day before

yesterday. I forgot some things.

B. Did you forget the

A. Yes, the

(item)

(item)

and the

(item)
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CONCEPTUAL DEVELOPMENT LANGUAGE EXPOSURE

THEME: CAMPING - SUMMER Grade: 5 LESSON ONE

MOTIVATION:

* Before the lesson begins, collect a number of winter clothing items and
place them in a container. Present the container to the children, telling
them that you have brought with you the items that you wish to use when you
go camping during the summer. Present the items to the children,
encouraging discussion of them. The children should quickly tell you that
you have brought the wrong items. Lead this into a discussion of what else
you might take for a summer camping trip.

ACTIVITIES:

* Use the 1illustrations to introduce the new NL vocabulary words to the
children. Mount each illustration on the board as it is presented. The
children should hear the NL vocabulary words a number of times during this
introduction process. Be certain that the children understand the meanings
of the NL words as they are presented. Continue in this way until all of
the NL words have been introduced to the children.

* Draw chalk outlines of the illustrations on the board (the illustrations

should still be mounted on the board from the previous activity). Then,
remove the illustrations from the board and match them. Encourage the
children to recall where each picture was placed on the board. Give a

picture to a child and that child should then match the picture with its
chalk outline on the board. When a picture has been correctly placed, say
its NL name for all of the other children to hear. Repeat this process
until all of the pictures have been replaced on the board.

* Lay a length of butcher paper on the floor and group the children around
it. Provide the children with the necessary art materials and supplies to
create a ‘'summer camping mural'. The children may use scraps of cloth,
wood, etc., for this mural in addition to their illustrations. Circulate
among the children as they work, repeating the NL vocabulary words as often
as possible.

MATERIALS:

mural paper, art materials and supplies, winter clothing items, a container,
summer camping illustrations, masking tape, chalk
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LISTENING AND SPEAKING (VOCABULARY)

THEME: CAMPING - SUMMER Grade: 5 LESSON TWO

ORAL REPRODUCTION:

* Use the camping illustrations to review the NL vocabulary words introduced
in Lesson 1. Mount the illustrations on the board and call upon individual
children to identify them. Continue in this way until all of the NL vocabu-
lary words have been reviewed.

* Divide the children into two teams. Have the first player from each team
stand approximately 3 feet apart from one another. Give the two players a
length of rope that might represent a 'guy rope'. When you say, "Go", the
two players should attempt to pull one another to the other side. You may
wish to make a masking tape line on the floor as the 'dividing line'. When
a player has managed to pull the other player to the other side of the line,
the 'losing team' should then identify one of the illustrations from this
Unit that you show them. Repeat this process, downplaying the competitive
nature of this activity and building up the fun of the game. Repeat until
all players have played and until all of the illustrations have been named.

CREATIVE EXPRESSION:

* Provide each child with an illustration. Then, have a child stand facing
the other <children without the other <children seeing that child's
illustration. The child should then say an NL sentence to the other
children omitting the keyword or NL vocabulary word. The child should then
call upon individual children to attempt to identify the word used for the
creation of this NL sentence. Repeat this process until each child has had
a chance to create a sentence in this way.

* Mount the illustrations on the board once again. This time, encourage the
children to recall and retrieve as many NL vocabulary terms as possible
related to the illustrations. Write the terms that the children suggest
around each of the illustrations. When this activity is completed, review
the terms that the children provided. You may wish to write the terms on
strips of language experience chart paper so that they may be displayed in
the classroom with the illustrations.

MATERIALS:

language experience chart paper, a feltpen, camping illustrations, masking
tape, a length of rope (approx. 3 feet long), an illustration for each child

~ 10 -
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READING

THEME: CAMPING - SUMMER Grade: 5 LESSON THREE

SIGHT RECOGNITION (VOCABULARY):

* Mount the illustrations of Summer Camping on the chalkboard and use them to
review the NL vocabulary words introduced and developed thus far in the
Unit. Then, introduce the sightwords to the children. Say each sightword
as its card is presented. Match the sightword cards with the illustrations
on the board. Continue in this way until all of the sightwords and their
illustrations have been matched.

* Stand the sightword cards on the floor leaning against the wall at one end
of the room. Group the children in two groups at the other end of the
room. Give the first player in each group a small soft ball. Say one of
the sight-words and the first player in each team must attempt to strike the
appropriate sightword card with the ball by rolling it on the floor in
'bowling' form. You may wish to have a child located by the sightwords to
return the balls to the players. Continue in this way until all children
have participated.

DECODING AND ENCODING (VOCABULARY):

* Before the lesson begins, prepare an extra set of sightword cards. Then,
cut each sightword card in half ‘'horizontally' so that each word is
represented by its upper half and by its 'lower half'. You may wish to
prepare two extra sets of sightword cards in this way. Mix all of the
cut-out parts together and spread them on the floor, face up. Divide the
children in two groups at the other end of the room. Say one of the
sightwords and the first player from each team must rush to the pile of
cut-up sightwords and match the parts necessary to reproduce the sightwords
that you said. All students should cheer the successful child. Downplay
the competitive nature of this activity and build up the fun of the game.
Repeat until all players have participated.

* Spell one of the words from this Unit, purposely mixing all of the letters
up. Call upon a child to correctly identify the word that you spelled, to
say it and to re-spell it. Repeat this process until all of the sightwords
have been used in this way.

MATERIALS:

Two extra sets of sightword cards, a pair of scissors, a master set of
sight-word cards, camping illustrations, masking tape, 2 small balls

- 11 -
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PATTERNS

THEME: CAMPING - SUMMER Grade: 5 LESSON FOUR

LISTENING AND SPEAKING:

* Give the sightword cards from Lesson 3 to the children. It is not necessary

that all children have a sightword card for this introduction process. Say
one of the complete NL patterns from this Unit. The child who is holding
this sightword heard in the pattern that you said should hold up his or her
card. Then, all children should repeat the pattern. Take the sightword
card from the child and mount it on the chalkboard. Repeat this process
until all of the NL patterns have been introduced. Before the children
repeat the patterns, be certain that they understand their meanings.

Group the children in a circle. Whisper one of the patterns in a child's
ear. The child should then turn and whisper the same pattern in another
child's ear. Do not look at the children as they do this. The children
should continue to whisper the sentence around the circle until you clap
your hands. When you clap your hands, the child who last heard the NL
pattern (the complete patterm) must then repeat the pattern orally for all
children to hear. If a child is in the process of whispering the pattern to
another child when you clap your hands, that child must say the entire
pattern to the other children since the other child would not have heard the
entire pattern. Repeat this process until all of the patterns have been
used in this way and until a number of the children have responded.

READING:

Y
R

Before the lesson begins, prepare a number of sentence strips that contain
the NL patterns from this Unit. Say one of the sightwords from this Unit
and call upon a child to recall the patterm that goes with it. When the
child has done this successfully, attach the sentence strip pattern to the
board. Read the sentence with the entire class. Repeat this process until
all of the NL sentences have been introduced in this way.

Group the children in front of the board. Stand behind the children with a
flashlight. Use the 1light of the flashlight to illuminate one of the
sentences. The children should read the sentence that you illuminate.
Repeat this process until the children are able to respond well.

WRITING/SPELLING:

*

Provide each child with one of the NL patterns introduced in this Lesson.
Each child should then re-write the pattern replacing keywords in this
pattern with other words. When each child has re-written a sentence, have
the child read it to the other children.

Provide the children with writing paper and pencil. Say one of the NL
patterns from this Lesson and the children should write that pattern on
their papers. Repeat this process using the remaining patterns.

Afterwards, review the childrens' sentences to determine their accuracy in
writing from this dictation process.

MATERIALS:

writing paper and pencil for each child, a sentence strip for each child,
master set of sentence strips, masking tape, sightword cards, flashlight
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DIALOGUE AND ENRICHMENT

THEME: CAMPING - SUMMER Grade: 5 LESSON FIVE

DIALOGUE:

* Mount a length of language experience chart paper on the board. Group the
children near it. Establish a setting for a dialogue with the children.
The theme of the dialogue should be 'Camping - Summer'. Then, encourage the
children to imagine what 2 or 3 speakers might say to one another based on
the theme 'Camping - Summer'. Write the sentences that the children say on
the length of language experience chart paper. Accept sentences that make
sense within the context of the theme. Assist the children with the

grammatical details of their sentences, as necessary. Continue in this way
until the dialogue is complete. When the dialogue is complete, read it with
the children in choral, group and individual forms.

* Provide the children with writing paper and pencil. Each child should then
copy down the dialogue leaving out specific words. It is not necessary that
all children leave out the same word. When all children have completed
their closure dialogues, they should exchange papers. Each child should
then write in the missing words in the dialogue form that he or her has.
Afterwards, review the childrens' responses to determine their accuracy in
completing the dialogues in this activity.

ENRICHMENT ACTIVITIES:

* If a tent is available in the community, you may wish to pitch it in the
classroom for use as an ‘'enrichment' source. Once the tent has been
erected, it may be used to set up a 'model camp'. The children should use
their imaginations and available materials and supplies to set up the camp.
Specific items within the camp should be labelled by the children.

* Have each child make a 1list of the supplies and materials to be taken
camping during the summer time. When the child has completed a list, the
child should then estimate the price of each item. When all of the prices
have been estimated, a child should add up the total to determine how much
it would cost to go camping. Afterwards, have the children compare in
contrast their shopping lists.

* Write the first line of a poem on the board in the NL that has camping as a

theme. The children should then be encouraged to write another line of
poetry to go with that line. It is not necessary that rhyming be included
in this process. When all of the children have written their 1lines of

poetry, have each child read his or her 'complete poem' (the two lines) to
the other children. Note the creativity used by the children in this
process.

MATERIALS:

writing paper and pencil for each child, a tent (if available), available
materials and supplies for the 'camp', language experience chart paper, felt
pen

- 13 -
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Theme: CHORES AT SCHOOL Grade:

Vocabulary:

kisipikinan oshipikanatik
moshikinan machikonas
sakichiwepinan machikonas
kwekisiton masinekinan
kwekisiton apiwinan
papamikiwen masinekanan

wipe the blackboard
pick up the garbage
throw out the garbage
tidy up the book shelf
straighten out desks
hand out paper

Pattern(s): nonkom.
(name) (task)
will today.
(name) (task)
Dialogue: A. Wekwen ka nonkom?
(task)
B. ki nonkom.
(name) (task)
A. Wekwen wapank ke ?
(task)
B. ta wapank.
(name) (task)
A. Who did today?
(task)
B. ed today.
(name) (task)
A. Who will do tomorrow?
(task)
B. will do tomorrow.
(name) (task)
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THEME: CHORES AT SCHOOL LESSON 1

MOTIVATION:

* Mount a length of language experience chart paper on the board and group the
children near it. Encourage the children to identify chores that can be
done around the school. These need not necessarily be chores that are
actually implemented at this time but rather chores that could be done.
List the chores that the children suggest on the language experience chart
paper. When the children have completed this process, encourage the
children to suggest symbols that could be used to represent the different
chores. Illustrate the symbols to the right of the chores. For example a
broom may be used to represent the chore of sweeping the floor.

ACTIVITIES:

* Use the 1illustrations to introduce the new vocabulary words to the
children. Mount the illustrations on the board as they are presented. It
is important that the children hear the vocabulary words a number of times
during this introduction process.

* Lay a length of butcher paper on the floor. Group the children around the
butcher paper. Then, have the children use art materials and supplies to
illustrate the different symbols that they created fcr the chores in the
Motivation section of this Lesson. The children should fill the mural paper
with these symbols. Circulate among the children as they word, repeating
the vocabulary words as often as possible.

* Provide each child with art paper and supplies. The children should then
illustrate the chores introduced in this Lesson. Each child should identify
one of the chores to illustrate. Once again, circulate among the children
as they work repeating the vocabulary words as often as possible.

MATERIALS:

art materials and supplies for each child, construction paper for each
child, mural paper, pencil for each child, a feltpen, language eXxperience

chart paper, a feltpen for each n:wmawm _
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THEME: CHORES AT SCHOOL LESSON 2

ORAL REPRODUCTION:

* Use the chores illustrations to review the vocabulary words that were intro-
duced in Lesson 1. Mount the illustrations on the board and encourage the
children to recall their names. Continue in this way until all of the terms
have been reviewed.

* Before the lesson begins, prepare flashcards that contain the symbols for
the different chores (originally developed in Lesson 1). Show the children
one of the symbol cards and call upon a child to identify the chore for that
symbol. Repeat this process until the children are able to respon well.

* Group the children in a circle. Give the symbol cards to the children. The
children should pass the cards around the circle in a clockwise direction.
When you clap your hands, the children should stop passing the cards around
the circle. Then, each child holding a card must identify the chore asso-
ciated which he or she is holding. Repeat a number of times.

CREATIVE EXPRESSION:

* Each child should select a chore to create a sentence. Provide the children
with writing paper and pencil for this activity. When a child's sentence is
ready, he or she should read it to the other children purposely leaving out
the keyword. The child should then call upon individual children to attempt
to identify the keyword omitted from the sentence. Repeat this process
until all children have had a chance to participate.

* Attach one of the chores illustrations to the top a length of language
experience chart paper. Then, encourage the children to say as much as they
can about that picture. It may include individual words or complete
sentences.

Write what the children say underneath the illustration. Repeat this process

using other illustrations and other length of language experience chart paper.

Later, remove the illustrations from the language experience chart paper length

and mix them together. Have the children match the illustrations with the

language experience charts.

MATERIALS:

language experience chart paper, a feltpen, chores illustrations, a set of
'symbols’ flashcards, masking tape _ 16
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THEME: CHORES AT SCHOOL LESSON 3

SIGHT RECOGNITION (VOCABULARY):

* Mount the chores illustrations on the board and use them to review the voca-
bulary words introduced thus far in this Unit. Point to each illustration,
calling upon an individual child to recall its name. Continue in this way
until all of the terms have been reviewed. Introduce the sightword cards to
the children. Say each sightword as its card is presented. Match the
sight-word cards with the illustrations on the board. Continue in this way
until all of the sightwords have been matched with the illustrations on the
board.

* Provide each child with four blank flashcards. Each child should write four
selected sightwords on a card (i.e., each child should have the same words
on flashcards). Select the four sightwords before the activity begins.
When the childrens' cards are ready, each child should lay his or her cards
in a specific sequence. Then, say the four sightwords in any sequence. A
child or children who have their words 1laid out in the same sequence in
which you called the word should say "Bingo". Then, call upon the children
to repeat the four words in the order in which they have them. The children
may change the sequence of their words after each round of the activity.

DECODING AND ENCODING (VOCABULARY):

* Write one of the sightwords on the board, leaving out critical letters. The
children should copy the sightword on individual sheets of writing paper,
adding the necessary letters to complete the word. Review the childrens'
responses after each round to determine their accuracy in retrieving the
missing letters.

* Say one of the vocabulary words from this Unit purposely mixing up its
syllables. Call upon a child to identify correctly the word that you said,
saying the word with its syllables in their correct order. Repeat this
process using other sightwords from this Unit.

* Mount the sightword cards on the board. Then, play 'I AM THINKING OF A

WORD...' with the children to encourage them to identify the sightwords by
their syllables/vowels/consonants. Say, "I am thinking of a word that
has........ syllables...... consonants........... and vowelsS. . ..o nns "

The children should look carefully at the sightwords and then identify the
sightword that number of syllables/consonants/vowels. This activity can be
done in form.

MATERIALS:

master set of sightword cards, masking tape, writing paper and pencial for
each child, chores illustrations 17
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THEME: CHORES AT SCHOOL LESSON 4

LISTENING AND SPEAKING:

* Mount the sightwords from Lesson 3 on the board. Review the sightwords with
the children. Point to each sightword calling upon an individual child to
identify it. Continue in this way until all sightwords have been reviewed.
Then, say one of the patterns from this Unit. Purposely omit the key word
(sightword) from the pattern. Call upon an individual child to identify the
word or words that could be used to complete the sentence that you said.
Continue in this way until all of the patterns have been used. Be certain
that the children understand the meanings of the patterns.

* Review the symbols developed in Lesson (for the chores). Then, show the
children one of the symbols and the children should say the pattern for that
chore. Repeat this process until the children are able to respond well.

READING:

* Have the children match the symbols from above with the sightwords on the
board. As the children do this, have them recall the patterns that go with
the sightwords. When a child has recalled a pattern for a sightword, write
the pattern on the board around the sightword. Continue in this way until
the printed form of all the patterns have been introduced.

* Remove the sightwords from the board and mix them together. Give them to
individual children and have the children replace the sightwords on the
board in their correct locations. Read each sentence with the children
after each round of this activity.

WRITING/SPELLING:

* Provide each child with one of the patterns introduced in this Lesson. Each
child should then re-write the pattern replacing keywords in the pattern
with other wcrds. When each child has re-written a sentence, have the child
read it to the other children.

* Provide the children with writing paper and pencil. Show one of the
patterns from this Lesson and the children should write that pattern on
their papers. Repeat this process using the remaining patterns.

Afterwards, review the childrens® sentences to determine their accuracy in
writing from this dictation process.

MATERIALS:
writing paper and pencil for each child, a sentence strip for each child,
masking tape, sightword cards, chalk, 'chores’ symbols
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THEME: CHORES AT SCHOOL LESSON 5

DIALOGUE:

* Mount a length of language experience chart paper on the board. Group the
children near it. Establish a setting for a dialogue with the children.
The theme of the dialogue should be Chores at School. Then, encourage the
children to imagine what 2 or 3 speakers might say to one another based on
the theme of Chores at School. Write the sentences that the children say
on the length of language experience chart paper. Accept sentences that
make sense within the context of the theme. Assist the children with the
grammatical details of their sentences, as necessary. Continue in this way
until the dialogue is complete. When the dialogue is complete, read it with
the children in choral, group, and individual forms.

ENRICHMENT ACTIVITIES:

* Lay the mural that was prepared in Lesson 1 on the floor. Then, have the
children label each of the symbols in the mural. The children should use
their very best printing for this labelling process. "When the mural has
been completely labelled, place it back on the wall once again for display.

* Write a line of poetry on the chalkboard that has chores as its theme.
Provide the children with writing paper and pencil. The children should
then add one more 1line of poetry to the one that you have written.
Circulate among the children as they work, assisting as necessary.
Afterwards, have each child read a poetry-line to the other children.

* Develop body movements for each of the chores covered in this Unit. Then,
have a child mime one of the chores and the other children should attempt to
identify that chore. If this activity is too simple with the pre-arranged
body movements, have the children create their own body movements for the
different chores. Repeat this version of Charades until most of the
children have had a chance to present.

MATERIALS:

writing paper and pencil for each child, 'symbols’ murals (from Lesson 1),
language experience chart paper, a feltpen
- 19 -
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Theme: CLASSIFICATION OF ANIMALS - FOUR LEGGED Grade:
Vocabulary: mahinkan wolf

wakosh fox

makwa bear

pishiw lynx

shinkos weasle

animosh dog

posh cat

pishiki cow

mistatim horse

manitik sheep
Pattern(s): Ni takwechikan

I have a for a pet.
Dialogue: A. Anti wentat?

B. Akochink wenta

(animal)

A. Where does live?

B. lives outside.
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THEME: CLASSIFICATION OF ANIMALS (WILD/TAME) LESSON 1

MOTIVATION:

* Mount a number of construction paper sheets on the board (light coloured)
and tell the children that you are about to visit the zoo. Encourage the
children to suggest the types of animals that one might see in this zoo.
When the children suggest an animal, do a very quick and simple illustration
of that animal on one of the instruction paper sheets. Continue in this way
(adding more construction sheets to the board if necessary) until the
children have suggested a variety of different animals. Be certain to
include local animals in this process.

ACTIVITIES:

* Encourage the children to imagine where the different animals might live.
The children should begin to realize that not all animals live in the same
place. Some animals live with people, some live on farms and zoos, while
other live in the wilds. Encourage the children to identify the animals

according to these classifications.

* Introduce the illustrations that represent the vocabulary words for this

Unit. Mount the illustrations on the board as they are presented. The
children should hear the vocabulary words at this time. Be certain the
children understand the meanings of the terms. Continue in this way until

all of the terms have been introduced to the children.

* Lay a length of mural paper on the floor and group the children around it.
Provide the children with the necessary art materials and supplies to create
a classification of animals mural. The animals would be classified
according to where they live. Divide the mural paper into three sections.
One section should be for animals that live in the wild another section for
farm animals and 2zoo another section for animals that live with people.
Then, the children should find pictures of animals and/or make illustrations
in the mural that represent animals for the different classifications. The
children should use both 1local and non-local animals for this process.
Circulate among the children as they work repeating the vocabulary words as
often as possible. Display the completed mural in the classroom for all to
see.

MATERIALS:

mural paper, art materials and supplies, 1light coloured sheets of
construction paper, feltpen, animal_iiiuitrations
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THEME: CLASSIFICATION OF ANIMALS (WILD/TAME) LESSON 2

ORAL REPRODUCTION:

* Mount the animal illustrations on the board and use them to review the
vocabulary words that were introduced in Lesson 1. Point to each
illustration, calling upon an individual child to identify it. Repeat this
process a number of times.

* Prepare three large circles on the floor (each circle representing one of
the classifications introduced in this Unit). Say the name of an animal and
the children should move to the appropriate circle as quickly as possible.
Repeat this process until the children are able to respond well. When the
children have arrived in the circle, they should then identify an
illustration that you show them.

CREATIVE EXPRESSION:

* Provide each child with an illustration. Each child should then write one
pattern about his or her illustration. When a child has a pattern ready, he
or she should read it to the other children, purposely omitting the
keyword. Continue in this way until all of the children have had their
sentences shared with the other children.

* Group the children in a circle. Give the cards from a deck of playing cards
to the children, being certain one joker is included. The children should
pass the playing cards around the circle in a clockwise direction as quickly
as they can. Then you clap your hands, the children should stop passing the
cards around the circle. The child who is left holding the joker must then
use a term that you said in a complete pattern. Repeat this process until
many children have responded.

NN
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MATERIALS:

a deck of cards, writing paper and pencil for each child, an illustration
for each child, animals illustrations, masking tape
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THEME: CLASSIFICATION OF ANIMALS (WILD/TAME) LESSON 3

SIGHT RECOGNITION (VOCABULARY):

* Mount the animals illustrations on the board and use them to review the
vocabulary terms introduced thus far in this Unit. Then, introduce the
sightword cards to the children. Say each sightword as its card is
presented. Match the sightword cards with their illustrations on the board.
Continue in this way until all of the sightwords have been introduced and
matched with the illustrations on the board.

* Before the lesson begins, prepare sightword cards using a single hole punch
and flashcards. Use the single hole punch to punch out the word in the
flashcard. Then, these sightword cards may be used for the silhouette
technique. Have two children hold a sheet up vertically. Stand behind the
sheet with the silhouette sightcards. Place an overhead projector behind
the sheet and turn its light on. Then, hold up one of the sightword cards
so that the children can see its silhouette through the sheet. Call upon an
individual child to identify the sightword. Repeat a number of times.
Later, have a child go behind the sheet and identify a sightword that you
say by holding it up in the same manner. Repeat this process until many
children have participated.

DECODING AND ENCODING (VOCABULARY):

* Before the lesson begins, prepare an extra set of sightword cards and cut
them into their individual letters. Place all of the cut-out letters in a
container. Group the children in a circle and have each child reach into
the container and remove one letter from the container. Call the child's
name and that child should then spell a sightword from this Unit that
contains the letter that is being held. Repeat this process with the other
children.

* Write two alphabet columns on the board. Divide the children into two teams
at the other end of the room. When you say, "Go”, the first player in each
team must rush to the board and write a sightword from this Unit around a
letter in the team's alphabet column. Downplay the competitive nature of
this activity and build up the fun of the game. Repeat until all players
have played.

MATERIALS:

flash cards, single hole punch, master set of sightword cards, an extra set
of sightword cards, scissors, a container, masking tape, a sheet, an
overhead projector
- 23 -
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THEME: CLASSIFICATION OF ANIMALS (WILD/TAME) LESSON 4

LISTENING AND SPEAKING:

* Mount the sightwords from Lesson 3 on the board and review them with the
children. Point to each word, calling upon individual children to identify
it. Continue in this way until all of the sightwords have been reviewed.
Then, say one of the patterns from this Unit to the children, purposely
omitting its sightword. Call upon the children to identify the word or
words that could be used to complete the sentence. Continue in this way
until all of the patterns have been introduced. Be certain the children
understand the meanings of the patterns.

* Say part of a pattern and call upon a child to complete it. Repeat this
process until the children are able to respond well.

READING:

* Before the lesson begins, prepare sentence strips for the patterns for this
Unit. Mount the sightwords on the board and review the patterns with the
children. Point to a sightword and call upon a child to recall the pattern
forr that word. When the child recalls the pattern, present the printed form
of the pattern to him. Mount the sentence strip on the board. Continue in
this way until all patterns have been introduced.

* Group the children in front of the sentence strips and stand behind them
with a flashlight. Shine the 1light of your flashlight on one of the
sentence strips and the children should read it. Continue in this way until
all of the sentence strips have been read.

WRITING/SPELLING:

* Provide each child with one of the patterns introduced in this Lesson. Each
child should then re-write the pattern replacing keywords in the pattern
with other words. When a child has re-written a sentence, have the child
read it to the other children.

* Provide the children with writing paper and pencil. Show one of the
patterns from this Lesson and the children should write that pattern on
their papers. Repeat this process wusing the remaining patterns.

Afterwards, review the childrens' sentences to determine their accuracy in
writing from this dictation process.

MATERIALS:

writing paper and pencil for each child, a sentence strip for each child a
master set of sentence strips, masking tape, sightword cards, flashlight
_ 24 -
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THEME: CLASSIFICATION OF ANIMALS LESSON 5

DIALOGUE:

* Mount a length of language experience chart paper on the board. Group the
children near it. Establish a setting for a dialogue with the children.

The theme of the dialogue should be classification of animals. Then,
encourage the children to imagine what 2 or 3 speakers might say to one
another based on the theme of classification :-of animals. Write the

sentences that the children say on the length of language experience chart
paper. Accept sentences that make sense within the context of the theme.
Assist the children with the grammatical details of their sentences, as
necessary. Continue in this way until the dialogue is complete. When a
dialogue 1is complete, read it with the children in choral, group, and
individual forms.

* Have each child copy the dialogue on an individual sheet of paper. However,
when the children copy the dialogue they should purposely leave out words or
syllables or letters (from the words). When a child has completed a closure
version of the dialogue, he or she should then exchange a copy with another
child. Each child should then complete his or her new closure dialogue.
Afterwards, correct the childrens' results to determine their accuracy in
completing the dialogue from this closure process.

ENRICHMENT ACTIVITIES:

* Lay the mural (from Lesson 1) on the floor. The children should then label
the mural carefully. The children should use their best printing in this
labelling process.

* Provide the children with modeling clay or plasticene. The children should
then use clay to shape animal models. The children should select animal
models from the pre-classification used in this Unit. When the animal
models are complete, they may be placed on a table that has been divided
into three section. The children should place their animal models in their
correct classifications in the table display.

* Each child should select one of the animals to write about. Provide the
children with writing paper and pencil. The children should then write as
much as they can about the animals that they have selected. This can be in
poem form or in prose form. Circulate among the children as they work,
assisting as necessary. Later, have each child share what he or she has
written with the other children.

MATERIALS:

writing paper and pencil for each child, animal's mural (from Lesson 1),
language experience chart paper, a geigpgn
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Theme: COMMUNITY HELPERS

Vocabulary:

Pattern(s):

Dialogue:

ompimpisinike
opinichike
okimakan
ankichikan
okikinamake
mashiki ikwe
onipinati
kawepiniket
otapine inini

Grade: 5

bus driver
janitor

chief

counsellor
teacher

nurse

water man

garbage man
special constable

(community worker)

When I grow up I am going to be a

ni wi tinapatis mintitowan.

(community worker)

A. (community worker) ni wi tinapatis mintitowan.

Wekwen kin?

A. I am going to be a _ (community worker)

grow up.

B. I will be

Who will you be?

a 4
(community worker)
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THEME: COMMUNITY HELPERS LESSON 2

MOTIVATION:

* Read the children the poem contained at the back of this unit. Before
reading the poem to the children, ask the children to listen for something
that is basically the same about all the poems. After reading the poems to
the children, discuss the poems with them. The children should realize that
all of the poems deal with people who work in a city or community. Lead
this into a discussion of the people who work locally. Make a list of the
community helpers on the chalkboard as the children suggest them.

ACTIVITIES:

* Use the illustrations to introduce the vocabulary words to the children.
Mount each illustration on the board as it is presented. Be certain that
the children hear the vocabulary words a number of times during this
introduction process.

* If possible, have selected community helpers talk to the children about
their roles in the community. It is important that the children gain some
insight into the roles that these people play in the functioning of the
community. Prepare the resource people ahead of time so that they are aware
of how much time they have for their presentation. You may wish selected
community helpers to bring concrete materials to the presentation that
represents their roles in the community.

* Provide each child with a sheet of construction paper. Each child should
then 1illustrate an association illustration for one of the community

helpers. For example, handcuffs may be used to represent police. The
children should wuse their imaginations in creating their association
illustrations. When the children have completed their illustrations, each

child should hold up each one of his or her illustrations and encourage the
other children to 1identify the community helper represented by that
illustration. Display the childrens' artforms in the classroom.

MATERIALS:

art materials and supplies for each child, community helpers illustrations,
masking tape
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THEME: COMMUNITY HELPERS LESSON 2

ORAL REPRODUCTION:

* Use the community helpers illustrations to review the vocabulary words
introduced in Lesson 1. Mount each of the illustrations on the board as it
is presented. Point to each illustration, calling upon individual children
to recall its name. Continue in this way until all terms have been reviewed.

* Use chalk to outline the illustrations on the board. When each illustration
has been outlined on the board (around the shape of the illustrations)
remove the illustrations from the board and mix them together. Give them to
the children. Then, point to one of the outlines on the board and the child
who has the illustration that goes in that outline should stand and identify
his or her illustration orally. Continue in this way until all of the
illustrations have been identified. This activity may be repeated more than
once by having the children exchange illustrations.

CREATIVE EXPRESSION:

* Mount each of the illustrations on the board once again. Each child should
select one of the illustrations to creat a pattern. You may wish to have
the children write their patterns on paper initially. When a child has
completed a sentence, he or she should read it to the other children,
purposely omitting the keyword. The child should then call upon individuals
to attempt to identify the vocabulary word used for the creation of the
sentence. Repeat this process until each child has had a chance to
represent his pattern in this way.

* Mount one of the illustrations at the top of a length of language experience
chart paper. Then, encourage the children to provide as many words as
possible for that illustration. Write the words that the children suggest
on the length of experience chart paper. Repeat this process with other
illustrations. Display the completed language experience/creative
expression products in the classroom for all to see.

MATERIALS:

language experience chart paper, helpers 1illustrations, masking tape,
writing paper and pencil for each chiig
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THEME: COMMUNITY HELPERS LESSON 3

SIGHT RECOGNITION (VOCABULARY):

* Mount the helpers illustrations on the board and use them to review the
vocabulary words introduced thus far in this Lesson. Then, introduce the
sightword cards to the children. Say each sightword as its card is
presented. Match the sightword cards with the illustrations on the board.
Continue in this way until all of the sightwords have been introduced and
matched with their illustrations on the board.

* Group the children in a circle. Have four or five children stand in the
centre of the circle. Give a nerf ball to the child in the outer circle.
The children should then roll the nerf ball back and forth across the centre
of the circle, attempting to strike one of the children in the centre of the
circle has been struck by the nerf ball, he or she should then identify a
sightword card that you show him. Repeat this process until many children
have had a chance to identify a sightword.

DECODING AND ENCODING (VOCABUIARY):

* Before the lesson begins, prepare an extra set of sightword cards. Cut each
of the words in the extra set into their individual syllables. Mix all of
the syllables together and place them in a container. Then, have each child
reach into the container and remove two of the cut-out syllables. Each
child should put his or her two cut-out syllables together and produce a
meshword. Each child should read his meshword to the other children. When
a child has read a word, the other children should attempt to determine the
two words used to make up the meshword. Call up for individual responses
during this activity. Repeat until all childrens' meshwords have been
identified.

* Arrange the children in pairs. Have one child in each pair stand behind the
other child. The child standing behind should then write a syllable from
one of the words on the other child's back. The other child must then
identify the sightword that contains that syllable. The children should
then reverse roles. Repeat this process as often as possible. Circulate
among the children as they work, helping as necessary.

MATERIALS:

an extra set of sightword cards, a pair of scissors, a master set of
sightword cards, helpers illustratigni9 masking tape
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THEME: COMMUNITY HELPERS LESSON 4

LISTENING AND SPEAKING:

* Mount the sightwords from Lesson 3 on the chalkboard. Then, say one of the
new patterns, purposely omitting its sightword. Call upon the children to
identify the word or words that could be used to complete the sentence.
Continue in this way until all of the patterns have been introduced. Be
certain that the children understand the meanings of the patterns.

* Group the chilren in a circle. Say one of the patterns and then wind up a
toy car and place it in the centre of the circle. Release the car. The
child who receives the car should then repeat the pattern that you said at
the beginning of the round. Repeat this activity a number of times.

READING:

* Before the lesson begins, prepare a sentence strip for each pattern
introduced in this Lesson. Mount the sightword cards on the board and
encourage the children to recall the pattern for them. When a child has
recalled the pattern for a sightword, present the printed form of that
sightword to the children. Continue in this way until all of the sentence
strips have been introduced to the children.

* Remove the sighwords from the board and give them to the children. Then,
say one of the sightwords and the child who is holding that card must read
the pattern that contains that word. The children may exchange cards after
each round of this activity. Repeat until all patterns have been read in
this way.

WRITING/SPELLING:

* Provide each child with one of the patterns introduced in this Lesson. Each
child should then re-write the pattern replacing keywords in the pattern
with other wnrds. When each child has re-written a sentence, have the child
read it to the other children.

* Provide the children with writing paper and pencil. Show one of the
patterns from this Lesson and the children should write that pattern on
their papers. Repeat this process using the remalning patterns.

Afterwards, review the children's senteneces to determine their accuracy in
writing from this dictation process.

MATERIALS:

writing paper and pencil for each child, a sentence strip for each child, a
master set of sentence strips, masking tape, sightword cards, a small windup
car
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THEME: COMMUNITY HELPERS LESSON 5

DIALOGUE:

* Mount a length of language experience chart paper on the board. Group the
children near it. Establish a setting for a dialogue with the children.
The theme of the dialogue should be Community Helpers. Then, encourage the
children to imagine what 2 or 3 speakers might say to one another based on
the theme Community Helpers. Write the sentences that the children say on
the length of language experience chart paper. Accept sentences that make
sense within the context of the theme. Assist the children with the
grammatical details of their sentences, as necessary. Continue in this way
until the dialogue us complete. When the dialogue is complete, read it with
the chilren in choral, group, and individual forms.

* Have the children close their eyes and use thick strips of paper to blank
out words and sections of the dialogue. The children should then open their
eyes and look at this closure version of the dialogue. Encourage individual
children to read portions of the dialogue, supplying the missing
components. Repeat this process until a number of children have responded.
Afterwards, remove the sentence strips to verify the childrens' responses.

ENRICHMENT ACTIVITIES:

* Lay a length of mural paper on the floor and group the children around it.
Provide the children with the necessary art materials and supplies to create
a community helpers mural. The children should use their imagination in
designing the content of the mural. Circulate among the children as they
wor, encouraging them to use the patterns and terms introduced in this
Unit. Display the completed mural in the classroom.

* Have each child write a four-line poem that has one of the community helpers
as its theme. The children may use blank verse, that is a poetry form in
which the lines do not rhyme. When each child‘'s poem is complete, have the
children read their poems to one ancther.

* Create a letter with the children in language experience chart form that
thanks one of the community helpers for the service that they provide for
the community. Write the sentences that the children provide on language
experience chart paper in letter form. All of the children may sign the
letter and the letter may be sent to the community helper.

MATERIALS:

language experience chart paper, feltpen, mural paper, art materials &nd
supplies, strips of thick paper (e.g., construction paper), masking tape
=yl LY
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OJIBWE

NATIVE LANGUAGE BASIC PROGRAM

Theme: COMMUNITY HELPERS

Okimakan

Nin okimakan
ommiOwe onchi ishkonikan
Kakina keko
-Ni tonchi nakachiton

Eshi kashkitowan
Iko ni wichiyo
Ni wichi Anishinabe

Anishinabe Otapine Inini

Misiwe papamipis

Eshi kanonikowan &ko tisha

Chi wichiyak, ni chi Anishinabe
Kotink iko pi anta wapamishikan
Ki kakinamon anin enanokiyan

Okikinamake

Okikinamake oma'!

Okikinamake awe!

Okikinamake awe ati!
Okikinamakek misewi!

Ni kikinamakem, ni kikinamakem!
Ni sakiya ni kikinamakem!

Omipimpisinike

Kikinamokanak! Kikinamokanak!
Misewe ishkonikanink pa pamipis
Okikinamowakan pa pa moshikinak

Kitatapik, Kitatapik ki ka mwechishinomin

Okikinamakek ki ka onikonanik
Ki ki piton na ki wisiniwin?

=319321 —

Grade:

The Chief

-~-I am the chief
—0f this reserve
~I watch out for everything

—~I help my people
The best way
I know how.

Special Constable

I drive all over
Answering calls

Helping people

Someday, come and see me
I'1l tell you what I do.

Teacher

Teacher here!

Teacher there!

Teacher over there!
Teachers everywhere!
My Teacher, my teacher!
How I love my teacher!

Bus Driver

Students, students

I drive all through the reserve
Picking up students

Hurry! Hurry! We'll be late
Teachers will miss us

Did you remember your lunch?



¥ ¥ KPP FEYFEEREELRR

W02 0821 SUOII09]|0 1OBIUOD UONBWIOLUI JBYLN) 10
"asn |euosiad Jo/pue yoiessal 1o} papiroid JuswnNooq




Document provided for research and/or personal use.
For further information contact collections@micec.com

OJIBWE

NATIVE LANGUAGE BASIC PROGRAM

Theme: COOKING UTENSILS Grade:
Vocabulary: akik(ok) pot(s)

sasakawanapik frying pan

apwenapik roasting pan

mitiko emikwan wooden spoon

akwesakwe onakan serving tray

siskwewenikan collander

onsow akik tea pot

kwekwepinikan egg turner

Pattern(s):

Dialogue:

Ka onikeyan isan

I guess I forgot to bring the

A. Wi witike nimise wapank.
B. Wekonen ka minat?

A. Peshik on ki mina.

A. My sister is getting married.
B. What did you give her?

A. I gave her one

- 83 -



Document provided for research and/or personal use.
For further information contact collections@micec.com

THEME: COOKING UTENSILS LESSON 1

MOTIVATION:

* Before the lesson begins, place the cooking utensils in a container.
Present the container to the children. Encourage the children to suggest
the uses of the different cooking utensils that you have in the container.
Present each utensil to the children in this way.

ACTIVITIES:

* Use the actual cooking utensils (from above) to introduce the vocabulary
words to the children. It is Aimportant that the children hear the
vocabulary words as often as possible during this introduction process.

* Provide each child with a light sheet of construction paper. Also, provide
each child with one of the cooking utensils. Each child should then trace a
cooking wutensil on his or her sheet of construction paper. Keep the
tracings for use later in this Unit.

* Place all of the cooking utensils on the floor and group the children around
them. Describe a situation that calls for one or more of the cooking
utensils. After describing a cooking situation, call upon a child to
identify the tools that he would use for this situation. When a child has
correctly identified a cooking utensil, say the name for that utensil to the
children. Repeat this process untii the children have heard all of the
vocabulary words once.

MATERIALS:

cooking utensils, light sheet of construction paper for each chid, feltpen
for each child, a container

= Bake
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THEME: COOKING UTENSILS LESSON 2

ORAL REPRODUCTION:

* Use the tracings that were created in Lesson 1 to review the vocabulary

words associated with the different cooking |utensils. Mount the
illustrations on the board. Then, match each of the tools with the
illustrations with the childrens' help. Encourage the children to recall

the names of the utensils. Continue in this way until all of the vocabulary
words have been reviewed.

* Place all of the cooking utensils in a container. Be certain to cover any
sharp or pointed edges on the cooking utensils with masking tape. Have a
child reach into the container and feel one of the cooking utensils. The
child should then name the cooking utensil that is felt and remove it to
show to the other children. Continue in this way until all of the utensils
have been removed from the container.

CREATIVE EXPRESSION:

* Group the children in a circle. Walk around the outside of the circle
placing the cooking utensils in the children's hands behind their backs.
The children should not look behind their backs but should merely feel the
tools that they have in their hands. When you say, "Go", the children
should pass the tools as quickly as they can in a clockwise direction around
the outside of the circle. When you clap your hands, the children should
stop passing the utensils around the circle. Then, call upon a child to
identify the tool that he or she is holding using its name and then to use
that name in a complete pattern. Repeat this process until many children
have had a chance to respond.

* Each child should create one sentence that can be completed by one of the
vocabulary words. When each child's sentence is ready, a child should say
his sentence to the other children, purposely omitting the keyword. The
other children should attempt to identify the keyword (or words) that could
be used to complete the sentence.

MATERIALS:

cooking utensils, tracings (from Lesson 1), cooking utensils, masking tape,
a container
=350 =
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THEME: COOKING UTENSILS LESSON 3

SIGHT RECOGNITION (VOCABULARY):

* Use the cooking utensils and their tracings to review the vocabulary words
introduced in this Unit. Then, introduce the sightword cards to the
children. Present each sightword, saying it at the same time. Match the
sightword cards with the tools and their tracings. Continue in this way
until the sightword cards/utensils/tracings have been matched.

* Group the children in a circle. Walk around the outside of the circle,
placing a sightword or a cooking utensil or a tracing in each child's hand.
When you say, "Go", the children should group themselves together so that
they match the sightword/utensil/tracing. Repeat this process a number of
times.

DECODING AND ENCODING (VOCABULARY):

* Mount the sightwords from this Unit on the board. Then, say a syllable from
one of the words. Call upon a child to identify the sightword based on the
syllable that you said. Repeat this process until a number of the
sightwords have been identified in this way.

* Provide each child with a blank flashcard. Each child should then create a
closure card using a sightword from this Unit. To do this, a child should
write one of the sightwords on his card, leaving out letters, syllables.
Then, the children should exchange cards. Each child should complete the
other child's card. Circulate among the children assisting them with this
process as necessary.

MATERIALS:

a blank flashcard for each child, a feltpen for each child, sightword cards,
masking tape, cooking utensils/tracings from the previous Lessons in this
Unit
- 36 - :
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THEME: COOKING UTENSILS LESSON 4

LISTENING AND SPEAKING:

* Mount the sightwords from Lesson 3 on the board. Use the sightwords to
review the terms from this Unit. Then, say one of the patterns from this
Unit, purposely omitting the sightword. Call upon the children to identify
the sightword or words that could be used to complete the pattern. Be
certain that the children understand the meanings of the patterns as they
are presented in this way. Continue in this way until all of the patterns
have been introduced to the children.

* Provide each child with a blank flashcard. Each child should write a number
between 1 and 6 on a flashcard. Then, roll a die and call out the number
showing on the die. These children who have the same number on their flash-
cards should look at a sightword that you point to. The children should
name the sightword and then say the pattern that contains that sightword.
Continue with this activity a number of times. The children may exchange
number cards periodically during this process.

READING:

* Point to one of the sightwords and call upon a child to recall the pattern
for that sightword. Write the sentence on the board around the sightword.
Continue in this way until all of the patterns have been written on the
board.

* Remove the sightword from the board (from the previous activity) and give
them to the children. Then, each child should match a sightword with his or
her correct sentence on the board. When a child has matched a sightword
with a sentence, he or she should then read the entire sentence to the other
children. Repeat this process until all children have had a chance to match
a sightword with its pattern.

WRITING/SPELLING:

* Provide each child with one of the patterns introduced in this Lesson. Each
child should then re-write the pattern replacing keywords in the patterns
with other words. When each child has re-written his sentence, have them
read it to the other children.

* Provide the children with writing paper and pencil. Say one of the patterns
from this Lesson and the children should write that pattern on their paper.
Repeat this process using the remaining patterns. Afterwards, review the
childrens' sentences to determine their accuracy in writing from this dicta-
tion process.

MATERIALS:

writing paper and pencil for each child, a sentence strip for each child,

sightword cards, masking tape, chalk 37
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THEME: COOKING UTENSILS LESSON 5

DIALOGUE:

* Mount a length of language experience chart paper on the board. Group the
children near it. Establish a setting for a dialogue with the children.
The theme of the dialogue should be Cooking Utensils. Then, encourage the
children to imagine what 2 or 3 speakers might say to oe another based on
the theme of cooking utensils. Write the sentences that the children say on
a length of language experience chart paper. Except sentences that make
sense within the context of the theme. Assist the children with the
grammatical details of their sentences, as necessary. Continue in this way
until the dialogue is complete. When the dialogue is complete, read it with
the children in choral, group, and individual forms.

* Provide each child with writing paper and pencil. Each child should then
copy the dialogue on a sheet of paper, leaving out words on purpose. It is
not necessary that all children leave out the same words. When a child has
completed a form of the dialogue in his/her way, he/she should then exchange
it with another child. The children should then complete their closure
dialogues. Circulate among the children as they work, assisting as
necessary. Afterward, have each child take a turn reading a sentence or
reading the entire dialogue that he has written.

ENRICHMENT ACTIVITIES:

* If possible, collect the necessary ingredients to actually prepare something
in the classroom that used a variety of the different cooking utensils. The
children should assist with this process. You may wish to place the recipe
on tape or have the children read the recipe and use the utensils on their
own. Be certain to introduce and reinforce safety with cooking utensils
during this process.

* Hold up one of the cooking utensils and each child in the classroom should
estimate the price of that utensil in the stores. Repeat this process with
a number of the utensils. Afterwards, compare and contrast the children's
guesses. If possible, check the childrens' answers against local prices or
against prices that appear in magazines/catalogues.

MATERIALS:

cooking utensils, writing paper and pencil for each child, ingredients for
cooking example, language experience chart paper, feltpen
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OJIBWE

NATIVE LANGUAGE BASIC PROGRAM

Theme: COUNTING BY TENS . Grade:
Vocabulary: mitaswi ten
nishtana twenty
niswi mitana thirty
niwi mitana forty
nani mitana fifty
kotoswi mitana sixty
ninshoswi mitana seventy
nishoswi mitana eighty
shankaswi mitana ninety
kotok one hundred
Pattern(s): opik ni tayawa.

Dialogue:

I have dollars.

A. Ni shoniya masinekan nonkom ki ate.
B. Anin minik ka ishipikatek?

A. opik ki ishipikate.

A. My cheque was in the mail today.
B. How much was it?

A. It was dollars.
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COUNTING BY TENS LESSON 1

MOTIVATION:

* Make a hundred marks on the board and group the children in front of the
board. Tell the children that you are going to count the number of marks
that you have made on the board and that they are to watch while you do so.
Begin counting the marks, one at a time. Appear to become prostrated with

this slow process. Encourage the children to suggest what other ways you
may count the marks. The children may suggest that you count by 5's, 10's,
etc. Implement the suggestions that the children give. Eventually, count

the 100 marks that you made on the board by 10's.
ACTIVITIES:

* Use the number/illustration cards from this Unit to introduce the new
vocabulary words to the children. Mount the illustrations on the board as
they are presented. The children should hear the sequence of vocabulary
words (from 10 to a 100) a number of times during this introduction process.

* Before the lesson begins, prepare an audio tape for Herman's Head. Discuss
counting by ten with Herman. The children should hear Herman counting by
10's to a hundred.

* Provide each child with a light coloured sheet of construction paper. Then,
say one of the numbers to each child (ten to a hundred). You may repeat
some of the numbers. Each child should then illustrate the number that you
said. For example, if you say 30 to a child, the child should illustrate 3
groups of 10 on his or her sheet of construction paper. The groups may
consist of animals, people, objects, etc. Circulate among the children as
they work, repeating the vocabulary words as often as possible. Keep these
illustrations for use later in this Unit.

MATERIALS:

light sheet of construction paper for each child, pencil and art materials
for each child, counting illustrations, Herman's Head, audio tape for
Herman's Head, a tape recorder
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THEME: COUNTING BY TENS LESSON 2

ORAL REPRODUCTION:

* Review the vocabulary words that were introduced in Lesson 1, using the
counting illustrations. Mount the illustrations on the board and call upon
individual children to recall the vocabulary words associated with them.
Repeat this process until the children are responding well.

* Collect the childrens' illustrations that they did in Lesson 1 and lay them
on the floor at one end of the room. Group the children in two teams at the
other end of the room. One team should be a before team and the other team
should be an after team. Say one of the numbers and the first player from
each team must rush to the illustrations and find the numbers that come
before and after the number that you said. The first player to identify his
number correctly wins a round. Downplay the completitive nature of this
activity and build up the fun of the game. When a player has correctly
identified a number, he should show it to his team and the team should say
the number for that illustration.

CREATIVE EXPRESSION:

* Each child should prepare one sentence. When the childrens’' sentences are
completed, have a child stand, facing the other children. This child should
say his pattern to the other children, purposely omitting the keyword. He
should then call upon individual children to attempt to identify the keyword
that is missing from his pattern. When a child does this correctly, that

child then becomes the speaker for the next round of this activity. Repeat
until all children have shared their patterns with the class.

* Mount one of the illustrations on a length of language experience chart
paper. Then encourage the children to come up with as many vocabulary words
associated with that illustration as they can. Write the words that the
children suggest on the length of language experience chart paper. Repeat
this process with other illustrations. Display the completed products in
the classroom.

MATERIALS:
language experience chart paper, counting illustrations, paper and pencil
for each child, children's illustrations (from Lesson 1), masking tape
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THEME: COUNTING BY TENS LESSON 3

SIGHT RECOGNITION (VOCABULARY):

* Use the counting illustrations and the childrens' illustrations (from Lesson
1) to review the vocabulary words introduced and developed thus far in this
Unit. Then, introduce the sightword cards to the children. Say each sight
word as 1its card 1is presented. Match the sightword cards with the
illustrations on the board. Continue 1in this way until all of the
sightwords have been presented and matched with their illustrations on the
board.

* Provide each child with a blank flashcard. Each child should then copy one
of the sightwords on a card. When all of the children have completed this,

remove the sightwords from the board and place them on the side. Point to
one of the illustration on the board and the child or children who have the
sightword for this illustration should hold them up and say the sightword.
Repeat this process using other illustrations. The children may exchange
sightword cards periodically during this activity.

DECODING AND ENCODING (VOCABULARY):

* Have each child cut his sightword (from above) in half. Collect one half of
each child's word. Mix all of your halves together. Then, select one of
your halves and read it to the children. The child who has the matching
half must stand and say the sightword. Repeat this process until all
chidren have responded.

* Place two containers of water on the floor under the chalkboard. Place two
clean paint brushes on the floor beside the containers of water. Divide the
children into two groups at the other end of the room. Say one of the
sight-words from this Unit and the first player from each group must then
rush to that team's pail of water and use the water and paint brush to write
the sightword on the board. Downplay the competitive nature of this
activity and build up the fun of the game. Repeat this encoding/spelling
process until all players have participated.

MATERIALS:

two containers of water, two paint brushes, master set of sightword cards, a
blank flashcard for each child, a fglggeg fo each child, scissors
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THEME: COUNTING BY TENS LESSON 4

LISTENING AND SPEAKING:

* Mount the sightwords from Lesson 3 on the board. Review the sightwords with
the children. Point to each sightword, calling upon an individual child to
identify it. Continue in this way until all of the sightwords have been
reviewed. Then, say one of the patterns from this Unit, purposely omitting
the sightword. Call upon an individual child to suggest which word or words
could be used to complete the pattern. Continue in this way until all of
the patterns have been introduced. Be certain the children understand the
meanings of the patterns.

* Have the children stand in a circle. Run a length of yarn all the way
around the circle. The children should hold on to the yarn length with both
hands. Stand in the center of the circle. Say one of the patterns from

this Lesson. Then, attempt to tap a child's hand. The children may remove
their hands from the yarn length as necessary. However, when a child's hand
has been tapped, he or she should repeat the pattern that you said at the
beginning of the round. Repeat this activity a number of times.

READING:

* Before the lesson beings, prepare a set of sentence strips that contain the
patterns from this Unit. Mount the sightword cards on the board and review
them with the children. Point to a sightword and ask a child to recall the
pattern for that word. When a child has successfully done this, mount the
sentence strip on the board for that pattern. Read the sentence strip with
the children. Continue in this way until all sentence strips have been
introduced.

* Divide the children into two groups. Remove the sentence strips from the
board and keep them handy. Give the first player in each group a large
funnel. The first player in each group should place the funnel over his or
her eyes. Then, hold up one of the sentence strips or stand it up in the
chalkboard ledge. The players must not remove the funnels from their eyes.
Downplay the competetive nature of the activity and build up the fun of the
game. Repeat until all players have played.

WRITING/SPELLING:

* Provide each child with one of the patterns introduced in this Lesson. Each
child should then re-write the pattern replacing keywords in the pattern
with other words. When each child has re-written his sentence, have him
read it to the other children.

* Provide the children with writing paper and pencil. Show one of the
patterns from this Lesson and the children should write that pattern on
their papers. Repeat this ©process using the remaining patterns.

Afterwards, review the childrens' sentences to determine their accuracy in
writing from this dictation process.

MATERIALS:

two funnels, writing paper and pencil for each child, sentence strips for
each child, a master set of sentence strips, masking tape, sightword cards,
a skein of yarn
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THEME: COUNTING BY TENS LESSON 5

DIALOGUE:

* Mount a length of language experience chart paper on the board. Group the
children near it. Establish a setting for a dialogue with the children.
The theme of the dialogue should be Counting by Tens. Then, encourage the
children to imagine what 2 or 3 speakers might say to one another based on
the theme of Counting by Tens. Write the sentences that the children say on
the length of language experience chart paper. Accept sentences that make

sense within the context of the theme. Assist the children with the
grammatical details of their sentences, as necessary. Continue in this way
until the dialogue 1is complete. When the dialogue is complete, read it

within the children in choral, group, and individual forms.

* Have each child copy the dialogue on an individual sheet of paper. However,
when the children copy the dialogue they should purposely leave out words or
syllables or letters (from the words). When a child has completed a closure
version of the dialogue, he or she should then exchange his copy with
another child. Each child should then complete a new closure dialogue.
Afterwards, correct the childrens' results to determine their accuracy in
completing the dialogue from this closure process.

ENRICHMENT ACTIVITIES:

* Select a familiar tune and attempt to adapt the tune to the vocabulary terms
introduced in this Unit. Experiment with a variety of different tunes using
the vocabulary terms developed with the children in this Unit. Practice
singing with the words with the children when the tune has been finalized.

* Have the children walk around the room in a scattered formation. Then, call
out a number between 1 and 10. The number that you called will represent a
group of ten. For example, if you say, “Four", this representes four tens
or forty. However, when you say, "Four” the children should arrange
themselves in groups of four. You may use their ten fingers to represent a
group of ten. During each round there will be those children who will have
to remain on the outside as observers. When you say, "Four™, and the
children arrange themselves in fours, they are actually arranging themselves
into four groups of tens (fingers). Then, have the children in each group
identify the term (the number forty for the example given). Repeat this
process a number of times until the children are able to respond well.

MATERIALS:
language experience chart paper, a feltpen, writing paper and pencil for
each child
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OJIBWE

NATIVE LANGUAGE BASIC PROGRAM

Theme: DIRECTIONS Grade: 5
Vocabulary: shawanonk north
kiwetinonk south
ninkapowanonk west
wapononk east
kiwetino wapononk north-west
kiwetino ninkapowanonk north-east
shawanonk ninkapowanonk south-west
shawanonk wapononk south-east
Pattern(s): Ni taya ima onchi kikinamate akamikonk.
(direction)
I live from where the school is.
(direction)
Dialogue: A. Ni papa apan anta kiwise.

B. Anta ima apan?

A. Oma apan.
(direction)

A. My dad is gone hunting.
B. Where did he go?

A. He's gone of here.
(direction)
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THEME: DIRECTIONS LESSON 1

MOTIVATION:

*

Provide each child with a school atlas. Before the lesson begins, predeter-
mine locations in a specific map in the atlas, using a north/south/ east/

west series of directions. For example, you may use the map of Manitoba and
you may say, "6 cm north of Winnipeg, 3 cm east, 9 cm north,” and so on.
The final destination may be a town, a lake, a river, etc. Read your
directions to the children and the children should use their rulers an their
atlasses to locate the destination.

ACTIVITIES:

*

Use the experience from the Motivation section of this Lesson to lead the
children into a discussion of the importance of knowing ones directions.
Identify north/south/east/west in the classroom. Then, introduce the
concepts of south-southwest, north-northwest, south-southeast,
north-north-east to the children. Use the classroom and the school atlases
to reinforce this concept with the children.

Have the children stand in the centre of the classroom. Then, direct them
to walk "2 paces north, 3 paces west, 1 pace south, 1 pace south-southwest",
and so on. The children should follow your directions as you give them.

Use the direction illustrations to introduce the new vocabulary words to the
children. Mount the illustrations on the board and say each vocabulary term
as its illustration is presented. Continue in this way until all words are
presented to the children.

Provide each child with writing paper and pencil. Each child should then
use his or her school atlas to imagine a journey that might be in a specific
direction. The child should determine which direction he or she would like
to begin walking. When the child has determined in which direction to walk,
he or she should then describe what would be seen in that direction. For
example, if a child decides to walk south-southwest in the community, he or
she should describe what would be seen en route. The children may use the
maps of the world in the atlases or the provincial maps. Circulate among
the children as they work, repeating the vocabulary words as often as
possible.

MATERIALS:

school atlasses for each child, writing paper and pencil for each child,
directions illustrations, masking tépﬁg a ruler for each child
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THEME: DIRECTIONS LESSON 2

ORAL REPRODUCTION:

* Mount the directions illustrations that were used in Lesson 1 on the chalk-
board. Use the illustrations to review the vocabulary words introduced in
Lesson 1. Point to each vocabulary words introduced in Lesson 1. Point to
each illustration and the children should name it. Continue in this way
until all of the illustrations have been reviewed by the children. Then,
use chalk to make an outline of each illustration (i.e., around the outside
of the illustrations). Then, remove the illustrations from the chalkboard.
Encourage the chilren to identify the squares for the different
illustrations, using their names. Continue until all illustrations have
been replaced into their original outlines on the board.

* Before the lesson begins, prepare an extra set of directions illustrations.
Place two sets of directions illustrations on the floor at one end of the
room. Group the children in two groups at the other end of the room. Say a
sequence of directions (3 or 4) and the first player in each group should
rush to the pile of illustrations at the other end of the room. The players
must attempt to find the illustrations for the directions that you named and
lay them out on the floor in the same sequence as you called them. Downplay
the competitive nature of this activity and build up the fun of the game.
Repeat until all players have participated. Depending on the readiness of
your children, you may wish to add or reduce the number of directions given
in each sequence. When the players have placed the illustrations in their
correct sequence, they should then name the directions orally.

CREATIVE EXPRESSION:

* Divide the children in two groups. Have the two groups stand at one end of
the room. Before the lesson begins, collect a number of markers of
different length. For example, you may use tongue depressers or toothpicks
and break them into different length. Hold the markers in one of your hands
that they they all appear to be the same length. Say one of the terms from
this Unit and then have the first player in each team select one of the
markers from your hand. The player who receives the shortest marker should
then use the term in a complete sentence. Those two players should then go
to the backs of their lines. Repeat this process until all players have
participated. Except any pattern that the children provide, avoiding
overcorrection of the childrens' creative expressions. However, assist the
children with their oral responses as necessary.

* Have each child select one of the directions for a creative expression
sentence. Each child should create his or her own sentence. The children
may wish to write their sentences on paper so that they can remember them.
When the children are ready, each child should read or say his sentence to
the other children.

MATERIALS:

a number of markers (e.g., tongue depressers, toothpicks, etc.), an extra
set of directions illustrations, a masterset of directions illustrations,
masking tape, chalk 47
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THEME: DIRECTIONS LESSON 3

SIGHT RECOGNITION (VOCABULARY):

* Mount the directions 1illustrations from this Unit on the chalkboard. Use
the 1illustrations to review the vocabulary words introduced and developed
thus far in this Unit. Then, present the sightword cards to the children.
Show one of the sightword cards to the children naming it. Then, give the
sightword card to a child and the child should match it with its correct
illustration. Continue in this way until all illustrations and sightwords
have been matched.

* Remove the illustrations from the previous activities from the board and
place them on the floor. Then, add another set of illustrations to those on
the floor (there should be 2 complete sets of illustrations on the floor).
Divide the children into two groups at one end of the room. Identify one of
the sightwords and the first player in each group should rush to the
illustrations and locate the 1illustration that matches the sightword that
you said. Downplay the competitive nature of this activity and build up the
fun of the game. Repeat the process until all players have played.

DECODING AND ENCODING (VOCABULARY):
* Before the lesson begins, prepare sets of ‘'closure sightcards'. That is,

for each sightword prepare two identical closure cards. To do this, omit
syllables and/or letters from the sightwords (each closure sightcard for a

sightword should be identical). Divide the children into two groups and
have the two groups stand at one end of the room. Mount two of the closure
wordcards for a sightword on the board. When you say, "Go", the first

player in each team should rush to a closure wordcard on the floor and
complete it, using a felt-pen. To complete the closure words the children
should add the necessary letters or syllables. The first player to do this
successfully scores a point for his team. Downplay the competitive nature
of this activity and build up the fun of the game. Repeat until all players
have had a chance to participate. Be certain that there are enough closure
cards so that all children may participate.

* Provide each child with writing paper and pencil. Spell one of the
sightwords from this Unit, purposely mixing up all of the letters. The
children should copy down the letters as you say them. Then, each child
should attempt to unscramble the letters to reproduce the sightword
represented by them. Repeat this process using other sightwords. Later,
review the childrens responses determining their accuracy.

MATERIALS:

writing paper and pencil for each child, pairs of closure cards for each
sightword, masking tape, two feltpens, sightword cards, directions
illustrations, an extra set of diregt%gng illustrations
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THEME: DIRECTIONS LESSON 4

LISTENING AND SPEAKING:

* Mount the sightwords that were introduced in Lesson 3 on the chalkboard.
Then, say one of the patterns from this Unit, purposely omitting the
sightword. Encourage the children to suggest the word or words that might
be used to complete the sentence that you said. Repeat this process until
all patterns have been introduced. Be certain that the children understand
the meanings of the patterns as they are introduced.

* After reviewing the pattern with the children, point to one of the
sightwords and the children should say its pattern. Repeat this preocess
until the children are able to respond well.

* Have the children stand back to back with arms interlocked. One child
should be without a partner as 'IT'. Direct the children to listen for a
specific pattern. When the children hear that pattern, they should drop
arms and find another partner. IT must also try to find a partner. Say a
number of sentences, <¢ventually repeating the sentence that you identified
at the beginning of the round.

READING:

* Before the lesson beings, prepare individual sentence strips for each of the
patterns for this Lesson. Mount the sentence strips on the board and call
upon individual children to read them. Continue in this way until all
sentence strips have been introduced.

* Have the children look very carefully at the sentences and then remove them
from the board. Then, write the first and last 1letter of one of the
sentences on the chalkboard. Call upon a child to identify the sentence
that begins and ends with the letter that you have written. Repeat this
process using the remaining sentences.

WRITING/SPELLING:

* Provide each child with one of the patterns introduced in this Lesson. Each
child should then rewrite the pattern replacing keywords in the pattern with
other words. When each child has rewritten his sentence, have him read it
to the other children.

* Provide the children with writing paper and pencil. Say one of the patterns
from this Lesson and the children should write that pattern on their
papers. Repeat this process using the remaining patterns. Afterwards,
review the childrens' sentences to determine their accuracy in writing from
this dictation process.

MATERIALS:
writing paper and pencil for each child, a sentence strip for each child, a
master set of sentence strips, masking tape, sightword cards
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THEME: DIRECTIONS LESSON 5

DIALOGUE:

* Mount a length of language experience chart paper on the board. Group the
children near it. Establish a setting for a dialogue with the children.
The theme of the dialogue should be ‘'directions’. Then, encourage the
children to imagine what 2 or 3 speakers might say to one another based on
the theme of directions. Write sentences that the children say on the
length of language experience chart paper. Accept sentences that make sense
within the context of the theme. Assist the children with the grammatical
details of their sentences, as necessary. Continue in this way until the
dialogue is complete. When the dialogue 1is complete, read it with the
children in choral, group, and individual form.

* Cut the sentences from the language experience chart paper and mix them up.
Then, call upon individual children to replace the sentences 1in their
original order by attaching them to the chalkboard. Each time a sentence is
attached to the chalkboard, all of the children in the class should read
that sentence. Continue in this way until the dialogue has been reproduced
on the board.

ENRICHMENT ACTIVITIES:

* Divide the children in two groups. Blindfold the first player in each
group. Then, have the first player in each group that is blindfolded stand
in the centre of the room. Give specific directions, such as, "walk one

pace north, two paces east, one pace west,” etc. The blindfolded players
should perform the directions that you say. The first player to make an
error is ‘'out' for the round. Repeat this process until all players have
had a chance to play.

* Before the lesson begins, prepare extra copies of a Manitoba roadmap for the
children. The children should then identify a journey on the roads of
Manitoba (main highways and backroads), indicating directions that people
would be driving. For example, a child may identify 2 points on the map and
then should indicate the distance between the 2 maps by kilometers and
directions. For example, a child might write that a person would drive 4
kilometers north, 3 kilometers west, 1 kilometer south, etc. You may wish
to have each child read his directions sequence to the other children.

* Have each child prepare his or her own ‘'roadmap' made up based on a
fictitious location. The children should indicate directions on their map,
kilometer for segments on the highways, and so on. Provide the children
with the necessary art materials and supplies for this project. Display the
completed maps in the classroom for all to see.

MATERIALS:

art materials and supplies for each child, language experience chart paper,
a feltpen, two blindfolds, copies of a Manitoba roadmap for the children
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OJIBWE

NATIVE LANGUAGE BASIC PROGRAM

Theme: (THE) EATING TABLE/AREA Grade:
Vocabulary: apachichikanan cutlery

emikon(ak) spoon

patakekan(an) knives

mokoman(an) forks

onakan(an) dishes

minikochikan(an) cups

shipoteya minikochikan(an) glass

akosokwe onakan serving dish
Pattern(s): pitamowishin.

Dialogue:

Bring me the

A. Wapank, atawikimikonk ni wi isha.
B. Wekonen wi atawiyan?

A. ni wi atawe.
(eating utensils)

A. Tomorrow, I am going to the store.
B. What will you buy?

A. I will buy

(eating utensils)
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CONCEPTUAL DEVELOPMENT LANGUAGE EXPOSURE

THEME: (THE) EATING TABLE/AREA Grade: 5 LESSON ONE

MOTIVATION:

* Before the lesson begins, collect a variety of different cutlery, plates,
bowls, etc. Place all these on a table and group the children near the
table. Tell the children that you have visitors for dinner and that you are
about to set the table. Encourage the children to assist with this
project. This activity provides you with an opportunity to determine how
much the children already know about the setting of a table.

ACTIVITIES:

* Before the lesson begins, locate a picture, slide, print of another culture
(e.g., the traditional local culture) to show the children. Use the item to
encourage the children to understand that not all cultures view 'eating eti-
quette' in the same way. Lead the children to an awareness that ‘'value
judgement' of how people from other cultures eat should be avoided at all
costs.

* Introduce the illustrations that represent the new NL vocabulary words to be
introduced and developed in this Unit. Mount the illustrations on the board
as they are presented. Encourage the children to suggest the NL vocabulary
words associated with the 1illustrations. If the children experience
difficulties doing this, provide the vocabulary words for them. Continue in
this way until all of the NL vocabulary words have been introduced to the
children.

* Lay a length of butcher paper on the floor and place the concrete material
used earlier in this Lesson on the butcher paper. Group the children around

the paper. Each child should make a square on the butcher paper to
represent his ‘'placemat’. Then, the children should use the concrete
materials to prepare tracings on their placemats that represent a table
settings. Circulate among the children as they work, repeating the NL

vocabulary words as often as possible. Display the completed 'tablesetting
mural’' in the classroom or hallway.

MATERIALS:

mural paper, feltpens, concrete materials, eating illustrations, masking tape
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LISTENING AND SPEAKING (VOCABULARY)

THEME: (THE) EATING TABLE/AREA Grade: 5 LESSON TWO

ORAL REPRODUCTION:

* Mount the illustrations that represent the different vocabulary words on the
board. Review the vocabulary words with the children, encouraging them to
provide the NL vocabulary words introduced in Lesson One. Continue in this
way until all of the NL vocabulary words have been reviewed.

* Write a number beside each of the illustrations on the board. Then, provide
each child with a blank flashcard. Each child should write one of the
numbers from one of the illustrations (on the board) on his blank
flashcard. When the children have completed their flashcards, call out the
number of one of the illustrations. The child or children who have that
number should then identify the illustration orally. The children may
exchange numbercards after each round or periodically during this activity.
Repeat until the children are able to respond well.

* Point to one of the illustrations on the board saying its NL name. The
children should repeat the NL name. However, when you point to an
illustration and say an NL word other than the illustration's name, the
children should not respond. Repeat this process a number of times.

CREATIVE EXPRESSION:

* Provide each child with an illustration from this Unit (prepare extra copies
of the illustrations, if necessary). Then, each child should create one NL
sentence for his illustration. The children may write their sentences down
on individual sheets of paper. When all of the children have completed
their sentences, have the children turn their illustrations over on their
desks. Then, call upon one child to read his creative sentence to the other
children. The other children should then attempt to identify the
illustration used for the writing of that sentence. Repeat this process
until each child has had chance to read his sentence to other children.

* Provide each child with a blank flashcard. Each child should write his name
on a blank flashcard. Then, collect the namecards and put them into a con-
tainer. Redistribute the namecards so that each child has another child's
name. Say one of the vocabulary words from this Unit and a child's name.
The child in turn should look at the namecard he or she has and call that
child's name. The child in turn should repeat the NL word that you said and
then use it in a complete NL sentence. Repeat this process a number of
times. You may wish to have the children exchange namecards periodically
during the activity.

MATERIALS:

blank flashcards for each child, writing paper for each child, eating illus-
trations, masking tape, an illustration for each child, a blank flashcard

for each child
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READING

THEME: (THE) EATING TABLE/AREA Grade: 5 LESSON THREE

SIGHT RECOGNITION (VOCABULARY):

* Mount the eating illustrations used earlier in this Unit on the chalkboard.
Use the illustrations to review the NL vocabulary words introduced and deve-
loped thus far in the Unit. Call upon the children to identify the
illustrations, using their NL names. Then, mount the sightword cards for
this Unit on the board to the right of the illustrations. Point to each
sightword, reading it. After reading all of the sightwords, call upon the
children to match the sightwords with the illustrations. To do this, place
your left hand on an illustrations and tell the children to watch where you
right hand is. When your right hand rests on the sightword that matches the
illustration with your left hand, the children should say the sightword.
Continue in this way until all sightwords and illustrations have been
matched.

* Before the lesson begins, prepare 2 'run-ons' on individual sentence strips.
To do this, write sightwords side by side on a sentence strip without
leaving spaces between the words. You may wish to add nonsensical letters
between words as well. Place the two sentence strips on the floor at one
end of the room. Divide the children into two groups at the other end of
the room. When you say "Go', the first player from each team must rush to
that team's run-on and rip off a sightword from the run-on (from either end
of the run-on). Repeat this sight recognition process until all players
have played. A player should identify a sightword when he removes it from
the run-on.

DECODING AND ENCODING (VOCABULARY):

* Use a flashlight to write one of the sightwords on a wall in the classroom.
The children should watch the light of the flashlight as it ‘'writes' the
sightword. After writing the word with the light of the flashlight, call
upon an individual child to identify the sightword that you wrote. Repeat,
using other sightwords.

* Provide each child with a blank flashcard. Each child should then write one
of the sightwords on a flashcard (any one of the sightwords). When a child
has written the sightword on a card, he or she should then cut the sightword
into its individual letters. Collect all of the cut-out letters and place
them into a container. Then, have each child reach into the container and
remove one letter from the container. Each child should place his or her
letter on a sheet of paper and then write a sightword around the letter (any
sightword that contains that letter). The children may tape or glue the
cut-out letters to their pages. This activity can be repeated more than
once using the remaining cut-out letters. Circulate among the children as
they work, assisting as necessary.

MATERIALS:

blank flashcard for each child, a feltpen for each child, scissors for each
child, a flashlight, sightword cards, eating illustrations, masking tape,
two run-ons (using the Unit's sightwords)
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PATTERNS
THEME: (THE) EATING TABLE/AREA Grade: 5 LESSON FOUR

LISTENING AND SPEAKING:

* Mount each of the eating illustrations on the board vertically. Then, write
the NL patterns around the illustrations (each illustration representing the
sightword for a sentence). Read each sentence to the children and call upon
them to indicate the meaning of the sentence. Assist the children with this
process, if necessary. Then, give the sightword cards from Lesson 3 to the
children. Both children with the sightword cards should match their
sightwords with the illustrations on the board. Remove the illustrations
from the board and replace them with the sightword cards. Once again,
review the NL patterns with the children.

* Lay the sightword cards on the floor and group the children around them.
Stand in the centre of the circle with a piece of tissue paper. Say one of
the NL patterns and then a child's name. At that time, toss the tissue
paper into the air. The child whose name you called must rush into the
circle and identify the sightword heard in the pattern before the tissue
paper hits the floor. Repeat this process until many children have had a
chance to participate.

READING:

* Before the lesson begins, prepare a set of sentence strips that contain the
NL patterns introduced in this Lesson. When the sentence  strips are
complete, cut them in half horizontally; thus producing the top and bottom
halves of the sentences separately. Mix all of the cut-out parts together
and spread them on the floor. Group the children into two teams at the
other end of the room. Say two NL patterns and then the first player from
each team should rush to the pile of cut-out sentence parts to reproduce the
sentences that you said (one sentence per player). You may wish to identify
a specific sentence for a specific player. The players must do this
successfully and then to read the sentence back to you. Downplay the
competetive nature of this activity and build up the fun of the game.
Repeat until all players have played (it may be necessary to re-shuffle the
cut-out parts a number of times until all players have played).

WRITING/SPELLING:

* Provide each child with writing paper and pencil. Say one of the patterns
from this Lesson to the children and the children should write that pattern
on their sheets of paper. Repeat this process using other patterns from
this Lesson. Afterwards, review the childrens’' writings to determine their
accuracy in writing their sentences from this dictation process.

* Write one of the sightwords from this Unit on the board using a ‘'c/v’

sequence. In English, for example, the word °'fork' would be written as
*cvee'. The children should attempt to identify the word that you have
written using the c/v sequence (consonant/vowel). You may wish to have the

sightwords on display to use as models.

MATERIALS:

sightword cards, individual sentence strips for each pattern, a pair of
scissors, masking tape, pencils for each child, eating illustrations,
portion of tissue paper, writing paper for each child
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DIALOGUE AND ENRICHMENT

THEME: (THE) EATING TABLE/AREA Grade: 5 LESSON FIVE

DIALOGUE:

* Mount a length of language experience chart paper on the board. Group the
children near it. Then, develop a dialogue with the children that has the
theme of eating. Encourage the children to imagine what 2 or 3 people might
say to one another as they sit at the table or in the eating area. Write
the sentences that the children suggest on the language experience chart

paper. If three speakers are used, use an ‘'a/b/c' sequence. Accept any
sentences that the children provide, avoiding overcorrection of their
creative expression sentences. However, assist the children with their

sentences as necessary. When the dialogue is complete, read it with the
children in choral, group and individual forms.

* Cut off the bottom sentence of the dialogue and have the children read the
entire dialogue once again (including the last sentence). Then, cut off the
next sentence from the dialogue. Continue in this way until the children
are reading the entire dialogue without actually seeing it.

ENRICHMENT ACTIVITIES:

* If a sufficient supply of eating items are available, have the children (in
groups) set up tables for eating. Have 3 or 4 groups participate in this
activity. Provide each group with a table, tablecloth, and the necessary
concrete items to set the table. Circulate among the children as they work,
assisting as necessary. When each group has completed the settings of its
table, the other children should have a chance to observe one another's
settings.

* Have each child prepare a breakfast, lunch and dinner menu. The children
should list all of the items that would be eaten during the meal. When a
child has written his menu for the 3 meals, he or she should then indicate
the items that would be necessary in the tablesetting to accommodate each of
the meals. This should include the serving dishes, glasses, cups, etc.
Later, have each child share his menus with the other children.

* The children may select another culture or the traditional N culture to
represent another form of ‘'eating etiquette’. When the children have
identified the medium that they would like to use for this activity, set up
an area in the classroom that would be appropriate for its implementation.
Before the lesson begins, collect simple food items that can be used for
this demonstration. If the children decide not to use the local traditional
N culture, they may elect to choose a Chinese, North African, etc., format
for eating. As much information as possible related to the culture chosen
by the children should be shared with them during this activity.

MATERIALS:

simple eating materials, concrete materials for tablesettings, tablecloth
(three or four), writing paper and pencil for each child, 1language
experience chart paper, feltpen, a pair of scissors
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Theme: FISH

Vocabulary:

Pattern(s):

Dialogue:

OJIBWE

NATIVE LANGUAGE BASIC PROGRAM

Grade: S

okaw pickeral
kinoshe jackfish
namekos trout
name sturgeon
atikamek whitefish
namepin sucker

Ni wi onakoshi amowa

(fish)

For supper I will eat

" (fish)

A. Pichinako ni ki anta kwashkwepichike.
B. Wekonen itinowikan kinko ka kwashkwepinat?

A. ki kwashkwepina.
(fish)

A. Yesterday, I went fishing.

B. What kind of fish did you catch?

A. I caught a

(fish)
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THEME: FISH LESSON 1

MOTIVATION:

* Discuss with the children the differet ways te people in their areas fish.

* Lead this experience into a discussion of the different fish found in the
the children's area. The children should identify fish that they like to
eat, ways of preparing the fish, and so on.

ACTIVITIES:

* Introduce the 1illustrations of the different types of fish to present the
vocabulary words for this Unit. Match the illustrations at the end of the
unit with the type of fish in the area (from the 'Motivation' section
above). The children should hear the names for the fish a number of times
during this introduction process.

* Divide the children into groups. Provide each group with a skein of yarn or
a ball of string. The children in each group should then attempt to create
the outline of a fish from this Unit on the floor. Circulate among the
children as they work, repeating the vocabulary words as often as possible.
When each group has completed its fish outline, the other children should
have the opportunity to see it.

* Mount an illustration of one of the fish types on the board. Then, mount a
length of language experience chart paper beside the 1illustration.
Encourage the children to use their imagination to create a recipe for
cooking the fish depicted in the illustration. Write the recipe that the
children suggest on the language experience chart paper. The children's
recipe may not be accurate, however, it should reflect their imagination.
Afterward, read the language experience chart story with the children in
choral, group, and individual forms.

* Lay a length of white mural paper on the floor. Then, give each child a
small white paraffin candle or a white crayon. The children should use
their small candles or crayons to create illustrations of the different
fish. When the children have finished their created illustrations (covering
the mural paper with illustrations of the different fish), wash the white
mural paper with a thin solution of tempera paint. The fish should show
through in this ‘'crayon resist' process. Mount the complete mural in the
classroom for all to see.

MATERIALS:
a thin solution of blue paint, a large paint brush, white mural paper, a
white paraffin candle or white crayon for each child, fish illustrations,
language experience chart paper, feltpen, a cut-out of each fish from
Bristol board brown mural paper, a black crayon
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THEME: FISH LESSON 2

ORAL REPRODUCTION:

* Mount each of the fish illustrations from Lesson 1 on the chalkboard. Point
to each illustration, calling wupon individual children to identify it.
Continue in this way until all illustrations have been reviewed.

* Tell a running story to the children, pointing to the different fish
illustrations as the names of the fish appear in the story. Do not say the
names of the fish, but have the children provide those for you. Continue in
this way until the children are able to provide the names of the fish orally
during the telling of the running story.

* Collect the cut-outs of the different fish (from Lesson 1) and place them on
the floor. Group the children around them. Blindfold two children and say
one of the vocabulary words from this Unit. The two blindfolded children
should then enter the circle and feel for the fish that you named. Repeat
until all children have had a chance to 'fish' in this way. When a child
has successfully identified a fish, all children in the class should say its
name orally.

CREATIVE EXPRESSION:

* Provide each child with writing paper and pencil. Each child should then
write a sentence for a selected vocabulary word. When a child writes a
sentence, he or she should purposely leave out the vocabulary word. Then,
divide the children into two teams. The first player in each group should
stand facing one another. The first player from team One should say his or
her sentence to the first player in team Two. However, the player should
not read the vocabulary word when he or she reads the sentence. The first
player in the Two must attempt to name the vocabulary word omitted by the
player in team One. If the player does not guess correctly, the °'shoe is
then on the other foot' with the first player in team Two reading a sentence
to the first player in team One. Repeat this process until all players have
had a chance to participate. Downplay the competitive nature of this
activity and build up the fun of the game.

* Mount the 1illustrations of the different fish on the board and run spokes
from the different fish using chalk. Encourage the children to suggest as
many vocabulary words as possible for the illustrations. Write the words at
the end of the 'spokes'. When words have been suggested for all of the
illustrations, remove the illustrations from the board, mix them together
and then have the children match the illustrations with their 'vocabulary
words' written at the end of the spokes.

MATERIALS:
fish illustrations, masking tape, chalk, writing paper and pencil for each
child, cut-outs of fish (from Lesson 1), two blindfolds

- 59 —
Document 1086J Archive 0077J



Document provided for research and/or personal use.
For further information contact collections@micec.com

THEME: FISH LESSON 3

SIGHT RECOGNITION (VOCABULARY):

* Mount the illustrations of the different fish on the chalkboard. Use the
illustrations to review the vocabulary words from this Unit. Then,
introduce the sightword cards to the children. Match the sightword cards
with the illustrations of the different fish. Say each sightword as its
card is presented. Continue in this way until all sightword cards and
illustrations have been matched.

* Group the children in a circle. Give each child a wooden clothespin. Then,
place the sighword cards in individual clothespins that the children have
(not all children will have a sightword card). When you say, "Go", the
children must pass the sightword cards clockwise around the circle from
clothespin to clothespin. When you clap your hands, however, the children
should stop passing the words around the circle. Each child who is left
holding a sightword, must identify the sightword for the other children.
Repeat this adaptation of 'HOT POTATOE' until most of the children have
responded by identifying a sightword.

DECODING AND ENCODING(VOCABULARY):

* Before the lesson begins, prepare an extra set of sightword cards. Lay the
sightword cards on the floor at one end of the room. Divide the children
into two groups. Say a sightword to the first player of each group (a
different word for each player). Place 2 pairs of scissors by the sightword
cards on the floor. When you say, "Go", the two players from the two teams
should then rush to the sightwords and 'decode' one of the words by cutting
the words into their syllables (the words that the children 'decode' should
be those that you said to them). Repeat this process until all players have
played. Downplay the competitive nature of the activity and build up the
fun of the game. Review each child's 'decoding' after each round of the
game. It may be necessary to prepare extra sets of sightword cards for this
process to ensure that all children have a chance to participate.

* Collect the cut-out syllables from the previous activity and mix them
together. Group the children in a circle. Walk around the circle, giving
each child one of the cut-out syllables from the container. When you say,
"Go", the children must quickly attempt to reproduce as many of the
sightwords as they can from this Unit. The first children to correctly put
together and to 'encode' one of the sightwords win the round. Repeat using
different cut-out syllables for each round of the process.

MATERIALS:

extra copies of the sightword cards, a master set of sightword cards,
masking tape, two pairs of scissors, a clothespin for each child
- 60 —
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THEME: FISH LESSON 4

LISTENING AND SPEAKING:

* Mount the sightword cards from Lesson 3 on the board. Then, say one of the
patterns from this Unit, purposely omitting the sightword. Call upon
individual children to identify the sightword or words that could be used to
complete the pattern that you said. Continue in this way until all of the
patterns have been introduced. Be certain that the children understand the
meanings of the patterns when they are introduced.

* After reviewing the pattern with the children, point to one of the
sightwords and the children should say its pattern. Repeat this process
until the children are able to respond well.

* Divide the children into two teams. Before the lesson begins, prepare a
number of lengths of toothpicks (from very short to a complete toothpick).
Hold the toothpicks in one of your hands so that they all appear to be the
same length. Say one of the patterms from this Lesson and have the first
player in each team pull out one of the toothpicks from your hand. The
player who pulls the shortest length of a toothpick should turn and face his
or her team and say the pattern that you said at the beginning of the
round. Repeat this process until the children in both teams have said a
number of the patterns from this Lesson.

READING:

* Before the lesson begins, prepare a set of sentence strips that contain the
patterns introduced in this Lesson. Mount the sentence strips on the
board. Read the sentence strips with the children in choral, group, and

individual forms.

* Have the children look carefully at the sentence strips that are mounted on
the board. Then, they should close their eyes. Remove one of the sentence
strips from the board and put it away. The children should open their eyes
and identify the 'missing' sentence. Repeat this process until all of the
'missing sentences' have been identified by individual children.

WRITING/SPELLING:

* Provide each child with one of the patterns introduced in this Lesson. Each
child should then re-write the pattern replacing keywords in the pattern
with other words. When each child has re-written his sentence, have him
read it to the other children.

* Provide the children with writing paper and pencil. Say one of the patterns
from this Lesson and the children should write that pattern on their
papers. Repeat this process using the remaining patterns. Afterwards,
review the children's sentences to determine their accuracy in writing from
this dictation process.

MATERIALS:

writing paper and pencil for each child, a sentence strip for each child, a
master set of sentence strips, masking tape, sightword cards, toothpicks of
different length — 6l -
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THEME: FISH LESSON 5

DIALOGUE:

* Mount a length of language experience chart paper on the board. Group the
children near it. Establish a setting for a dialogue with the children.
The theme of the dialogue should be 'fish’. Then, encourage the children to
imagine what 2 or 3 speakers might say to one another based on the theme
*fish'. Write the sentences that the children say one a length of language
experience chart paper. Accept any sentences that make sense within the
context of the theme. Assist the children with the grammatical details of
their sentences, as necessary. Continue in this way until the dialogue is
complete. When the dialogue is complete, read it with the children in
choral, group, and individual forms.

* Have each child copy down the language experience chart story from above,
omitting keywords from the story. It is not necessary that all children
omit the same word. When a child omits a word from this version of the
language experience story, he or she should place a blank 1line in the
written form. When each child has completed a 'closure experience chart

story', the children should exchange stories. Each child should then
complete the ‘'closure' version of the language experience story that he
has. Afterwards, review the childrens' responses to determine their

accuracy with this activity.

ENRICHMENT ACTIVITIES:

* Provide each child with an illustration of a fish type introduced in this
Unit. Each child should then write a creative recipe for his fish type.
The recipe may be written on the back of the illustration or on a separate
piece of paper. The children should let their 'imaginations run wild' as
they create their recipes for the fish. Later, have the children read their
recipes to the other children if they so desire.

* If possible, have a 1local person talk to the children about traditional
methods of fishing used in their area. This should include the use of
fishing gear, as well as winter and summer methods of fishing. Encourage
the resource person to bring as many concrete materials as possible to the
presentation. As appropriate, the children should be encouraged to ask
questions of the resource person.

* Provide the children with the necessary materials (e.g.,- cloth, apron,
scissors, etc.) to create ‘'stuffed fish'. When the children have created
their stuffed fish, they must be suspended from the ceiling for all to see
in the classroom.

* If dry fish scales are available, they may be used to create illustrations
by the children. The fish scales can be coloured with food colours prior to
the Lesson (using different colours) or they may be used in their natural
forms. The chidren should glue the scales to dark sheets of construction
paper. The scales may be used to reproduce flowers, scenes, etc. Display
the completed illustrations in the classroom.

MATERIALS:

fish scales (if available), glue or paste, dark construction paper sheets,
writing paper and pencil for each child, a fish illustration for each child,
language experience chart paper, a feltpen
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Theme: FOOD GROUPS

Vocabulary:

Pattern(s):

Dialogue:

OJIBWE

NATIVE LANGUAGE BASIC PROGRAM

Grade:

kipko . fish
wiyas meat
pakweshikan bread
wanon eggs
totoshapo milk
kitikanan vegetables
minesan fruit

ni ki michin ;
(meal time) (food group)

For 1 I ate
(meal time) (food group)

A. Ni wi anta miyshkam nonkom tipikak.
B. Wekonen ke anta atiyan?
A. ni wi atiy.
(grocery)
A. I am going shopping tonight.
B. What are you going to buy?

A. I will buy

(food group)
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THEME: FOOD GROUPS LESSON 1

MOTIVATION:

*

Before the lesson begins, cut a large round circle out of construction paper
or mural paper. Tape this round disk of paper to the board and introduce it
to the children as a plate. Encourage the children to suggest what might be
eaten during dinner. TIllustrate the food items that the children suggest on
the plate. Encourage the children to include a meat, vegetable, grain dairy
product. You may wish to repeat this process for other meals of the day.
Use another round disk for this process.

ACTIVITIES:

* Provide each child with a white paper plate. Each child should then use

crayons or feltpens to illustrate a meal on a paper plate. Encourage the
children to select one food item from each of these areas; meat, grain,
vegetable, fruit, dairy products. Circulate among the children as they
word, assisting them as necessary. When the childrens' 'meals' are
completed, each child may present his or her meal to the other children.
Encourage discussion of the food items that the children show for the
different meals. Display the completed dishes in the classroom.

Use the food groups illustration the back of this unit to introduce the food
items associated with the different food groups. Use the illustrations to
introduce the vocabulary words. The children should hear the vocabulary
words a number of times during this introduction process. Mark the
illustrations on the board as they are presented. Be certain, the children
understand the meanings of the vocabulary words.

Lay a length of butcher paper on the floor. Divide the butcher paper into
sections - one section for each food group. Then, provide the children with
old magazines and catalogues. The children should 1look through the
catalogues/magazines attempting to locate pictures that contain
representatiocns of the different food items. The children should cut out
pictures of food items and classify them according to their 'food type'.
The cut-out pictures should be glued to the sections of the mural paper.
Circulate among the children as they work, repeating the words as often as
possible. Display the completed mural in the classroom.

MATERIALS:

mural paper, glue, old magazines/catalcgues, scissors, a paper plate for
each child, crayons/feltpens for each child, food illustrations, a large
circle of construction paper, maskigg6§age, a feltpen
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THEME: FOOD GROUPS LCSSON 2

ORAL REPRODUCTION:

* Mount the illustrations that represent the different food groups on the
board. Use these illustrations to review the vocabulary that was introduced
in Lesson 1. Point to each illustration, calling upon individual children
to recall its vocabulary terms. Continue in this way until all of the
vocabulary words have been reviewed.

* Mount the illustrations on the board and outline each illustration with
chalk. When the outlines have been made on the board, remove the
illustrations from the board and mix them together. Then, have individual
children replace the illustrations in their original location, naming them
as they do so. Have all of the children in the class repeat each vocabulary
word after an illustration has been replaced correctly. Continue in this
way until all of the illustrations have been correctly replaced.

* Say three vocabulary words. If the three words that you say represent the
same food group, the children should then clap their hands. However, if the
three words that you say do not represent the same food group, the children
should not respond. Repeat this auditory discrimination/recognition process
a number of times.

CREATIVE EXPRESSION:

* Give each child the dinner that he or she represented in Lesson 1 on the
paper pie plate. Each child should then write one sentence about that
dinner. Some children may wish to write more than one sentence. Circulate
among the children as they work, assisting as necessary. Then, have a child
read his or her sentence to the other children, purposely omitting the key
vocabulary word. The remaining children should attempt to determine the
vocabulary word that is missing from the child's sentence. Continue in this
way until all of the children have had a chance to present their sentences.

* Provide the children with writing paper and pencil. Say one of the
syllables from a vocabulary word from this Unit. The children should then
attempt to think of another word that contains the same syllable. The

children should write the words that they think of on their sheets of
paper. Repeat this process a number of times, using other syllables from
the vocabulary words.

MATERIALS:

writing paper and pencil for each child, pie plate 'dinners' (Lesson 1),
food group illustrations, masking tapg6 chalk
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THEME: FOOD GROUPS LESSON 3

SIGHT RECOGNITION (VOCABULARY):

* Mount the food group illustrations on the board and use them to review the

vocabulary words developed thus far in this Unit. Then, introduce the
sightword cards to the children. Say each sightword as its card is
presented. Match the sightword cards with the pictures on the board.

Continue in this way until all of the sightwords have been introduced and
matched with their illustrations on the board.

* Provide each child with a 'Word Find Outline' from 20 at the back of this
unit. Each child should copy the selected sightwords into his form in
horizontal/vertical/diagonal formations. Any empty boxes that are left over
should be filled in with other letters from the alphabet. When the child
has completed a word find outline, he or she should then give it to another
child in the classroom. Each chilid should then complete the word find
outline received. Later, review the childrens’ responses to determine their
accuracy in recognizing the vocabulary words in the word find outlines.

DECODING AND ENCODING (VOCABULARY):

* Lay a length of white mural paper on the floor. Group the children around
it. Provide each child with a white crayon or white paraffin candle. The
children should then copy the sightwords on the white mural paper using
their crayons/candles. Be certain that the children all sit in the same
direction so that all words are printed in the same direction. When the
children are finished writing their words, attach the mural paper to the
wall or board. Then, use a thin solution of blue tempera paint and a paint
brush to reveal a part of one of the 'wax words'. The children should
attempt to 1identify the sightword by the parts they can see. Continue
revealing parts of the word until the entire word has been revealed. Repeat
this process using other 'wax words' in the mural.

* Before the lesson begins, prepare ‘'closure cards' by using the sight
recognition terms from this Unit. These words should have
vowels/consonants/ syllables missing. Divide the children into two groups.
Show one of the cards and the first player in each group should attempt to
identify the sightword by its closure card. Downplay the competitive nature
of this activity and build up the fun of the game. Repeat this process
until all players have played.

MATERIALS:
'closure' sightcards, a master set of sight recognition cards, a white
crayon or white paraffin candle for each child, white mural paper, masking
tape, food group illustrations, a copy of Appendix 20 for each child, a
pencil for each child Meh .
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THEME: FOOD GROUPS LESSON 4

LISTENING AND SPEAKING:

* Mount the sightwords from Lesson 3 on the board and review them with the

children. Point to each sightword, calling upon individual children to
identify it. Repeat this process until all of the sightwords have been
reviewed. Then, say one of the new patterns, purposely omitting the

sightword from it. Call upon individuals to suggest which word or words may
be used to complete the pattern. Continue in this way until all of the new
patterns have been introduced. Be certain, that the children understand the
meanings of the patterns.

* Group the children in a circle. Sit in the centre of the circle with an
inflated balloon (that has not been tied at the end). Say one of the
patterns and release the balloon on the floor. The child who receives the
balloon should then repeat the pattern that you said. Repeat this process
until many of the children have responded.

READING:

* Before the lesson begins, prepare sentence strips for the patterns for this
Unit. To introduce the sentence strips, point to the sightwords on the
board and encourage the children to recall the patterns that match them.
When a child has recalled a pattern for a sightword, show the pattern's
printed form. Continue in this way until all of the printed patterns have
been introduced. Read the patterns with the children.

¥ Give each child a coin such as a penny. The children should toss their
coins and look to see what is 'up'. Then, toss a coin of your own and call
out what is 'up’' on your coin. If you call, "Heads", those children who
have 'heads' on their coins should read a pattern that you point to. The
same would be true, if 'tails' appears on your coin. Repeat this activity a
number of times.

WRITING/SPELLING:

* Provide each child with one of the patterns introduced in this Lesson. Each
child should then re-write the pattern replacing keywords in the pattern
with other words. When each child has re-written his sentence, have him
read it to the other children.

* Provide the children with writing paper and pencil. Show one of the
patterns from this Lesson and the children should write that pattern on
their papers. Repeat this process wusing the remaining patterns.

Afterwards, review the childen's sentences to determine their accuracy in
writing from this dictation process.

MATERIALS:

writing paper and pencil for each child, a master set of sentence strips,
masking tape, sightword cards, a large balloon (not inflated), a coin and
coins for each child
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THEME: FOOD GROUPS LESSON 5

DIALOGUE:

* Mount a length of language experience chart paper on the board. Group the
children near it. Establish a setting for a dialogue with the children.
The theme of the dialogue should be 'food groups'. Then, encourage the
children to imagine what 2 or 3 speakers would say to one another based on
the theme of 'food groups'. Write the sentences that the children say on
the length of language experience chart paper. Accept sentences that make
sense within the context of the theme. Assist the children with the

grammatical details of their sentences, as necessary. Continue in this way
until the dialogue is complete. When the dialogue is complete, read it with
the children in choral, group, and individual forms.

* Copy the dialogue on the chalkboard as the children watch. Read the
dialogue once again with the children (chorally). Then, erase part of the
last line of the dialogue and read the entire dialogue with the children
again. Continue in this way, erasing the dialogue from end to its beginning
until there is no dialogue left. By this time the children should be saying
the dialogue from memory. Dramatize your surprise each time the children
are able to say the part of the dialogue that has been erased.

ENRICHMENT ACTIVITIES:

* Before the lesson begins, prepare a batch of papier mache. The children may
ten use the papier mache to model food items. Food items from the four food
groups should be represented in the childrens' models. You may wish to work
with the children to determine which food items they will develop prior to
this activity. When the papier mache models are dry, they may be painted
and shellacked for display in the classroom. All of the food items should
be classified according to the food group types.

* Provide each child with writing paper and pencil. Each child should then
prepare a menu for one day's meals. The children should include as much
variety in the types of food as possible. The food items that a child
suggest for each meal should represent the food groups covered in this
Unit. Later, have the children share their menus with one another.

* If old menus are available from restaurants, share these with the children.
Have the children identify food items that represent the different food
groups in the menu. The children should realize that one meal may contain
food items from all of the different food groups at the same time.

MATERIALS:

0old menus (if available), writing paper and pencil for each child, language
experience chart paper, feltpen, papier mache, chalk, paint and paintbrush
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Theme: FOOD GROUPS Grade: S

CANADA'S FOOD GROUPS

YOGURT
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NATIVE LANGUAGE BASIC PROGRAM

Theme: GAMES - CONTEMPORARY Grrade:
Vocabulary: ka kakwechikanitink games competitive

ka koshkwentawank baseball

ka papamawepishkowint football

ka kasotatink Hide'N'Go Seek

ka peshinitink tag
Pattern(s): Ampe anta otaminota

(game)

Come, let's go and play

Dialogue: A.

(game)

Nonkom ki otaminonmin akochink.
Wekonen ka otaminowek?

ni ki otaminomin.

(game)

We played outside today.
What did you play?

We played

(name of game)
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THEME: CONTEMPORARY GAMES LESSON 1

MOTIVATION:

*

Read the children the poem 'WHAT TO DO' from the back of this unit. After
reading the poem to the children, encourage the children to determine what
they would like to do should they be stuck in the same position as the child
in the poem. Lead this discussion into the different 'games' that could be
played, both indoors and outdoors.

The children should understand that games play a very important role in
terms of peoples' relaxation and recreation. The children should also
understand that some people like competative games while other people do
not. The children should appreciate that not all people enjoy the same
games.

ACTIVITIES:

*

Provide each child with "Collage of Sport Illustrations” from the back of
this unit. This page is a collage of different illustrations representing
items from the different sports. Encourage the children to identify the
sports for the different 1illustrations. Once again, encourage the
discussion of different sports.

Use the illustrations from this Unit to introduce the new vocabulary words
to the children. Say each vocabulary word as its illustration is mounted on
the board. Continue in this way until all vocabulary words have been
introduced. Be certain that the children understand the meanings of the
vocabulary words.

Before the lesson begins, collect sample clothing items or other items that
represent the different games introduced in this Unit. Place the concrete
materials on the table or on the floor. Group the children near them.
Present each concrete material to the children, encourage them to identify
the game associated with it. Continue in this way until all of the games
have been identified. Say the vocabulary words as often as possible during
this process.

MATERIALS:

concrete materials to represent the different games, games illustrations,
masking tape, a copy of poem "WHAT TO DO", "Collage of Sports Illustrations™
for each child
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THEME: CONTEMPORARY GAMES LESSON 2

ORAL REPRODUCTION:

* Mount the games illustrations on the board. Place the concrete materials
that were used in Lesson 1 to represent the different games on the floor
beneath the illustrations. Divide the children into two groups. Say one of
the vocabulary words and the first player in each group must then attempt to
identify the concrete material that goes with the vocabulary word that you
said. When a player has successfully identified the concrete material on
the floor, he or she must then match it with its illustration on the board.
Downplay the competetive nature of the activity and build up the fun of the
game. Repeat until all players have participated.

* Place the concrete materials on the floor once again and group the children
in front of you. Say the name of one of the games and hold up its matching
concrete material. The children should repeat the vocabulary word that you
said. However, when you say the name of a game and hold up a 'missmatched’
concrete material, the children should not respond. Repeat this
audio/visual recognition and discrimination activity until the children are
able to respond well.

CREATIVE EXPRESSION:

* Mount the games illustrations on the board once again. Then, provide each
child with writing paper and pencil. Each child should then write one
complete pattern for one of the illustrations. When the child has written
his or her pattern, he or she should read it to the other children,
purposely omitting the vocabulary word (key vocabulary word) from the
pattern. The other children should attempt to identify the vocabulary word
that would be used to complete the child's sentence. Repeat this process
until all children have had a chance to participate.

* Group the children very close together on the floor and surround them with a
circle of masking tape (on the floor). Say one of the vocabulary words from
this Unit and toss an inflated balloon in the air above the children. As
the balloon falls, the children should attempt to avoid being touched.
However, when a child is touched by the balloon, he should then say the
vocabulary word that you said at the beginning of the round in a complete
pattern. Repeat this process until many children have responded.

MATERIALS:

a round inflated balloon, writing paper and pencil for each child, games
illustrations, masking tape, concrete materials from the different games
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THEME: CONTEMPORARY GAMES LESSON 3

SIGHT RECOGNITION:

* Mount the games illustrations on the board and use them to review the voca-
bulary words from this Unit. Then, introduce the sightword cards for the
different vocabulary terms. Say each sightword as its card is introduced.
Match the sightword cards with the illustrations on the board. Continue in
this way until all sightword cards and their illustrations have been matched.

* Remove the sightword cards from the board and give them to the children.
Point to one of the illustrations on the board and the child who has his
matching sightword card should hold it up and say the word. The children
may exchange cards periodically during this round. It is not necessary that
all children have a sightword card during each round of this process.
Repeat until the children appear to respond well.

* Mount all of the sightword cards on the board and group the children in
front of them. Then, have the children close their eyes. Remove one of the
sightword cards from the board and put it away. The children should open
their eyes and identify the 'missing word'. Repeat this process until all
sightwords have been removed.

DECODING AND ENCODING (VOCABULARY):

* Before the lesson begins, prepare an extra set of sightword cards. Cut each
of the words in the extra set in half. Then, group the children in a
circle, Walk around the outside of the circle attaching word halves to the
childrens' back. Do not let the children see which halves you are attaching
to their backs. When you say "Go'", the children should attempt to match
themselves together to reproduce the sightword from this Unit. Since the
children were not able to see what wordparts were on their backs, they will
have to rely upon their friends to assist them in this process. When the
children match themselves together, they should stand in the correct
positions so that the word is reproduced in its correct sequence.

* Collect all of the word halves from the previous activity and mix them
together. Place them in a container. Then, have a child reach into the
container and remove two of the halves. The child should use the two halves
and make a 'mesh word'. Then, the child should identify the two words used
to make his 'mesh word’. For example, the word 'fundy' in English may
represent the 'mesh' of the words 'funny' and ‘'candy'. Repeat this
'meshing' process until all children have had a chance to reproduce a 'mesh’'.

MATERIALS:

an extra set of sightword cards, a pair of scissors, masking tape, a master
set of sightword cards, games illustsgtions

Document 3780W Archive 0362W



Document provided for research and/or personal use.
For further information contagt collections@micec.com

THEME: CONTEMPORARY GAMES LESSON 4

LISTENING AND SPEAKING:

* Mount the sightwords that were introduced in Lesson 3 on the chalkboard.
Then, say one of the patterns from this Unit, purposely omitting the
sightword. Encourage the children to suggest the word or words that might
be used to complete the sentence that you said. Repeat this process until
all patterns have been introduced. Be certain that the children understand
the meanings of the patterns as they are introduced.

* After reviewing the patterns with the children, point to one of the
sightwords and the children should say its pattern. Repeat this process
until the children are able to respond well.

* Group the children in a circle. Give a child in the circle a red ball.
Then, give two other children green balls (one ball each). Say one of the
patterns from this Lesson. The two green balls should then attempt to trap
the red ball. When the red ball is trapped between the two green balls, the
child holding the red ball must repeat the pattern that you said at the
beginning of the round. Repeat this process until many children have had a
chance to respond in this way.

READING:

* Before the lesson begins, prepare sentence strips for the different patterns
introduced in this Lesson. Mount the sentence strips on the board and call

upon individual children to read them. Continue in this way until all
sentence strips have been introduced.

* Cut each of the sentence strips from above in half. Leave half of each
sentence strip attached to the board. Mix the other halves together and
give them to the children. Point to one of the sentence halves on the board
and the child who has the matching half must stand and read the entire
pattern to the other children. Continue in this way until most of the
children have had a chance to read a pattern in this activity.

WRITING/SPELLING:

* Provide each child with one of the patterns introduced in this Lesson. Each
child should then re-write the pattern replacing keywords in the patterns
with other words. When each child has re-written his sentence, have him
read it to the other children.

* Provide the children with writing paper and pencil. Say one of the patterns
from this Lesson and the children should write this pattern on their
papers. Repeat this process using the remaining patterns. Afterwards,
review the chlidren's sentences to determine their accuracy in writing from
this dictation process.

MATERIALS:

writing paper and pencil for each child, a sentence strip for each child, a
master set of sentence strips, masking tape, a pair fo scissors, one red
ball and three green balls (these colours may be changed), sightword cards
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THEME: CONTEMPORARY GAMES LESSON 5

DIALOGUE:

* Mount a length of language experience chart paper on the board. Group the

children near it. Establish a setting for a dialogue with the children.
The theme of the dialogue should be 'Games - Contemporary'. Then, encourage
the children to imagine what two or three speakers might say to one another
based on the theme 'Games - Contemporary’'. Write the sentences that the
children say on a length of language experience chart paper. Accept
sentences that make sense within the context of the theme. Assist the
children with the grammatical details of the sentences, as necessary. When
the dialogue is complete, read it with the children in choral, group, and
individual forms.

Cut the sentences from the language experience chart paper and mix them up.
Then, call upon individual children to replace the sentences in their
original order by attaching them to the chalkboard. Each time a sentence is
attached to the chalkboard, all of the children in the class should read the
sentence. Continue in this way until the dialogue has been reproduced on
the board.

Divide the children into two or three groups (depending upon the number of

speakers chosen for the dialogue). Say one of the sentences from the
dialogue and the children in the appropriate group should repeat the
sentence that you say. Be certain to identify a speaker for each group

periodically during this activity. Repeat a number of times.

ENRICHMENT ACTIVITIES:

*

Have each child select one of the games from this Unit to create a version
of the rules. Each child should then write up the rules for the game. When
a child's list of rules is complete, he or she should read the rules to the
other children without identifying the game for which they were written.
The other children should attempt to identify the game that matches the
rules written by the child. Repeat until all children have had a chance to
present their ‘'rules’.

Weather and space permitting, play one of the games or an adaptation of one
of the games introduced in this Unit. Provide the children with the
necessary materials to conduct the game as appropriate. For example, the
game of 'Hockey' may be played indoors, using two boxes as goals and a
baseball as a puck. The children may use their feet as 'hockey sticks’.
Review the rules for the game before actually playing it with the children.

Lay a length of mural paper on the floor and group the children around it.
Divide the mural into sections - one section for each game introduced in
this Unit. Then, the children should fill in the sections of the mural
paper with appropriate illustrations representing the different games. When
the mural paper is complete, the children should label their illustrations
very neatly. Display the complete mural in the classroom.

MATERIALS:

mural paper, paint/crayons/feltpens, concrete materials to play the games,
language experience chart paper, a pair of scissors, writing paper and
pencil for each child
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GAMES - CONTEMPORARY

NATIVE LANGUAGE BASIC PROGRAM

Grade:

What to do on a rainy day;

What to do

What to do.

There must be a new kind of game to play;
I wish I knew

I wish I knew.

Sister is dressing her dolls again;
They're fine for her

They're fine for her.

Cat and Kitten are washing themselves,
Cleaning their fur

Cleaning their fur.

What to do while it rains outside;

Where to go

Where to go.

I've already eaten, I've already napped;
And the time goes slow

The time goes slow.

But now I see some blue in the sky;

I see some blue

I see some blue.

The clouds are parting, the wind has changed;
And the rain is through

The rain is through!

And soon I'll be out of the house again;
I'll run and shout

I'll run and shout.

I can think of a dozen things to do,
When the sun is out

When the sun is out.

William Wise, Jonathan Blake
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"Wekonen Chi Totaman"

Wekonen chi totaman, kimiwon;
Wekonen chi totaman
Wekonen chi totaman.
Kechina keko oshki otaminowin;
Kanakana kikentaman
Kanakana kikentaman.

Nishime owepinan ototaminakana
Oneshkakon

Oneshkakon

Poshesak kisipikinitiwok
Noskontisiwok

Noskontisiwok

Wekonen ke totaman apichi kimiwonk
Ante ke ishayan

Ante ke ishayan

Asha ni ki wisin, asha ki nipa
Apichi papechise

Papechise

Asha pi mishakot

Ni wapantan pi mishakok.
Tataskisiwon, ki kwekanimat
Poni kimiwon

Poni kimiwon.

Wipa ni ki sakichipato
Ni ki sakichipato

Ni ki sakichipato
Nipowa chi totaman

Api sakatek

Api sakatek.
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Theme: (THE) HEAVENS

Vocabulary:

Pattern(s):

Dialogue:

OJIBWE

NATIVE LANGUAGE BASIC PROGRAM

Grade:

kishikon(k) heaven
anankosak stars

tipiki kisis/kokomisinan moon

kisis sun

anankosak constellations
kikishepa anank morning star
Asha nakosi(wak).

The is out.

A. Nanantok ishinikasowak anokosak?

B. Ki kikenimak na anint eshinikasowat?

A. Ehe ni ki kenima.
(stars)

A. The stars in the sky have many names.

B. Do you know the names of any stars.

A. Yes, I know

“(stars)
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CONCEPTUAL DEVELOPMENT LANGUAGE EXPOSURE

THEME: (THE) HEAVENS Grade: 5 LESSON ONE
MOTIVATION:
* Read the "Constellations' found at the back of this unit. After reading the

article ask if the studens have seen the Big Dipper and the Great Bear
constellations. Show the students a constellation map, if you have one in
the school.

ACTIVITIES:

*

Introduce the illustrations that represent the NL vocabulary words for this
Unit. Match the illustrations with their drawn counterparts in the 'heavens
mural'. Once again, the children should hear the NL vocabulary words a
number of times.

Read the children the story 'The Little Indian Boy and the Moon' from at the
back of this unit. After reading the story to the children, encourage
discussion of the story's contents. Lead this into a further discussion of
the childrens' knowledge about legends of the moon and sun.

Lay a length of white mural paper on the floor and group the children around
it. Then, provide each child with a white paraffin candle or a white
crayon. The children should then <create a sky mural wusing their
candles/crayons. When the mural is complete, wash it with a thin solution
of blue tempera paint. Display the completed mural in the classroom.
Circulate among the children as they work on the mural, repeating the NL
vocabulary words as often as possible.

MATERIALS:

white mural paper, a white paraffin candle or white crayon for each child,
masking tape, blue tempera paint, heavens illustrations, "The Little Indian
Boy and the Moon"
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LISTENING AND SPEAKING (VOCABULARY)

THEME: (THE) HEAVENS Grade: 5 LESSON TWO

ORAL REPRODUCTION:

* Mount the heavens illustrations on the board and use them to review the NL
vocabulary words that were introduced in Lesson 1. Point to each illustra-
tion, calling upon individual children to identify it. Repeat this process
until all of the NL vocabulary terms have been reviewed.

* Divide the children into two teams. Have the first player in each team
close his or her eyes. Then, distribute the heavens illustrations around
the room. Then, give a large funnel to the first player in each team. The
two players should immediately put the funnel over they eyes and then open
them. Say one of the NL vocabulary words and the two players must attempt
to find the illustration for the word that you said by looking through their
funnels. Downplay the competetive nature of this activity and build up the
fun of the game. Repeat this process until all players have had a chance to

play.
CREATIVE EXPRESSION:

* Group the children in a circle and darken the room. Sit in the centre of
the circle with a flashlight. Turn a flashlight on. Say one of the NL
vocabulary words and spin the flashlight in ‘'spinner form'. When the
flashlight stops, the child who 1is 1illuminated by the 1light of the
flashlight should use the NL word that you said at the beginning of the
round in a complete NL sentence. Repeat this process until many children
have responded.

* Mount the illustrations on the board in a scattered formation. Then, call
upon individual children to provide a pattern for each illustration. When a
child says an NL pattern for an illustration, write the pattern beside the
illustration. Continue in this way until a pattern has been written for each
illustration. Then, remove the illustrations and mix them together. Give
the 1illustrations to the children. The children should then attempt to
match the illustrations with the patterns on the board.

MATERIALS:

heavens illustrations, masking tape, chalk, two large funnels
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PATTERNS
THEME: (THE) HEAVENS Grade: 5 LESSON FOUR

LISTENING AND SPEAKING:

* Mount the sightword cards from Lesson 3 on the chalkboard. Review the
sightwords with the children, pointing to each sightword as you call upon a
child to identify it. Continue in this way until all of the sightwords have
been reviewed.

* Say one of the NL patterns from this Unit, purposely omitting the sightword
from it. Call upon an individual child to identify the sightword or words
that might be used to complete the pattern that you said. Continue in this
way until all of the NL patterns have been introduced. Be certain that the
children understand the meanings of the NL patterns.

* Divide the children into two teams. Whisper one of the NL patterns in the
first player's ear in each team. When you say "Go", the players should
whisper the pattern that you said to one another until the last child in
each team hears it. When the last child in the team hears the pattern, he
or she must rush to the front of the team and whisper the pattern in your
ear once again. Downplay the competetive nature of the activity and build
up the fun of the game. Repeat until all players have played.

READING:

* Review the NL vocabulary words (sightwords) with the children. Mount the
sightword cards on the board. Then, call upon each child to recall the NL
pattern that matches each sightword. Write the NL patterns around the
sightword on the board. Continue in this way until all of the NL patterns
have been written on the board.

* Remove the sightword cards from the board and mix them together. Give the
sightword cards to the children. Then, say one of the NL patterns (omitting
the sightword) and the child who is holding the appropriate card should hold
it up and repeat the NL sentence. Have the children exchange cards with the
other children periodically. Then, have the children match their sightword
cards with the sentences once again on the board. The children should
attach the cards to the correct locations in the sentences on the board.

WRITING/SPELLING:

* Provide each child with one of the NL patterns introduced in this Lesson.
Each child should then re-write the pattern replacing keywords in the
pattern with other words. When each child has re-written his sentence, have
the child read it to the other children.

* Provide the children with writing paper and pencil. Say one of the NL
patterns form this Lesson and the children should write that pattern on
their papers. Repeat this process using the remaining patterns. After-

wards, review the childrens' sentences to determine their accuracy in
writing from this dictation process.

MATERIALS:

writing paper and pencils for each child, a sentence strip for each child,
sightword cards, masking tape, chalk
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DIALOGUE AND ENRICHMENT

THEME: (THE) HEAVENS Grade: 5 LESSON FIVE

DIALOGUE:

* Mount a length of language experience chart paper on the board. Group the
children near it. Establish a setting for a dialogue with the children.
The theme of the dialogue should be 'The Heavens'. Then, encourage the
children to imagine what 2 or 3 speakers might say to one another based on
the theme 'The Heavens®'. Write the sentences that make sense within the

context of the theme. Assist the children with the grammatical details of
their sentences as necessary. Continue in this way until the dialogue is
complete. When the dialogue is complete, read it with the children in
choral, group and individual forms.

Cut the dialogue (from above) into its individual sentences. Then, cut each
sentence into 1its individual words. Mix all of the words together. Be
certain to have a copy of the dialogue written down on a separate sheet of
paper. Read the first sentence from the dialogue and call upon two children
to reproduce that sentence using the cut-out words. Continue in this way
until the dialogue has been reproduced.

Read the dialogue frem above, using the ‘'reproduced form'. Then, remove
some of the cut-out words from the dialogue and read the dialogue once again
with all of the children. Continue in this way until the children are

reading the entire dialogue from memory.

ENRICHMENT ACTIVITIES:

*

Provide each child with a balloon. The children should inflate their round
balloons and tie them. Then, the children may cover their balloons with
strips of papier maché. When the papier mache has hardened, the round balls
may then be painted to represent the different planets in the heavens. Hang
the completed planets from the ceiling in the classroom.

Have the children label the mural that they created in Lesson 1. The
children should use their very best printing for this labelling process.

Write the first line of a poem on the chalkboard that deals with the
'heavens'. Then, each child should provide a second line for the first line
(rhyming, if possible). Later, review the childrens' responses with them to

determine their level of creativity with this process.

MATERIALS:

writing paper and pencil for each child, a round balloon for each child,
paper mache, paint, language experience chart paper, a feltpen, scissors
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NATIVE LANGUAGE BASIC PROGRAM
Theme: (THE) HEAVENS Grade: 5

CONSTELLATIONS

On a clear dark night look up in the sky and you will see many shapes. You
may see a whale, an eagle a dog and a bear. The shapes are made by stars.
Using your imagination in finding different animal shapes is a great way to
spend an evening.

The Big Dipper is a group of seven stars that look like the picture below.
The Big Dipper is found in the lower half of the northern skies.

NORTH
STAR
‘9
\.\
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l?
LA .
I'e *
1 ]
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/
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A group of stars that form a shape is called a constellation. The Big

Dipper is a constellation and many legends have been told by Indian people
about the origin of the Big Dipper. If you look closer at the Big Dipper
and notice the stars around it you will see that these stars form a Great
Bear. Below is how the groups of stars are located around the Big Dipper to
form the Big Bear.

NorTH ) 8i& DippER

STAR . R -'-""*

R
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Theme:

OJIBWE
NATIVE LANGUAGE BASIC PROGRAM
(THE) HEAVENS Grade: 5

Anishinabe Kisens tako Kokomisinan

Miwesha isan ki aya kisens Chan ki ishinikasot. Wasa isan mekokonk
kitowok omamayan tako opapayan. Kichi papakowane kamikonk ki ayawok.

Apichi isan kawik onikiko okikikinamakon, anin chi ishi
pimachitisot. Apichi tash isan okimamikichiyan tapita
kokomisinanan. Anochiko 1isan tapita oki ishinikanan. Nanikotink

isan kiya oki ka kwenakonan pi mateshininit.

Kotink isan oma tipikak ki anona chi nipinatit. Nenetak isan api
kokomisinan ki nakosi. Anish ina okiminentan onochiko ishi nikanat,
kekat isan minowa asha anochiko oki ishi pipakiman.

Onikiko isan apichi oki sakachipiwiko, kawin tash ki ani kiwesin.
Winke isan onikiko ki ochanimentamok. Ka ishi antoneyot. Piminakon
isan etako oki mikanowo.

Api isan kana wapamowat kokomisinanan, Chanan oki tako wapamowan.
Miko isan kiyapi eshi takonat otakikon, miko kiyapi nonkom, mi iti
kita wapama tipiki kishikonk.
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Theme: HOW TO SEQUENCE

Vocabulary:

Pattern(s):

Dialogue:

OJIBWE

NATIVE LANGUAGE BASIC PROGRAM

Grade:
eshinakokin look
eshinatekin color
epichakan size
tipisakin low heeled
ishpakototanakin high heeled
piponi, nipino summer type, winter type

makisinan ni tayanan.

I have (adj.) shoes.

A. Makisinan ni kinatinishanan.

B. Anin eshinakokin?

(Illicit response)

A. I sent for shoes from the catalogue.

B. What do they look like?

(Illicit response)

%A1l have been identified in the context of the
inanimate objects (i.e. shoes).
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CONCEPTUAL DEVELOPMENT LANGUAGE EXPOSURE

THEME: HOW TO SEQUENCE Grade: 5 LESSON ONE

MOTIVATION:

* Before the lesson begins, collect a variety of shoes of different sizes.
Tell the children you are about to open a shoe store and you would like to
arrange the shoes in some kind of ‘'order’'. Encourage the children to
suggest what type of order you might arrange the shoes in. Accept any
reasonable response. Then, lead the children to an awareness (if they
haven't already suggested it) that the shoes may be displayed from smallest
to biggest or from biggest to smallest. Proceed to arrange the shoes in
this way with the children's assistance.

ACTIVITIES:

* Encourage the children to suggest other items that may be ‘'ordered' or
'sequenced'. The children may suggest that items may be sequenced according
to their prices, colours (e.g., strength of colour), dates, etc. List the
items that the children suggest on the board.

* Introduce the illustrations that represent the NL vocabulary words for this
Unit. Say each vocabulary word as the illustration is presented. Mount the
illustrations on the board. It is important that the children hear the
vocabulary words a number of times during this introduction process.

* Provide the children with old catalogues. Each child should select one item
from the catalogue pages and cut it out. Then, arrange for the children to
place their catalogue items 1in ‘'sequence' from the cheapest to the most
expensive. This can be done by having each child present items one at a
time. Attach the items to the chalkboard in a straight line using masking
tape. If a child's item is more expensive or less expensive that the one
preceding it, then it should be placed accordingly. Repeat this process
until an entire sequence has been created.

* Before the lesson begins, collect an old calendar and cut off the names of
the months. The children may then place season sequences. When the
children have successfully placed the names of the months in sequence, the
children should then attempt to place the calendar pages in sequence. This
is slightly more difficult since the names of the months have been removed.
The children will have to look at the last day of each month and the first
day of each month to determine which months go 'back to back'. Circulate
among the children as they work, assisting with this process.

MATERIALS:

old catalogues, an old calendar, scissors for each child, masking tape, a
variety of different shoes of different sizes, sequencing illustrations
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LISTENING AND SPEAKING (VOCABULARY)

THEME: HOW TO SEQUENCE GRADE: 5 LESSON TWO

ORAL REPRODUCTION:

* Mount the sequencing illustrations on the board and use them to review the
vocabulary words that were introduced in Lesson 1. Point to each
illustration and call upon an individual child to identify it. Continue in
this way until all of the illustrations have been identified and until all
of the NL terms have been reviewed.

* Divide the children into groups - one group for each illustration. Then,
tell a running story that includes the vocabulary words. However, allow the
children to say the vocabulary words. As the vocabulary word appears in the

running story, point to each illustration on the board. Immediately the
children should provide the vocabulary word orally. Continue in this way
until the children are able to respond well. Alternate the groups for

repeat round of this activity.
CREATIVE EXPRESSION:

* Each child should select one of the illustrations and create a NL sentence
based on it. When a child has a sentence ready, he should read it to the
other children, purposely omitting the keyword. The child should call upon
other individual children to identify the keyword used to create the NL
pattern. Repeat this process until each child has had the opportunity to
share a sentence with the other children.

* Group the children in a circle. Have one child sit in the cenre of the
circle. Give a nerf ball to one of the children in the outer circle. The
children should then roll the nerf ball on the floor across the circle. The
child in the centre of the circle must attempt to catch the ball before it
reaches the other side of the circle. Before the children begin playing,

say one of the NL terms from this Unit. When the child in the centre
catches the ball, he or she should then use that NL term in a complete NL
pattern. Having done so, the child may then join the outer circle and

another child should then move in the centre of the circle as IT for the
next round. Repeat a number of times.

MATERIALS:

a nerf ball, paper and pencil for each child, sequencing illustrations,
masking tape
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READING

THEME: HOW TO SEQUENCE GRADE: 5 LESSON THREE

SIGHT RECOGNITION (VOCABULARY):

* Mount the sequencing illustrations on the chalkboard and use them to review
the NL vocabulary words introduced and developed thus far in this Unit.

Then, introduce the sightword cards to the children. Say each sightword as
its card is presented. Match the sightword cards with their illustrations
on the board. Continue in this way until all of the sightwords have been
introduced and matched with their illustrations on the board.

* Place the sightwords on the floor at one end of the room. Group the
children in two teams at the other end of the room. Give the first player
in each team a small soft ball. The player should place the ball between
their knees. Say one of the sightwords and the two players must then walk
with the balls between their knees to the sightword. The first player to
reach the sightword without loosing the ball and to correctly identify the
sightword should be highly praised. Downplay the competetive nature of this
activity and build up the fun of the game. Repeat until all players have
participated.

DECODING AND ENCODING (VOCABULARY):

* Provide the children with writing paper and pencils. Darken the room and
use a flashlight to represent the 'Morse Code' on the wall. Provide each
child with a copy of '""Morse Code' found on page 96 of .this program. yse the
flashlight to make the 'dots' and 'dashes' for the Morse Code. The children
should copy down the 'dots/dashes’' that you do and then determine the word
that you have spelled. You may wish to spell only the first and last letter
of a sightword from this Unit. The children should then determine which
word you have represented. Continue in this way wuntil many of the
sightwords have been identified.

* Have the children stand in a straight line. Stand behind the last child and
use the index finger of your writing hand to write the first letter of a
sightword on the child's back. That child should write the letter on the
back of the child in front of him, and so on to the child who is at the
front of the line. That child should then name a word that begins with that
letter. The secret is to maintain the same letter all the way through the
line. Repeat a number of times.

MATERIALS:
a copy of the "Morse Code" for each child, sightword cards, masking tape,
sequencing illustrations, two small balls
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PATTERNS

THEME: HOW TO SEQUENCE Grade: 5 LESSON FOUR

LISTENING AND SPEAKING:

* Mount the sightwords from Lesson 3 on the chalkboard. Review the sightwords
with the children. Point to each sightword, calling upon an individual
child to recognize it. Continue in this way until all of the sightwords
have been reviewed. Then, say one of the new NL patterns from this Unit
without saying the sightword. Call upon the children to identify the word
or words that could be used to complete the pattern. Continue in this way
until all of the patterns have been introduced. Be certain, the children
understand the meanings of the patterns.

* Group the children in a circle. Then, arrange the sightwords from this Unit
in a circle within the children's circle. Spin a bottle within the circle
of sightcards and when the bottle stops, the children should look at the
sightword card that the bottle is pointing at. Then, the children should
say the NL pattern that contains that sightword. Repeat this process until
all of the patterns have been said by the children.

READING:

* Before the lesson begins, prepare a set of sentence strips that contain the
patterns for this Unit. Mount the sightword cards on the board and
encourage the children to recall the NL patterns associated with them. When
a child recalls an NL pattern for a sightword, present the printed form of
the pattern. cContinue in this way until all patterns have been presented.

* Have the children stand in a circle. Cut each of the sentence strips in
half. Attach the sentence halves to the children's backs. When you say
"Go'", the children should attempt to match themselves together according to
the sentence parts. When the children have correctly matched themselves
together, read each sentence to the other children or have the other
children read each sentence to the other children or have the other children
read the sentence orally.

WRITING/SPELLING:

* Provide each child with one of the NL patterns introduced in this Lesson.
Each child should then re-write the pattern replacing keywords in the
pattern with other words. When each child has re-written a sentence, have
the child read it to the other children.

* Provide the children with writing paper and pencil. Show one of the NL
patterns from this Lesson and the chidren should write that pattern on their
papers. Repeat this process using the remaining patterns. Afterwards,

review the children's sentences to determine their accuracy in writing from
this dictation program.

MATERIALS:

writing paper and pencil for each child, a sentence strip for each child, a
master set of sentence strips, masking tape, sightword cards, a pair of
scissors, a bottle or other suitable 'spinner’
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DIALOGUE AND ENRICHMENT

THEME: HOW TO SEQUENCE Grade: 5 LESSON FIVE

DIALOGUE:

* Mount a length of language experience chart paper on the board. Group the
children near it. Establish a setting for a dialogue with the children.
The theme of the dialogue should be 'How to Sequence'. Then, encourage the
children to imagine what 2 or 3 speakers might say to one another based on
the theme of 'How to Sequence'. Write the sentences that the children say

on the length of language experience chart paper. Accept sentences that
make sense within the context of the theme. Assist the children with the
grammatical details of their sentences, as necessary. Continue in this way
until the dialogue is complete. When the dialogue is complete, read it with
the children in choral, group, and individual forms.

* Have each child copy the dialogue on an individual sheet of paper. However,
when the children copy the dialogue they should purposely leave out words or
syllables or letters (from the words). When a child has completed a
‘closure' version of the dialogue, he or she should then exchange a copy
with another child. Each child should then complete his or her new 'closure
dialogue'. Afterwards, correct the childrens' results to determine their
accuracy in completing the dialogue from this 'closure process’'.

ENRICHMENT ACTIVITIES:

* Have each child arrange to put something in 'sequence'. The children should
use yheir imagination as to what will be put in sequence. If possible, the
children should use actual concrete materials to represent their sequence.
Their sequences may represent size, alphabetical order, shapes, etc. The
children should circulate around the classroom finding the necessary items
that they need to represent their sequences. When each child has completed
their sequence, he or she should share it with the other children.

* The children may wish to begin a simple NL dictionary. To do this, allocate
specific alphabetical letters (from the NL) to specific children. The
children should then think of NL words that begin with the letters that they
have. As the sheets are completed, they should be collected and put
together in their proper .'sequence’. A cover should be prepared for the
dictionary and this book may rest in the classroom for all to see.

MATERIALS:

writing paper and pencil for each child, art materials and supplies concrete
materials for 'sequences', language experience chart paper, feltpen
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OJIBWAY

DEVELOPMENT NATIVE LANGUAGE PROGRAM

Theme: LOCAL LANDMARKS

Vocabulary:

Pattern(s):

Dialogue:

washikan(ink)
akosikamik(onk)
otapininenikamik(onk)
atikamik(onk)
masinekane akamik(onk)
kikinamate akamik(onk)

Ki kanakishkon

Grade:

bridge
hospital
police station
store

post office
school

(local landmark)

I'll meet you by the

(local landmark)

A. Anti ima ka ishayan tipikonk.

B. Ite

ki isha.

(local landmark)

A. Where did you go last night?

B. I went by the

(local landmark)
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THEME: LOCAL LANDMARKS LESSON 1

MOTIVATION:

*

Direct the children's attention to landmarks that are found 1locally. For
not being of 'international fame', these local landmarks may be of extreme
importance in directing hunters and trappers, or they may be the source for
many local stories. Write the local landmarks that the children suggest on
the board.

ACTIVITIES:

*

Introduce the names for the different local landmarks. Match the names of
the local landmarks with the landmarks suggested by the children (add other
local landmarks that were not mentioned by the children, if necessary).

The children should prepare illustrations of the local landmarks. Provide
each child with a sufficient supply of art materials and supplies to
illustrate the local landmarks. Each child should have a complete set of
illustrations of local landmarks. Circulate among the children as they
work, repeating the names for the local landmarks as often as possible.

Divide the children into groups. Provide each group with a roll of masking
tape. The children may then use the masking tape to prepare masking tape
outlines on the floor of some of the local landmarks.

If there are any local stories dealing with the local landmarks, select one
of the stories to tell to the children. After telling the story to the
children, ask comprehension questions to determine the childrens' level of
understanding of the story's content.

MATERIALS:

rolls of masking tape, art paper and supplies for each child.
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THEME: LOCAL LANDMARKS LESSON 2

ORAL REPRODUCTION:

* Group the children on the floor near the masking tape outlines prepared in
Lesson 1 of the local landmarks. Stand on each of the local landmarks and

the children should name 1it. Continue, until all landmarks have been
identified in this way.

* Have the children review the illustrations that they prepared in Lesson 1 of
the local landmarks. Then, say the name of one of the landmarks and the
children should hold up the appropriate illustration. Repeat this process
until the children are able to respond well.

* Collect a number of the childrens' illustrations and stand them against the
wall in the classroom. Group the children into two teams at the other end
of the room. Give the first player in each team a small ball. Each player
should then take a turn, rolling the ball attempting to strike one of the
illustrations in 'BOWLING' fashion. When a player strikes an illustration,
he must name it. Continue until all players have had a chance to play.

CREATIVE EXPRESSION:

* Provide each child with writing paper and pencil. Each child should then
create a sentence about one of the local landmarks. When the childrens'
sentences are complete, have each child read a sentence to the other
children, omitting the actual name of the landmark. The other children
should be called upon to identify the landmark about which the sentence was
written. Repeat until all childrens' sentences have been reviewed in this
way. Avoid overcorrection of the children sentences. However, assist them
with this process as necessary.

* Mount a set of landform illustrations on the board and number them. Then,
prepare matching number cards for the illustratiuons on the board (you
should have enough number cards so that each child can receive one).
Circulate among the children, having each child remove one number card from
the collection of number cards. A child should have looked at his or her
number card and then at the illustration on the board that goes with that
number. Then, call upon 1individual children to wuse the terms for the
illustrations in complete sentences. Continue until all children have
responded in this way.

MATERIALS:

children's landform illustrations (from Lesson 1), blank flashcards, a
feltpen, two small balls
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THEME: LOCAL LANDMARKS LESSON 3

SIGHT RECOGNITION (VOCABULARY):

* Mount the illustrations of the different landforms used previously in this
Unit on the board. Review the vocabulary words associated with the
illustrations by pointing to the illustrations and having the children name
them. Then, hold up one of the sightword cards saying its name. Give the
card to a child and the child should match it with its correct illustration
on the board. Continue in this way until all sightwords and illustrations
have been matched.

* Mount the sightword cards on the board for the children to use as models for
this activity. Provide each child with a copy of '"Word Find" from the back
of this unit. The children should write the sightwords in this outline
horizontally, vertically, and diagonally. The children should then fill in
any empty spaces with other letters from the alphabet. When the children
have completed their 'word find game', they should exchange copies. Each
child should attempt to identify all of the sightwords in his or her word
find outline by circling them with the feltpen. Later, have the children
return the word find games to their developers for correcting. Circulate
among the children as they work, helping as necessary.

DECODING AND ENCODING (VOCABULARY):

* Provide each child with a copy of "Bingo Adaptation" from the back of this
unit. Identify a word that has six letters. Preferably choose a word from
this Unit that has six letters. The children should write this word in the
spaces across the top of their forms. Then, the children should fill in the
remaining spaces under each of the letters with initial letters from
sightwords from this Unit. When the children have completed this process,
call out one of the letters from the top row (from the six letter word) and
a sightword. If a child has the initial letter of that sightword under the
letter on his or her form, the child should raise a hand. Call upon the
child or children to identify the sightword (or words) that begin with that
letter. The children should put an x through the letters they have used in
this way. The children should attempty to form lines of horizontally or
vertically X'ed out squares. Repeat this adaptation of °‘'BINGO' until all
children have completed their forms.

* Provide the children with writing paper and pencil. Say a syllable from one
of the sightwords from this Unit. The children should then write the
vocabulary word that contains that syllable. Repeat this process using
other sightwords. Afterwards, review the children's responses to determine
their accuracy.

MATERIALS:

writing paper and pencil for each child, a copy of "Word Find" for each
child, a copy of "Bingo Adaptation for each child, master set of sightword
cards, a set of local landmarks illustrations, masking tape
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THEME: LOCAL LANDMARKS LESSON 4

LISTENING AND SPEAKING:

* Mount the sightwords from Lesson 3 on the chalkboard and review them with
the children. Point to each sightword calling upon individual children to
identify it. Repeat this process until all sightwords have been
identified. Then, say one of the patterns from this Unit, purposely
omitting the sightword. Call upon an individual child to identify the
sightword (or words) that could be used to complete the pattern that you
said. Continue in this way until all patterns have been introduced. Be
certain the children understand the meanings of the patterns.

* Provide each child with a blank flashcard. Each child should write a number

that you say on a card (from 1 to depending upon the number of children
in your class). When the children have completed their cards, collect them
and place them in a container. Then, have each child reach into the

container and remove one of the number cards once again. When each child
has a number card, point to one of the sightwords on the board and call upon
a number (between 1 and ___ ). The child with that number must then say the
pattern for the sightword you are pointing to. Repeat until all numbers
have been used in this way. Do not repeat any number twice.

READING:

* Before the lesson begins, prepare a sentence strip for each of the patterns
introduced in this Lesson. Mount the sentence strips on the board, reading
each pattern to the children as it is presented. Continue in this way until
all patterns have been introduced.

* Have the sentence strips mounted on the board for this next activity.
Divide the children into two groups. Give the first player in each group a
flashlight. Darken- the room. Say a sightword from this Unit and the
players with the flashlights must light up the sentence that contains the
sightword that you said. Downplay the competetive nature of this activity
and build up the fun of the game. Repeat until all players have played.
Have the children read the patterns after each round of the game.

WRITING/SPELLING:

* Each child should select one of the patterns from this Unit to re-write.
The child should re-write the patterns by replacing keywords in the pattern
with words of his or her own. Afterward, have each child read the original
pattern that was selected for this activity and the child's 're-write’.

* Provide the children with writing paper and pencil. Say one of the patterns
from this Unit to the children and the children should write that pattern on
their papers. Repeat this process using other patterns from this Unit.
Afterward, review the childrens' patterns to determine their accuracy in
writing from this dictation process.

MATERIALS:

writing paper and pencil for each child, a master set of sentence strips,
two flashlights, a master set of sightword cards, a blank flashcard for each
child, a container
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THEME: LOCAL LANDMARKS LESSON 5

DIALOGUE:

* Mount a length of language experience chart paper on the board. Group the
children near it. Establish a context for which a dialogue may be developed
based on the theme 'local landmarks'. Encourage the children to imagine
what two or three speakers might say to one another based on that theme and
context. Write the sentences that the children suggest on the length of
language experience chart paper. Accept any sentences that make sense. Do
not overcorrect the childrens' creative expression in this activity.
However, assist them with the formation of the sentences as necessary.
Continue until the dialogue is complete. When the dialogue is complete,
read it with the children in choral, group, and individual forms.

* Cut the dialogue into its individual words. Place the cut-out words on the
floor and group the children near them. Say one of the sentences from the
dialogue and call upon two children to find the words necessary to reproduce
that sentence. Continue in this way until the dialogue has been completely
reproduced with the sentences in their correct order.

ENRICHMENT ACTIVITIES:

* Weather permitting, take the children on an outing to a local landmark. The
children should take art paper and pencils with them. When the children are
within view of the landmark, they should then prepare simple sketches of the
local landmark. Later, back in the classroom, the simple sketches may be
used to illustrate a language experience chart story of the outing.

* Each child may prepare an illustration of a local landmark or use one of the
illustrations prepared earlier in this Lesson for a 'cattail' picture. To
make these pictures, provide each child with a portion of modeling clay.
The child should roll its modeling clay out so that it resembles a
*shoelace’'. The child should then apply the 'shoelace' of modeling clay to
the outline of his or her landmark 1illustration. When completed, the
illustrations may be 1laid on the floor and the children grouped around
them. Blindfold the children. Then, say the name of one of the local
landmarks and a child's name. That child must enter the circle and 'feel’
for the correct 'cattail' picture.

MATERIALS:

modeling clay for each child, art paper and supplies for each child, a
blindfold for each child, language experience chart paper, a feltpen, a pair
of scissors
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OJIBWE

NATIVE LANGUAGE BASIC PROGRAM

Theme: MAP OF OUR AREA Grade:
Vocabulary: Manitowapa Manitoba
Ka Wakotek Winnipeg
Ishkotenikamink Portage la Prairie
Titipinesipink Rolling River
Ka kakwekochiwink Ebb N' Flow
Sakink Fort Alexander
Ochichakisipink Crane River
Ka Wikowentawikak Sandy Bay
Pattern(s): Ni wi mochishiwe

Dialogue:

I am going to visit

A. Ni shime nonkom takoshin.
B. Anti ima pi wintoset?

A. Pi wintose.

A. My younger sister/brother is coming in today.
B. Where is she/he coming in from?

A. From
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THEME: MAP OF OUR AREA LESSON 1

MOTIVATION:
* Show the student a road map and flight map. These are found at the back of
this unit. Lead the students into a discussion when each of these maps

would be used, and who would use them.
ACTIVITIES:

* Provide the children with a school atlas. The children should turn their
atlases to the map of Manitoba. Direct the childrens' attention to the area
in the map representing their area of the Province. Identify land or water
forms indicating on the maps and the children should find them. This
activity may be done in group form. In this case, divide the children into
two groups, 1identify a land or water form and have the players in turn
correctly identify the land/water form on the map. Repeat this process
until many land and water forms have been identified.

* Provide each child with tracing paper and pencil. The children should then
trace the map of Manitoba from a school atlas (from the previous activity).
Then, when each child has traced an outline of Manitoba, he or she should
circle an area of the Province. The children should add two towns to their
area of the Province as well as main land and water forms. At this stage,
the completed maps need not be labelled. Symbols should be determined for
towns, cities, bridges, mountains, etc. The completed maps may be displayed
in the classroom for all to see.

* Before the lesson begins, prepare simple illustrations that represent the
vocabulary words to be introduced in this Unit. Present these illustrations
to the children, introducing the vocabulary words. Be certain the children
understand the meanings of the vocabulary words as they are presented.
Continue in this way until all of the vocabulary words have been introduced.

* Cut out a large section of mural paper to represent the Province of
Manitoba. Then, have the children group around the cut-out section of
paper. Provide the children with the necessary art materials and supplies
to illustrate their area of Manitoba. The 1illustrations should include
mountains, lakes, rivers, etc., that appear in their area of the province.
Circulate among the children as they word, repeating the vocabulary words
introduced earlier as often as possible. Once again, display the completed
maps in the room.

MATERIALS:

art materials and supplies for each child, mural paper, scissors, tracing
paper and pencil for each child, a school atlas for each child, maps at end
of unit
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THEME: MAPS OF OUR AREA LESSON 2

ORAL REPRODUCTION:

* Mount the illustrations on the board and use them to review the vocabulary
terms that were introduced in Lesson One. Point to each 1illustration,
calling upon an 1individual to 1identify the term associated with the
illustration. Continue in this way until all of the vocabulary terms have
been reviewed.

* Mount the map of Manitoba (from Lesson One) on the board. Divide the
children 1into two groups. Give the first player in each group a
flashlight. The players should stand about three feet from the mural. Say
one of the vocabulary terms and the two players with the flashlights should
then shine their lights on the item named by you. Downplay the cometetive
nature of the activity and build up the fun of the game. Repeat this
process until all of the players have played.

* Divide the children into two groups. Have the first player from each group
stand, facing one another. The two players should then 'stare’' at one
another. The first player to laugh must then identify an illustration that
you show, using the name. If both players laugh at the same time, have both
children identify the illustration or have each player identify a different
illustration. Repeat until all children have had a chance to play.

CREATIVE EXPRESSION:

* Group the children in a circle. Walk around the outside of the circle,
attaching an illustration to each child's back (prepare extra copies of the
illustrations if necessary). When you say "Go', the children should form
into pairs. When the children are 1in pairs, they should look at the
illustrations on each other's backs. Then, call a child's name. That child
should look at the illustration on the back of the other child and then use
the term for that illustration in a complete sentence. Repeat this process
a number of times until each child has had a chance to create a sentence.

* Have two children stand, facing one another. One of the children should
then say a word to the other child. The other child in turn should say a
term in addition to the first word. The children should continue in this
way, saying words back and forth until a complete pattern has been created.
YOU may wish to conduct this activity in such a way that all of the children
can participate at the same time. To do this, have the children work in
pairs. When the children in a pair have created a sentence, they should
write it down. Afterwards, have the children in each pair share their
creative sentence with the other children.

MATERIALS:

illustrations, masking tape, map of Manitoba (Lesson One), two flashlights,
an illustration for each child, writing paper and pencils for the children
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THEME: MAP OF OUR AREA LESSON 3

SIGHT RECOGNITION (VOCABULARY):

* Mount the illustrations from this Unit on the board and use them to review
the terms. Point to each illustration, calling upon an individual to
identify it. Then, introduce the sightword cards to the children. Say each
term as its card is presented. Continue in this way until all of the sight
terms have been introduced to the children.

* Remove the sightword cards from the board and mount them on the walls around
the room. Then, divide the children into two groups. Give the first player
in each group a large funnel. The two players should place the funnels over
their faces. Then, say one of the sightwords from this Unit. The two
players must then 1look through their funnels to attempt to locate the
sightword that you said. The first player to locate the sightword wins the
round. Repeat this process until all players have played. Downplay the
competative nature of this activity and build-up the fun of the game.

* Mount the sightwords on the board once again. Have the children look
carefully at the words. Then, the children should close their eyes. Remove
one of the words from the board. The children should then look and name the
'‘missing' word. Repeat this process until all of the words have been
removed from the board.

DECODING AND ENCODING (VOCABULARY):

* Divide the children into two groups. Have the first player from each group
stand at the chalkboard. Blindfold these two players. Place a length of
chalk in each of the players' hands (the two players at the board). Say a
vocabulary word from this Unit and the two players should then write the
word on the board in the blind. The first player to successfully write the
vocabulary term wins the round. Repeat until all children have played.
Dowmplay the competative nature of the activity and build-up the fun of the
game.

* Provide each child with three or four bland flash cards. The children
should then copy sightwords from this Unit on their cards. When a child has
copied the sightwords, he or she should then cut the words into their
individual syllables. When the children have cut their words into their
syllables, collect all of the syllables and mix them together. Spread them
on the floor, face-down. Group the children around the cut-out syllables.
Have a child turn over one of the syllables and then the next child in the
circle should turn over another syllable. The children should continue
removing syllables from the centre of the circle until a child is able to
recreate a word from this Unit with the cut-out syllables. Encourage the
children to encode as many words as possible.

MATERIALS:

illustrations, masking tape, sight cards, two large funnels, two blindfolds,
chalk, three/four blank sight cards for each child, pen/pencil for each
child, scissors for eah child
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THEME: MAP OF OUR AREA LESSON 4

LISTENING AND SPEAKING:

* Mount the sightwords that were introduced in Lesson 3 on the chalkboard.
Then, say one of the patterns from this Unit, purposely omitting the
sightword. Encourage the children to suggest the word or words that might
be used to complete the sentence that you said. Repeat this process until
all patterns have been introduced. Be certain that the children undestand
the meanings of the patterns as they are introduced.

* After reviewing the pattern with the children, point to one of the
sightwords and the children should say its pattern. Repeat this process
until the children are able to respond well.

* Provide each child with writing paper and pencil. The children should write
the numbers 1 to 3 on their sheets of paper. Then, say one of the patterns
from this Lesson. Tell the children that you will say three other
sentences. One of the sentences in the three will be exactly like the first
sentence that you said. The children should mark the number of the sentence
that is exactly like the first sentence. After saying the three sentences,
review the childrens' responses to determine their accuracy with this
auditory recognition/discrimination process. Call upon individual children
to read back the sentences after each round of this activity.

READING:

* Before the lesson begins, prepare individual sentence strips for each of the
patterns for this Lesson. Mount the sentence strips on the board and call
upon 1individual children to read them. Continue in this way until all
sentence strips have been introduced.

* Hold up one of the illustrations in this Unit and call a child's name. The
child should then identify the pattern that goes with the illustration that
you are holding. The child should say the pattern (reading it). Repeat
until many children have responded in this way.

* Group the children in front of the setence strips. Number the sentence
strips from 1 to 6 (repeat numbers if necessary). Give a child a die. The
child should roll the die and call the number showing. Then, the child
should read the sentence or sentences that have the number on the board.
Repeat until all children have had a chance to respond in this way.

MATERIALS:
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THEME: MAP OF OUR AREA LESSON 4 (Cont’d)

WRITING/SPELLING:

* Provide each child with one of the patterns introduced in this Lesson. Each
child should then re-write the pattern replacing keywords in the pattern
with other words. When each child has re-written a sentence, have the child
read it to the other children.

* Provide the children with writing paper and pencil. Say one of the patterns
from this Lesson and the children should write that pattern on their
papers. Repeat this process using the remaining patterns. Afterwards,
review the children's sentences to determine their accuracy in writing from
this dictation process.

MATERIALS:

writing paper and pencil for each child, a sentence strip for each child, a
masterset of sentence strips, masking tape, a die, chalk, map illustrations,
sightword cards
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THEME: MAP OF OUR AREA LESSON 5

DIALOGUE:

* Mount a length of language experience chart paper on the board. Group the
children near it. Establish a setting for a dialogue with the children.
The theme of the dialogue should be 'Map of our Area'. Then, encourage the
children to imagine what two or three speakers might say to one another
based on the theme 'Map of our Area'. Write the sentences that the children
say on a length of language experience chart paper. Accept sentences that
make sense within the context of the theme. Assist the children with the
grammatical details of their sentences, as necessary. Continue in this way
until the dialogue is complete. When the dialogue is complete, read it with
the children in choral, group, and individual forms.

* Call upon the children to read the entire dialogue chorally. When the
children have read the dialogue chorally, cut the last sentence from the
dialogue. Once again, the children should read the entire dialogue
chorally. Then, cut the second last sentence from the language experience
chart paper. Continue in this way until the children are reading the entire
dialogue from a 'blank' board.

* Play a form of word find with the children, using the printed form of the
dialogue. Tell the children to find a word that means the same as ;
The children should then identify the correct word within the dialogue. The
children should be asked to identify a word that is the opposite of
'Rhyming words' may also be used. This activity can be done with the entlre
class or in group form.

ENRICHMENT ACTIVITIES:

* The children may create a 'relief map' using papier maché and an old section
of plywood. The children should create the map on the plywood, indicating
permanent land forms and water forms. The papier maché should be used to
shape the outline of the land forms and water forms. When the model is dry,
it may be painted appropriately and other details may be added to the
‘relief map’. Encourage the children to label the main features of the
relief map.

* Each child should study the map of his area of the Province carefully.
Then, each child should develop a 'fictitious trip' within a chosen area of
Manitoba. To do this the child should identify land forms, landmarks, water
forms, etc., that would be seen during this fictitious trip. The children
should write down these items in their correct sequence as they would appear
to the traveller during this fictitious trip. When the children have
completed their sequences, call upon a child to read a sequence to the other
children. The other children should listen carefully and then attempt to
identify where the fictitious trip began, and where it ended. Repeat this
process until all children have had a chance to present their fictitious
trip.

MATERIALS:

writing paper and pencil for each child, a spare section of plywood, papier
mache, paint, language experience chart paper, a pair of scissors, a feltpen
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