
- Manitoba Indigenous Cultural Education Centre (MICEC) hosts language resource documents on
our website with the aim of supporting Indigenous language learners and educators.

- MICEC is responsible for preserving and promoting these important historic documents that not
only celebrate the past efforts and knowledge of Elders and language keepers, but also preserve
examples of how the language was written and used in years past.

- Access to these documents is for research and personal study purposes. If you would like to use
these for any other purpose, please reach out to us at: collections@micec.com. If you would like
to learn more about your rights and responsibilities regarding copyright, we recommend you visit
the Copyright Act webpage. For a great introduction to the act and what it implies, check out this
guide to Canadian copyright.

- For a nuanced introduction to how current Western ideas on copyright relate to Indigenous
Knowledge and Traditional Cultural Expressions you can visit the Canadian Government’s
Indigenous peoples and intellectual property webpage, and Indigenous Corporate Training Inc.’s
article: Indigenous Knowledge and the Question of Copyright.

NOTE: These links and email address were active as of October 2024. Apologies if you access this 
document sometime in the future and they are no longer up to date or available. You can always try 
Internet Archive’s Wayback Machine to see if they have a snapshot of the dead links. That said, if 
these documents are no longer available it also likely means there are new legislation and guides 
that speak to your contemporary moment. 

https://www.micec.com/digitized-language-books-70-80s
https://www.micec.com/digitized-language-books-70-80s
mailto:collections@micec.com
https://laws-lois.justice.gc.ca/eng/acts/C-42/
https://ised-isde.canada.ca/site/canadian-intellectual-property-office/en/guide-copyright
https://ised-isde.canada.ca/site/intellectual-property-strategy/en/indigenous-peoples-and-intellectual-property
https://www.ictinc.ca/blog/indigenous-knowledge-and-the-question-of-copyright
https://web.archive.org/
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GRADE ONE 
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THE RATIVE LABGUAGB BASIC PROGRAM 

IIITRODUCTION 

The Native Language Basic Program has been developed from Grades One through 
Six. It is recommended for schools where the Native Language is being 
taught as a second language. 

Each level of the Native Language Basic Program Grades One through Six 
contains thirty units of Instruction. Each unit contains five complete 
lesson outlines identified by themes and listed in alphabetical order. The 
Bative Language content page has been divided into three sub-headings; 
vocabulary, patterns and dialogue and is the first page of every unit. 

The lessons have been designed as a series of units which can be taught 
independently or in conjunction with other subject areas. 

The program has been structured so that the teacher can choose whichever 
unit is more relevant at that moment. The vocabulary, sentence pattern and 
the dialogue have all been identified. However, it should be understood 
that this will vary and can be deleted, changed or added to as need arises. 

The materials for delivery of lessons are listed at the bottom of each page. 
Most of these materials have been compiled and can be obtained from the 
(Native Education Branch) and/or the Manitoba Text Book Bureau. 

Some of the units from Grades four to six identifies supportive resources. 
These have been included at the end of each unit. 

The program Grades One to Three is now available through the Manitoba Text 
Book Bureau and is available in both Cree and Ojibwe. 

The Grades Four to Six are available by special order through the Bative 
Education Branch up to the end of January, 1988. After that date, they will 
be made available through the Manitoba Text Book Bureau. 
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V•- 6•,r.f. I>•- � .... •"v 

� ,. � Ji -I ,,. ... ,. . , 

,. - ./ alli ....... .. .... .. ...

.. 1a r' 1i .. lo � 1 • ' 1 

.., ft n. ri ;> ro � r• J r 

ti ... n n :) ft C: ... . ... 

PRONOUNCIATION 

a as in C_!!t 

a as in cat 

i as in sit 

i as in machine 

0 as in foot 

0 as in food 

e as in cafe 

ch - as in rats 
(somewhat like ch) 

he as in a�oh,!:h (today) 

hp as in tepakol!£ (seven) 

bk as in ahkosiw (He is sick.) 

(ten) ht - as in mitataht 
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NATIVE LANGUAGE BASIC PROGRAM - CREE 

GRADE l 

CONTENTS 

Actions 
Animals 
Birds 
Body Parts 
Clothing 
Community Buildings 
Days of the Week 
Emotions 
Entertainment 
Fish 
Food 
Games/Sports 
Halloween 
Home 
How Can I Help 
How Things Feel 
Local Transportation 
Locational Words 
Numbers 1-10 
Nursing Station 
Parts of the Head 
Seasons 
Shelters 
Snow 
Story 
Things I Like/Can Do 
Tools 
Traditional Furniture 
Types of Plants 
Weather 

Appendix A - Games and Activities 
Appendix B - Foods 
Appendix C 
Appendix D 
Appendix E 
Appendix F 
Appendix G 
Appendix H 

- Hallowe'en
Home 
Local Transportation 
Nursing Station 
Snow 

- Weather
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UNIT 

THEME: 

VOCABULARY: 

PATTERNS: 

DIALOGUE: 
T. 

s. 

T. 

s. 

CREE 

NATIVE LANGUAGE BASIC SKILLS PROGRAM 

ACTION 

 pimótew 
pápiw 
míchiso

 
 

miníkwew 
pimpátaw 
koskótiw 

Ki 

walk 
laugh 
eat/ate 
drink/drank 
run/ran 
jump/jumped 

(all vocabulary items) 

Ki na ? 

(name) 
Mwách, kí 

(name) 

Did ? 

(name) (action) 
No, he/she 

(action word) 

- 2 -

GRADE: One 

(name)? 
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ACTIONS GRADE l LESSON 4 

lNl'B.ODUC'.rION: 

Prepare a HOP-SCOTCH outline on the floor using masking tape. Place one of 
the 'action illustrations' in each of the 'hop-scotch' sections. Hop 
through the masking tape outline naudng each of- the actions as you arrive 
in its section, Use the NL patterns that were introduced in Lesson 3 for 
this review, rhe ch.ildren should hear each of the NL patterns a nwaber of 
times as you hop 'backwards and forwards' in the 'hop-scotch outline'. 

ACTIVl'.rlES: 

* Group the children by the 'hop-scotch outline' frOIII the 'Introduction'
section above, Have a child stand at the beginning of the outline, Say
ODe of the NL patterns and the child should hop through the outline to the
illustration that represents the action in the pattern that you said, When
the ch.ild reaches the section that contains the appropriate illustration,
he should repeat the patterns that you said. Continue in this way until
moat of the children have participated.

* Perform one of the actions represented by a NL pattern that was introduced
in Lesson 3. After you have performed the action, the children in the
class should say the NL pattern for the action that you performed.
Continue in this way until all of the NL patterns have been said by the
children. Model the NL patterns as necessary,

* Group the ch.ildren in a circle. Give each child a toothpick. Give a 
Lifesaver to one of the children, Say one of the NL patterns, 'Xhe 
children should then pass the Lifesaver around the circle from toothpick to 
toothpick. When you clap your hands, the child left holding the Lifesaver 
should repeat the pattern. that you said. Play this adaptation of HOT 
l'OTAXOE many tillles. rhis activity is good for developing the children's 
auditory 111e111ory skills. 

FOLLOW-UP: 

Give each child a copy of an action illustration. Retain a master set of 
the illustrations for yourself. Show one of your copies of the action 
il1ustrations and say its NL pattern. The child or children with the 
matching illustration(s) should tb.en. respond by repeating the pattern, 
Continue in this way until all children have responded. 

tious illustrations, a toothpick
Masking tape, ac 

f each ch.il.d. 
lifesaver, au action illustration or 

-8-

for each child, a
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F: 
I 

I I 

I , 

CREE 

NATIVE LANGUAGE BASIC SKILLS PB.OGRAM 

UNIT 

THEME: ANIMALS GB.ADE: One 

VOCABULARY: deer 
moose 
rabbit 
wolf 
bear 
horse 

apisimósos 
móswa 
wápos 
mahíkan 
maskwa 
mistatim 
mostos cow 

PATTERNS: 

_______________ awa. 
(Name of animal) 

This is a 
--,("'N:-

am
-e-o""f-a-n""'"i_m_a""l"'")-

DIALOGUE: 
? T. Ki -wápamaw ná wikác 

(Name of animal) 
s. Mwách, kína  máka?

T. Do you ever see a ? 

s. No, what about you?

* Different communities have different ways of saying deer in the native
language. Use whichever one your communities use.

- 10 -
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TliEME: ANIMALS GRADE l LESSON l 

INTRODUCTION: 

Before the lesson begins, place pictures of the different animals behind a 
length of butcher paper that has been cut out to resemble a large rock. At 
the begiJllling of the lesson, dramatize your surprise at bearing noises from 
behind the rock. Dramatically remove each animal from behind the rock, 
showing it to the children and naming it, in English. Mount the animals on 
the board as they are presented. 

ACTIVITIES: 

* Encourage the children to talk about the different animals; their 
appearances, habits, where they live, and so on.

* Discuss the movements of each animal with the children. The children
should understand that not all animals have the same body movements.
Dramatize the different body movements with the children.

* Have the children close their eyes. Mount an animal picture on the board
and cover it with a sheet of tagboard, leaving only the nose showing. !lave
the children open their eyes and listen as you conduct a discussion with a
bandpuppet about what animal might be behind the 'screen'. Introduce the
NL names for the animals during this activity.

* Play the BEAR HUNT with the children. Refer to 'Activities' section for 
details of the game.

FOLLOW-UP: 

Before the lesson begins, prepare 'tracks' illustrations for each of the 
animals. These illustrations should show the tracks made by the different 
animals. Group the children together and show them one of the tracks 
illustrations. Encourage the children to match the tracks with the correct 
animal. Repeat this process until all of the tracks have been matched to 
their corresponding animals. 

Display the animal pictures and 'tracks' illustrations in the classroom. 

MATERIALS: 

Animal pictures, a length of butcher paper, masking tape, a· sheet of 
tagboard, 'tracks' illustrations 

- ll -

D
oc

um
en

t p
ro

vi
de

d 
fo

r r
es

ea
rc

h 
an

d/
or

 p
er

so
na

l u
se

. 
Fo

r f
ur

th
er

 in
fo

rm
at

io
n 

co
nt

ac
t c

ol
le

ct
io

ns
@

m
ic

ec
.c

om
 

**
**

**
**

**
**

**
**

**
**

**
**

**
**



THEME: ANIMALS GRADE l LESSON 2 

I.NTRODUCTION: 

Review the animals that were introduced in lesson one. Use the animals and 
tracks illustrations for the review. The children should HEAR the NL names 
for the animals as often as possible. e.g., mount the pictures/tracks in 
different locations around the room. Shine the flashlight on one of the 
animals and say its name. Then, shine the light on the animal's tracks and 
repeat its name once again. 

ACTIVITIES: 

* Group the children in the center of the classroom for a FLASHLIGHT DRILL.
Shine the flashlight on one of the animals and say its name. Then; give
the flashlight to a child and be should shine the light on the tracks of
the animal. When be shines the light on the animal's tracks, all of the
children should repeat the name of the animal. Repeat a number of times.

* Review the body movements of the different animals
Then, say one of the animal names and the children
correct body movements for the animal that you named.
different animals' names.

with the children. 
should perform the 

Repeat, using the 

• Divide the children into two groups or teams. Have the teams stand at one
end of the classroom. Lay the animal pictures on the floor at the other
end of the classroom. Give the first player in each team an inflated
balloon. Say the name of one of the animals. The two players should place
their balloons on the floor and gently blow the balloons to the animal
pictures. They should land their balloons on the picture of the animal you
named.

FOLLOW-UP: 

* Play HANDKERCHIEF DROP with the children using the different NL names for
the animals. Be certain that all children have the opportunity
participate in this gam.e.

-��

.. �

MATERIALS: 

Animal pictures, tracks illustrations, a flashlight, masking tape, two 
round balloons (inflated), a handkerchief or tissue paper 

- 12 -
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UNIT 

THEME: 

VOCABULARY: 

PATTERNS: 

DIALOGUE: 
T. 

s. 

T. 

T. 

s. 

CREE 

NATIVE LANGUAGE BASIC SKILLS PROGRAM 

BIRDS/PINESISAK 

sísip 
niska 
pinew 
wápisiw 
makwa 
pápástew 

duck 
goose 
partridge 
swan 
loon 
woodpecker 

_________ -_____ awa.
(Name of bird) 

This is a 
----------

(Name of bird) 

(Name of bird) awa.

Name of bird na, awa? 

Ehe, (Name of bird) awa. 

This is a 

Is it a ?

Yes it's a 

- 16 -

GRADE: One 
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THEME: BIRDS GRADE l LESSON 4 

INTRODUCTION: 

Provide each child with a bird picture and a sheet of white paper. Also, 
give each child a pencil. The children should then trace theit' bird 
pictures. Circulate among the childt'en as they work, repeating the 
patterns. that were introduced in lesson three, Encout'age the childt'en to 
t'epeat the patterns. When the children have completed the tracings, 
collect them. 

ACTIVITIES: 

* Lay the tt'acings, from above, on the floot'. Group the childt'en around
them. Give each of the 'master set' of bird pictures to the children; one
per child. The childt'en should then locate the matching pictures in the
pile of tracings in the center of the circle. When all of the children
have found their matching bird pictures, say one of the patterns and the
child holding the pictures of the bird named in the pattern should repeat
the pattern. Repeat.

* Place the pictures of the birds on the floor and group the children around
them. Say one of the patterns and give a child a beanbag. The child
should toss the beanbag to the picture of the bird named in your pattern.
Then, he should repeat the pattern. Repeat until most of the children have
participated.

FOLLOW-UP: 

Teach the 
children. 
words and 
ONCE. 

MATERIALS: 

poem, Pinesís, Pinesís based on Brown Bear. Bt'Own Bear: with the 
Be cer-tain that the children understand the meanings of the 

patterns in the song. It may be necessary to translate the song 

A bird picture for each child, a sheet of white paper for each child, a 
pencil for each child, a beanbag 
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THEME: BIRDS GRADE 1 LESSON 5 

INTRODUCTION: 

Group the children in a circle. Place a bird picture on the floor in front 
of each child. The children should walk around the circle until you clap 
your hands. Then, they should stop at the nearest picture. Each child 
should say the name of the bird he is standing by and/or the pattern for 
the bird in the picture. Repeat a number of times. 

ACTIVITIES: 

IDEA #1: 

Provide each child with a paper bag and 'stuffing', such as paper scraps, 
newsprint, etc. The children should stuff the paper bags to form the 
bodies of birds. Then, they can add details by attaching wings, heads, 
tails, etc. 

IDEA #2: 

In the gym or outside play HERE THERE EVER�ERE. Identify specific areas 
for the different birds. When you say· the name of something that is not 
one of the birds from this unit, the children should hop on the spot. 
Refer top. 18 of the 'Activities' section for details of the game. 

IDEA #3: 

Have a resource person demonstrate to the children how traditional decoys 
were made. Encourage the resource person to bring the necessary materials 
to demonstrate the decoy-making process. 

FOLLOW-UP: 

Review the poem, Pinesís, Pinesís with the children. Do in choral 
and group forms. 

MATERIALS: 

A paper bag for each child, stuffing (e.g. newsprint, paper scraps), 
materials for: details of stuffed birds, bird pictures 
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UNIT 

THEME: 

VOCABULARY: 

PATTERNS: 

DIALOGUE: 
T. 

s. 

T. 

s. 

1: 

CREE 

NATIVE LANGUAGE BASIC SKILLS PROGRAM 

BODY PARTS 

mistikwan 
mitón 
mikot 
miskísik(wa) 
mítawakiy 

Sámina ki 

head 
mouth 
nose 

eye(s) 
ear(s) 

--�(�b-od_y_p_a_r_t�5---

Touch your---,--,------
body part 

Tánte wísa k enítam 

Simon has a sore 

Where is Simon's

wísakenítam 

Simon? 

sore? 

- 22 -

GRADE: One 

Simon. 
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'l'HEM.E: BODY PARTS Gil.ADE l LESSON l 

.IN:lll.ODUC'.rION: 

Before the lesson. begins, cut out a large outline of a body. Use the 
outline to introduce the NL llAllles for the body parts. 

ACTIVITIES: 

* Discuss the functions of the different body parts with the children;
encourage the children to suggest the functions of the body parts.

* Group the children cll:Ound a felt board. Place a felt body outline on the
board. Review one of the body parts, saying its NL name and then place it
(intentioually) in the wrong location of the body; the children should
direct you to the correct location for the body part. Repeat this process
until all of the body parts are in place.

* Use the S11.JiOUETIE TECHNIQUE to review the NL llAllles for the different body
parts.

* Group the children in front of you. Say one of the body part names and
touch the corresponding body part on yourse1f. Tbe children should touch
their body parts. It is not necessary that they repeat the NL D.SllleS of the
body parts at this time,

* Use the large tracing of a body (from the Introduction above) for a
'puzzle' activity. Cut the tracing into its individual body parts as the
children watch. Repeat the NL uames for the body parts as you cut them
out. Then, mount the 'body' on the chalkboard and group the chil.dren in
front of it. Give one of the body parts to a child; saying the NL for the
body part. The child should attach the body part to its correct location
on the 'body' on the board, For added fun, you may wish to b1indfold the
child to play a version of "Pin the Tail on the Donkey", Repeat this
process until all of the body parts are in place.

FOLLOW-UP; 

Have the children trace ea.ch other Oil. lengths of butcher paper. When the 
children have their tracings, they can add details to the tracings using 
pencils, crayons, paint, felt pens, etc. 

Later, mount the tracings on the walls in the classroom or hallway. Label 
each tracing with the child's n.a.me. 

MATERIALS: 

A doll, container (e.g. a bag), large cut-out of a person, scissors, tape, 
felt board and felt body parts, sheet, O/H projector, blindfold (optional, 
a length of butcher paper for each child, crayons, pencils, felt pellS for 
children 
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THEIIE: BODY PARTS GRADE l I.ESSON 3 

INTRODUCTION: 

Use a handpuppet to introduce the patterns to the children. The children 
should HEAR the NL patterns two or three times. Then, be cc,rtain that the 
children understand the mc,anings of the, patterns; it may be necessary to 
translate the patterns OMCE to be certain that they understand them. 

ACTIVITIES: 

* Group the children in a circle. Sit in the center of the circle with a
spinner. Play the SPINNER game to encourage the children to repeat the
patterns.

* Tape cut-out body parts to the floor; in a scattered formation. Have five
or six children stand near the cut-outs. Say one of the patterns. The
children (the five or six children) should then hop to the body part named
in the pattern. Then, they should repeat the pattern. Repeat this process
a number of times. Repeat with other children· until all children have
participated.

* Group children in a circle, have student in turn ask question as he points
to body parts. rs this my (body part)? or Are these my (body parts)?

FOLLOW-UP: 

Sing the song 'Mistikwán, Mitón, Mikot• with the children. The 
children should touch their body parts as they sing the song. Song follows, 

Mistikwán, Miton, Mikot 

Tune: London Bridge is Falling Down 

•Mis t·•-·,.,,. 1�wán, mi ·t,,,.-
ón. mi .kto  

Mitón, mikot 
Mitón, mikot 
Mistikwan, ,,,,. 
Mistikwán, mítokwana 
Miskísikwa, mítokwan. 

MATERIALS: 

Head and Shoulders, Knees and Toes 

Head and shoulders, knees and toes 
Knees and toes 
Knees and toes 
Head and shoulders, knees and toes 
Eye, ears, mouth and nose. 

A handpuppet, a spinner, cut out body parts 
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BODY PARTS GRADE 1 LESSON 5 

INTRODUCTION: 

Use the doll (from lesson one) and the body parts cut-outs to review the 
vocabulary and patterns introduced in the unit. The children should hear 
the terms/patterns as you show the different body pat'ts. 

ACTIVITIES: 

IDEA #l: 

Provide each child with a section of an old catalogue or magazine. The 
children should cut or rip out pictut'es of people. They should then 
cut-out the different body parts covered in this unit. The cut-out body 
p=ts can be mounted on a length of butcher paper to produce a 'body parts 
mural•. 

IDEA #2: 

Introduce and practice the simple dialogue included below. Be certain the 
children understand the meanings of the patterns in the dialogue. Practice 
the dialogue in choral, group, and individual forms with the children. 

IDEA #3: 

Have children stand in a circle. Tell them to clap once when they hear a 
plural body part and twice when they hear a singular body part. 

FOLLOW-UP: 

Sing the song, 'Kistikwán, 
Play "Simon Says". 

MATERIALS: 

Kíton, Mikot• with the children. 

Old magazines/catalogues, doll (from lesson one), body parts cut-outs 
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UNIT 

THEME: 

VOCABULARY: 

PATTERNS: 

DIALOGUE: 
T. 

s. 

T. 

s. 

1, 

CREE 

NATIVE LANGUAGE BASIC SKILLS PROGRAM 

CLOTHING 

mitás 
mínoweskika 

pítawetásán  
pakiwayán 

pants 
blouse 

underwear 
shirt 

--�(C�l�o�t�h�i�n�g�) ___ postiska. 

Wear a----,----,--,------,-,.-
clothing article 

GRADE: One 

Ki-kí postisken ná ------�--
(clothing) 

Ehe, --------- mína ni-kí -postisken. 

Did you put on a ___________ ? 

Yes I did and I also put on a _______ _ 
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THEME: CLOTHING GRADE: l. LESSON l. 

INTB.ODUCTION: 

Col.l.ect sampl.es of the cl.othing items that are to be introduced in this 
unit. Tel.l. the chil.dren to watch as you hang-up your l.aundry. Hang each 
of the clothing samples on a clothesline that.you have made from string or 
rope. Name each clothing item as you attach it to the clothesline (with a 
clothespin). 

ACTIVITIES: 

* Remove each of the clothing items from the clothesline, introducing its NL
name. 'Ihe children should hear the NL names for the clothing items as 
often as possible. Continue with this process until all of the clothing 
items have been removed from the line and until al.l of the NL terms have 
been introduced. 

* Pl.ace a container, such as a suitcase, bag, or box, on the floor and group
the children around it. Tell the children that you are packing for a
trip. The children should watch as you pack your 'bags'. Repeat the NL
names for the different clothing items as you 'pack'.

* Circulate among the children, pointing-out their clothing items, and
repeating their NL names.

* Encourage the children to talk about the clothing items that 'go
together'. They should match the clothing samples based on their colors,
styles, etc.

* Give each child a clothing sample. 'Ihe children should then trace the
clothing samples on lengths of butcher paper - if time permits.

FOLLOW-UP: 

Sing the song, •==----,---=-,,---' with the children. 'Ihe children
should hear the NL version of the song first. Then, be certain that they 
understand the meanings of the terms and patterns in the song. It may be 
necessary to translate the song ONCE to be certain that they understand it. 

MATERIALS: 

Cl.othes samples, a clothes1ine (string/rope), clothespins, a container 
(suitcase/bag/box, a length of butcher paper for each chi1d (optional), a 
clothing samp1e for each child, a pencil for each child 
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THEME: CLOTHING GRADE l LESSON 2 

INTRODUCTION: 

Use the clothing samples to introduce the new NL patterns to the children. 
The children should hear the NL patterns once or twice. Then, be certain 
that the children understand the meanings of the patterns, It may be 
necessary to translate the patterns ONCE to be certain that the children 
understand them, 

ACTIVITIES: 

* aave the children stand in a circle, with their hands behind their backs.
Walk around the outside of the circle and place a clothing item in each
child's hand (if you have enough clothing items-otherwise this activity can
be played in rounds), Stand in the center of the circle, The children
should 'feel' their clothing items, Say one of the item's names and the
child who has that clothing item should hold it up and repeat its name,
Repeat until all the children have had a chance to play.

* Play RUNABOUT using the clothing samples. When the two children enter the
circle, they should put on the clothing sample that you named, The first
child to finish is the winner for that round, Repeat. &ve all of the

:� children repeat the name of the clothing item at the end of each round.

I ' FOLLOW-UP: 

&ve each child put-on one of the clothing samples. They put the samples 
on over their clothing. Have the children stand in the classroom in a 
scattered formation. Say the name of one of the clothing items and the 
child who is wearing that item should hop on the spot. Repeat. 

Sing the song, ' 
----------

MATERIALS:

Clothing samples, a handpuppet
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UNIT 

THEME: 

VOCABULARY: 

PATTERNS: 

DIALOGUE: 
T. 

s. 

T. 

s. 

CREE 

NATIVE LANGUAGE BASIC SKILLS PROGRAM 

COMMUNITY BUILDINGS 

atáwekamik 
masinekamik 
kiskinomakekamik 
akosíwikamik 

GRADE: One 

store 
post office 
school 
nursing station 

He/She is at the community building 
store 

Tánte ká-itóteyan? 

7(""C,..o_
mm
_u-n""'i_t_y....,.b-u""'i""l""'d""'i_n_g....-) 

Where did you? 

I went to the 

post office 
school 
nursing station 

n1.-. kí-tótán   

�("C,..o_
mm
_u_n""'i_t_y....,.b-u""'i"""l""'d""'i_n_g�)
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UNIT 

THEME: 

VOCABULARY: 

PATTERNS: 
T, 

s. 

T. 

s. 

DIALOGUE: 

CREE 

NATIVE LANGUAGE BASIC SKILLS PROGRAM 

DAYS OF THE WEEK 

peyak kísikáw 
níso kísikáw 
apítaw kísikáw 
neyo kísikáw 
níyánan kísikáw 
mátine kísikáw 
ayame kísikáw 
anóch 
wápos 
ta pimótew, 
pimpátáw,michiso  
nipáw, 

nípawiw 

Anóch 

Monday 
Tuesday 
Wednesday 
Thursday 
Friday 
Saturday 
Sunday 
today 
rabbit 

<.RADE: One 

will be: walking 
running, eating, 
sleeping, 
standing 

(day of week) 

Today is • 

(day of week) 

Wápos ta 

A rabbit will be 
(action) 

Teach the song: The Days of the Week Song sung to tune 
of: "Here We Go Around the Mulberry Bush. 
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DAYS OF THE WEEK (Cont'd) GRADE 1 LESSON 1 

MATE.RIALS: 

Flashcards for days of the week (one flashcard for each day), a blank 
flashcard for each day of the week, a felt pen, seven illustrations that 
represent the building of a house, illustrating materials for each child, a 
length of mural paper 

ilfP] Sji 

7 
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I I 

l'HEME: DAYS OF THE WEEK GRADE 1 LESSON 3 

IN'.l:llODUCTION: 

Use two handpuppets to introduce the new NL patterns to the children. The 
two puppets should talk with one another, repeating the NL patterns as 
often as possible. Then, be certain that the children understand the 
MEANINGS of the patterns. It may be necessary to translate the MEANINGS of 
the patterns ONCE to be certain that the children understand them. 

ACTIVITIES: 

Use the COLOUR CODING TECH!iIQUE and the numeral cards from Lesson One to 
review the new NL patterns with the children. Say each pattern as you 
place its 'point of departure' and substitution (numeral card) on the 
board. Continue in this way until the children have heard all of the NL 
patterns once again. Then, say one of the NL patterns and t.ell the child
ren to stand when you point to the correct point of departure/substitution. 
Repeat this process until the children are able to respond well. 

Divide the children into seven groups, one group for each day of the week. 
Say one of the new NL patterns and the children in the appropriate group 
should respond by repeating the pattern. Later, switch the sentences for 
the groups and repeat the process. 

* Group the children together on the floor facing you. Then, use the LIP
READING activity to encourage the children to repeat the new NL patterns.
'Lip' one of the patterns (without actually voicing it) and the children
should repeat the pattern that you 'lipped'. Repeat this process using all
of the NL patterns introduced in this lesson.

FOLLOW-UP: 

Prepare a hopscotch outline on the floor that contains seven sections. 
Place a numeral card in each section, in the sequence from 1 to 7. Say one 
of the NL patterns and a child's name. That child should then hop to the 
appropriate section of the hopscotch outline. When the child reaches the 
appropriate section of the outline, all of the children in the class should 
repeat the NL pattern that you said at the beginning of the round. Repeat 
until many children have had a chance to participate in this activity. 

MATERIALS:

d trips of paper
., handpuppets, coloure s . 

) � 
l d (one to seven 

maski:o.s tal)e., u\l.w.era car s 
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THEME: DAYS OF XHE WEEK GRADE l LESSON 4 

INXRODUCTION: 

Group the children in front of the chalkboard. Stand the 'housebuilding' 
illustrations in the chalkboard ledge in their proper sequence. You rMY 
wish to attach the numberal cards (from Lesson One) to each of the 
housebuilding illustrations. Then, tap a garbage can Cor other suitable 
'drum') two times. Call upon a child then to identify the 'second' day of 
the week by naming it. When the child has named the day of the week, say 
the NL pattern for that day of the week. Continue in this way until all of 
the days of the week and their patterns have been reviewed. 

AC'XIVITIES: 

* Play BOWLING to encourage individual children to say the NL patterns. When
a child's foot or leag is touched by the ball, he should repeat the pattern
that you said at the beginning of the round. Xhis game should be played in
the centre of the classroom or in another large area where. there is room
for the children to run. Refer to the 'Activities' section program for
details of BOWLING.

Play SKITTLE GUARD with the children using 'seven pins'. When one .of the
pins is knocked down, the children should say the NL pattern for that day
of the week (i.e., the day of the week represented by the pin that was -1
knocked down). Refer to the 'Activities' section of this program for
details of SKITTLE GUARD.

FOLLOW-UP: 

Play AllDITOR.Y HUNT with the children. Group the chil.dren in a circle. 
Have a child enter the circle and blindfold him. Then, stand in another 
area of the circle. Say one of the NL patterns and the child should 
attempt to find you be listening for the 'direction' of your voice. When 
he finds you, he should repeat the pattern. Repeat this game having 
children in the circle say the patterns for the blindfolded child to find. 

MATERIALS: 

'Housebuilding' illustrations, numeral cards (lto 7), a garbage can (or 
other suitable 'drum'), a large ball, seven 'pins' (e.g., rolls of paper 
taped together), a small ball, a blindfold •, 
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THEME: DAYS OF THE WEEK GRADE 1 LESSON 5 

INTRODUCTION: 

Review the unit's vocabulary and patterns using the numeral cards from the 
housebuilding pictures, masking tape hopscotch outline, Repeat the days of 
the week as often as possible during this review, Also, the children 
should hear the NL patterns that were introduced earlier in the unit, You 
may wish to use a large calendar for this review (be certain to cut out the 
English names for the days from the calendar). 

ACTIVITIES: 

* Play HOT BALL with the children to encourage them to say the NL terms and
patterns from this unit, Before each round, say one of the NL terms or
patterns, The child in the centre of the circle should attempt to kick the
ball out of the circle in 'soccer style', When the child has succeeded in
doing this, all of the children should repeat the term/pattern that you
said at tne beginning of the round. Repeat this process a number of times.
Refer to 'Activities' section of this program for details of HOT BALL.

* Play HOP AND TIP with the children to encourage them to say the NL patterns
and terms from this unit, When one child in each pair has· been thrown off
balance, those children that were thrown off balance should repeat the
term/pattern that you said at the beginning of the round. Refer to the
'Activities' section of this program for details of HOP AND TIP.

* Introduce the NL dialogue to the children. The children should hear the NL
form of the dialogue first. Then, be certain that the children understand
the MEANINGS of the patterns in the dialogue. Practice the dialogue in
choral, group and individual forms.

FOLLOW-UP: 

Play SEARCHLIGHT with the children to encourage individual children to say 
the NL terms and patterns from this unit. When the two children are able 
to shine their flashlights on the same child (e.g. his head) that child 
should then repeat the term/pattern that you said at the beginning of the 
round. Refer to the 'Activities' section of this program for details of 
SEARCHLIGHTS, 

MATERIALS: 

Numeral. cards (1-7), housebuilding illustrations, masking tape, a large 
soft ball, 2 flashlights 
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UNIT 

VOCABULARY: 

PATTERNS: 

DIALOGUE: 

THEME: 

T. 

CREE 

NATIVE LANGUAGE BASIC SKILLS PROGRAM 

EMOTIONS 

minwentam 
pekiskátam 
ayeskosiw 
koskwanítam 
sekisiw 

(Emotion) 

happy 
sad 
tired 
surpised 
scared 

(child's name) 

GRADE: One 

is (emotion) ""
( 
__ 
N
_
a
_
m_e

'
)
__

_
_ --�------'----

na awa iskwesis/nápesis? 
-....,.( E""m_o_t,....i,...o-n�),----

-

S, Ehe 

T. 

---b"""o_y_/.,..g""'i,....r"""l ___ _ emotion 

Is this boy/girl ? 
____ e_m_o-:t--:i,-o_n __ _ 

S. Yes, this boy/girl is (emotion).
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THEME: EMOTIONS GR.ADE l LESSON 2 

INTRODUCTION: 

Use the master set of emotions pictures to review the emotions introduced 
in lesson one. The children should hear the NL names for the emotions a 
number of times during this review. 

Use the pliable wire (from lesson one} to review the emotions names with 
the children. Show one of the 'mouth expressions' and say the NL name for 
the emotion associated with it. Repeat. 

ACTIVITIES: 

* Say one of the emotions terms and the children should make an appropriate
facial expression. For example, for 'happy' the children can smile and for
'sad' they can pout. Repeat this process until the children are able to
respond well.

* Stand the master set of emotions pictures on the floor against one of the
classroom walls. Group the children about ten feet from the pictures.
Give a child a ball. Say one of the emotions terms and he should roll the·
ball at the pictures, attempting to strike the picture named. He should
repeat the term. Repeat this BOWLING game until all of the children have
played.

FOLLOW-UP: 

Provide each child with a length of yarn or string. Say one of the 
emotions terms and the children should shape their lengths of yarn to 
represent the 'mouth expression' for the emotion. e.g., when you say the 
NL word for 'happy', the children should shape their yarn/string into a 
smile. Repeat, using the other NL vocabulary terms for emotions. 

MATERIALS: 

Master set of emotions pictures• pl.iabl.e wire (from l.esson one)• a soft

bal.l, a l.ength of yarn or string for each child
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UNIT 

THEME: 

VOCABULARY: 

PATTERNS: 

DIALOGUE: 

CREE 

NATIVE LANGUAGE BASIC SKILLS PROGRAM 

ENTERTAINMENT 

ta kitóchikew 
ta nímiw 
ta kitóchikew 
ta ayamíchikew 
ta metawew 
ta tenikanew 
ta tákáchikew 
ta tótam 

Ni ka 

GRADE: One 

play music (will) 
dance ( will) 
play guitar (will) 
will read 
play (will) 
play cards (will) 
play pool (will) 
going to do 

----------

1 will 
----------

T. Kekwán ká-wí-tótaman?  

C. Ni-wí

T. What are you doing to do?

C. I am going to _________ _
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THEME: ENTER.TAlNMEl'IT GR.ADE: l LESSON l 

lN'.ll!.ODUCTION: 

Before the lesson begins prepare a mock :r .. V. using a cardboard bo:ic. Inflate 
a balloon and place it inside the bo:ic (so that the children do not see you 
placing it inside the bo:ic). Decorate the bo:ic to look like a :r.v. Group 
the children in front of the • T. V.' that you have just purchased. While 
you are talking with the children, stick the balloon (that's inside the 
bo:ic) with a pin. Then, appear horrified to note that your T.V. has 'broken 
down• • Encourage the children to suggest what else you might do for 
'entertainment'. Lead this into a discussion of the different forms of 
entertainment available in the local community. 

ACTIVITIES: 

* Introduce the illustrations to the children that depict the different forms
of entertainment. Once again, encourage discussion of the illustrations.
Introduce the NL names for the different entertainment forms. The children
should hear the NL terms often during this process.

* Group the children in front of the chalkboard. Encourage the children to
name movies that they have seen that they enjoyed. Write the names of the
movies down aa the children provide them. If the children cannot think of
the names of the movies, encourage them to recall some detail of the movie
that can be listed.

* Read the children the following poem:

Our Radio 

Our radio went whisity whirr 
Whisity whisity whisity whirr 
One day at noon it went whisity click 
Whisity whisity whisity click 
Click grr click grr click grr click 
Call the repairman 
Fi:ic it ••• Quick! 

* This poem may be 'chanted' using the 'Reddy' technique. You may substitue
'radio' for the names of the other entertainment forms introduced in this
unit.

FOLLOW-UP: 

Provide the children with catalogues and old magazines. The children 
should look through the old magazines and catalogues, cutting out pictures 
that depict different forms of 'entertainment'. The children should tape 
or glue their cut-out pictures to a length of butcher paper. Display the 
completed 'entertainment mural' in the classroom or other appropriate 
area. Circulate among the children as they work, repeating the NL terms as 
often as possible during this mural producing activity. 
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'IHEME: EN'IER'IAINMEN'I (Cont'd) GRADE: l LESSON l 

MATERIALS: 

A mock 'IV (using a box), a large balloon, a pin, entertainment 
illustration, old catalogues/magazines, glue or tape, a length of butcher 
paper 
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ENTERTAI.NMENT LESSON 2 

Di'TB.ODUCTION: 

Have two children hold a sheet vertically so that your head appears overthe sheet. Place a puppet on one of your hands and hold the. illustrations
of the different entertainment forms in your other hand. Discuss the
entertainment forms with the puppet. Then, have the puppet present the
illustrations to the children (one at a time). The puppet should repeat
the NL terms for the entertainment forms as often as possible. Dramatize
(overdramatize) this review of the NL terms. 

ACTIVITIES: 

* Review the NL terms with the children using the 'entertainment mural•
prepared in Lesson One. Point to the appropriate entertainment pictures
and say their NL names.

* Develop appropriated body actions for the different entertainment forms.
Then, say the name of one of the entertainment forms and the children
should respond by performing the appropriate body action. Repeat this
process uutil the children are able to respond well.

* .Have two children hold a length of yarn (approximately 10 feet long) in the
air. Use clothespins to attach the entertainment illustrations to the.
'clothesline'. The children should name each picture as you attach it to 
the clothesline. When all of the pictures are attached to the clothesline, 
point to individual illustrations and the children should name them. Then, 
name one of the illustrations (using the NL terms) and call upon a child to 
remove that illustration from the clothesline. Continue in this way uutil 
all of the illustrations have been removed from the clothesline. 

FOLLOW-UP; 

Place an overhead projector on the floor facing one of the walls (a blank 
wall). Have two or three children sit beside the overhead projector 
(between the projector and the wall). Turn the light of the projector on 
(reinforce with the children that they should not look into the light of 
the overhead projector but rather that they should look at the wall). 
Mount the entertainment illustrations on the board around the light from 
the projector. The children shouJ.d then place their hands into the light 
of the projector, thus creating hand shadows on the wall. Attempt to 'tag' 
one of their shadows. When a child's shadow has been 'tagged' he should 
then identify an illustration that you point to. That child should then be 
replaced with another child from the class. Repeat this process uutil all 
children have had a chance to play SHADOW TAG. Refer to the 'Activities' 
section of this program for details of SHADOW TAG. 
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THEME: ENTERTAINMENT GB.ADE: 1 LESSON 3 

INTRODUCTION: 

Use the COLOUR CODING TECl:INIQUE to introduce the new NL patterns, Use the 
illustrations of the different enterta:!.I1111ent forms as the 'substitutions'. 
Mount the coloured strips of paper and the 'substitutions' on the board as 
you say the NL patterns. The children should hear the NL patterns a number 
of times during this process. Then, be certain the children understand the 
MEANINGS of the patterna. It may be necessary to tranalate the MEANINGS of 
the patterna ONCE to be certain that the children understand them. 

ACTIVITIES: 

* Remove the 'substitutions' (the illustrations) from the COLOUR CODING
activity above. Give each of the illustrations to the children. Say one
of the NL patterns and the child with the appropriate picture should then
attach his illustration to any of the 'points of departure' on the board,
Be certain that the points of departure are low enough on the board so that
the children can reach them. Repeat until all pictures have been matched
with the point of departure.

* Group the children in a circle. Provide each child with an entertaiI1111e11t
illustration (it may be necessary to make extra copies of the illustrationa
before the lesson). Then, use the WEBBI!'IG technique to encourage the
children to say the new NL patterna introduced in this lesson. A child
should say t�e NL pattern for his illustration and then toss the skein of
yarn (or ball of yarn) across the circle, Repeat this process until a web
has been created in the centre of the circle. Then, remove some of the
pictures from the children and place them in the sections of the web. Toss
a beanbag to a child and that child should then try to toss the beanbag
into a section that containa one of the pictures. When the beanbag lands
in the section, all of the children should say the NL pattern for that
illustration. Repeat this process many times.

FOLLOW-UP: 

Play SQUIRREL IN TR.EE to encourage individual children to say the NL 
patterns for this·lesson. When a child is finally 'tagged' he should then 
repeat an NL pattern that you said at the beginning of the round. Refer to 
'Activities' section of this program for details of SQUIRREL IN TREE. 

MATERIALS: 

Coloured strips of paper for COLOUR CODING TECHNIQUE, masking tape, 
e11tertaiI1111ent illustrations, entertainment illustration for each child, a _,,-,skein of yarn, a beanbag . 1
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ENTEB.TAINMBNT GR.ADE: l LESSON 4 

INmOllUCTION: 

Use a BOX RADIO to review the NL patterns that were originally introduced 
in Lesson Three. The c.hildren should hear the patterns a number of times, 
Be certain to repeat the patterllS a number of times on .the audio tape when 
you prepare it before the lesson. Mount the entertainment illuatrations on 
the board. As the NL patterns are heard on the tape, point to the 
corresponding illustrations on the board. Once again, be certain that the 
children understand the meanings of the patterns. 

ACTIVITIES: 

* Play STR.IOE BALL with the children. Before each round say one of the NL
patterns. When the child in the centre of the circle is eventually able to
kick the nerf ball outside of the circle, all of the children sbould repeat
the NL patteru that you said at the beginning of the round.

" 

* Adapt the activity LONDO.ti lll!.IDGE to YOU'RE ON T, V. When a child is
'caught' on the T.V. screen, he must look at an illustration that you show
hilll and then say its NL patteru. Repeat this process a number of times.
The activity LONllON BRIDGE is described in the 'Activities' section of this
program under UNl)F.8. THE BRIDGE.

FOLLOW-UP: 

Play ROLL IN THE BOWL with the children to encourage individual children to 
say the NL patterns from this unit. The children should pass the bowl. 
around the circl.e with the marbl.e rolling inside it. The marble must 
continue to move inside the bowl. Eventually, when a child loses the 
marble frOlll the bowl, he should repeat an NL patteru that you said at the 
beginui03 of the round. Repeat this process until many of the children 
have had a chance to respond. 

MATJ!i!.IALS : 

,.-,, A 'mock radio', tape recorder, prepared tape, a uerf ball, entertainment 
illustrations, a small bowl, a marble 
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THEME: ENTEal'AIHMENT GB.ADE: l LESSON 5 

INTRODUCTION: 

Tape all of the entertainment illustrations together in a straight line
aide by side. Then, mount .a length of butcher paper on the board thatcovers the line of taped illustrations. Tape the bottom of the mural paper
securely to the board. Leave the right hand side of the mural paperuntaped. Reach into (behind) the mural paper and pull out the first
illustration. Say the NL term and pattern for that illustration. Then,
pull the next illustration out and repeat this process. Continue in this
way until all of the illustrations have been pulled from behind the mural
paper and until the children have heard the NL terms and patterns a number 
of times. 

ACTIVITIES: 

* Play PICK IT UP with the children to encourage individual children to say
the NL terms and patterns from this unit. Refer to the 'Activities'
section of this program for details of PICK IT UP. When a child has
succeeded in picking up one of the illustrations, he should then say the NL
terms and/ or pattern for that illustration. Repeat with other groups of
four players until all children have participated.

* Play PING PONG BLOW with the children to encourage them to recognize the ,, 
entertainment illustrations and to say the NL terms and patterns from this
unit. Refer to the 'Activities' section of this program for details of
PING PONG BLOW.

* Introduce the NL dialogue to the children. The children should hear the NL
form of the dialogue initially. Then, be certain that the children
understand the MEANINGS of the patte;rns in the dialogue. Practice the
dialogue in choral, group and individual forms.

FOLLOW-UP: 

Make a large circle on the floor (the circle should be just large enough to 
hold all of the children). Then, say one of the NL terms or patterns from 
this unit. Toss a balloon in the air above the children. The children 
·should attempt to avoid being touched by the balloon as it lands. When a
child is touched by the balloon, he must repeat the term/pattern that you
said at the beginning of the round. Repeat this activity a number of times
until many of the children have had a chance to respond. This activity is
called BALLOON DROP.

MATERIAL'i: 

Entertainment illustrations, masking tape, a length of butcher paper, a 
drinking straw for each child, 2 pingpong balls, a large inflated balloon -,, 
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UNIT 

THEME: 

VOCABULARY: 

PATTERNS: 

'1 

DIALOGUE: 
T. 

s. 

T. 

s. 

CREE 

NATIVE LANGUAGE BASIC SKILLS PROGRAM 

FISH 

namepin 
naméw 

okáw 
atíkamek 

sucker 
sturgeon 
pickeral 
whitefish 

----�-�--- awa. 

(fish) 

This is a 
---,(�f-is�h�)--

(Name of fish) awa.

(Name of fish) na wa? 

This is a (name of fish). 

Is this a (name of fish)? 
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THEME: FISH GRADE l LESSON l 

lNIRODUCTION: 

Before the lesson begins, decorate a box to look like a fishbowl. Present 
the fishbowl to the children, telling them that you have brought your 
'pets' to share with them. 

Pull each of the fish pictures from the bowl. Show each fish picture to 
the children and encourage them to talk about it. 

When all of the fish have been removed from the bowl, replace them, 
repeating their (English names again). 

AC'rIVITIES: 

* If actual fish samples are available, show them to the children, introduing
the NL names for the fish. If sample fish are not: available, review the
fish pictures, introducing the NL names for the fish.

* Encourage the children to compare and contrast the appearances of the fish;
i.e., the children should look for ways in which the fish appear the same
and ways in which the fish appear different.

* Use blue chalk to draw 'water'
fish pictures on the 'water'.
it on the water.

on the chalkboard. Then, place each of the 
Say the .NL name for each fish as you mount· 

* Use a handpuppet
pretend to fish.
its NL name.

to repeat the NL names for the fish. The handpuppet can 
Remove each of the fish pictures from.the 'water', saying 

* If fish samples were available, demonstrate the cleaning of a fish for the
children. Have the necessary implements available for this OPTIONAL
activity. Lay a length of plastic (e.g. a plastic garbage bag) on the
floor.

FOLLOW-UP: 

Sing the song, •----------• with the children. Be certain that 
the children understand the patterns that are in the song. It may be 
necessary to translate the song ONCE to be certain that the children 
understand it. 

MATERIALS: 

A box decorated to look like a fishbowl, fish pictures, fish samples (if 
available), masking tape, blue chalk, a handpuppet, fish-cleaning equipment 
(optional) 
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THEME: FISH GRADE l LESSON 2 

INTRODUCTION: 

Review the NL names for the fish that were introduced in lesson one. Place 
the fish pictures on the floor and group the children around them. Stand 
beside the pictures with a flashlight. Tell the children that you are 
going to look 'into the water' to see what fish are there. Shine the 
flashlight on the fish pictures, saying the NL names for the fish as the 
light illuminates them. 

ACTIVITIES: 

* Play CIR.CLE HOP using the fish pictures and their NL names. When the
children hear the name of a fish they should hop to the correct circle.
Repeat until all of the children have had a chance to play.

* Prep are cut-outs of the fish, before the lesson begins. Place one of the
cut-outs on an O/H projector, projecting the shape of the fish on the board
or screen. The children should look at the shape of the fish and name it
(you may have to model the responses at first - eventually the children
should name the fish on their own). Rep eat until all fish have been
identified.

* Use the POOL technique to encourage oral reproduction of the NL names for
the fish. When a child catches a fish, he should show it to the other
children and ALL of the children should say the fish's name. Repeat until
all fish have been 'caught'.

FOLIJJW-UP: 

Sing the song, '----------• with the children. Sing the song in 
choral and group forms. 

MATERIALS: 

Fish pictures, a flashlight, masking tape, cut-outs of the fi;;h, 
O/H projector, fishpond, 'fishing poles' 

- 63 -

D
oc

um
en

t p
ro

vi
de

d 
fo

r r
es

ea
rc

h 
an

d/
or

 p
er

so
na

l u
se

. 
Fo

r f
ur

th
er

 in
fo

rm
at

io
n 

co
nt

ac
t c

ol
le

ct
io

ns
@

m
ic

ec
.c

om
 

**
**

**
**

**
**

**
**

**
**

**
**

**
**



D
oc

um
en

t p
ro

vi
de

d 
fo

r r
es

ea
rc

h 
an

d/
or

 p
er

so
na

l u
se

. 
Fo

r f
ur

th
er

 in
fo

rm
at

io
n 

co
nt

ac
t c

ol
le

ct
io

ns
@

m
ic

ec
.c

om
 

**
**

**
**

**
**

**
**

**
**

**
**

**
**



Tl:IEME: FISH GRADE 1 LESSON 4 

li'.CB.ODUCTION: 

Review the NL names for the different fish. Play CHANGE for this review. 
When the children bear the name of ANY fish that was introduced in this 
unit, they should drop arms and find other partners. Refer to the 
'Activities' section for details about this activity. 

After practicing the words, use CHANGE to review the patterns from lesson 
three. 

ACTIVITIES: 

* Practice saying the patterns in GROUP form. Divide the children into two
groups. One group can ask the cueing question and the other group an
answer. Later, switch the groups and repeat the drill. Have the fish
pictures mounted on the board. Point to one of them and the 'cueing' group
should ask the cueing questing. Then, the other group should respond based
on the picture that you are pointing at.

* Use R.EVEaSE PROGRESSION to encourage the children to say the new NL
patterns. Refer to the 'Activities' section, at the back of this program,
for details about this activity.

* Toss a ball to a child saying one of the Unit's vocabulary words. The
child who receives the ball should then respond by saying the vocabulary
word in its pattern. Repeat a number of times, with other children.

FOLLOW-UP: 

Have each child draw a fish on construction paper. Then, the children can 
cut-out the fish and attach lengths of yarn to the fish; one length per 
fish. The fish can then be suspended from the ceiling to represent fish 
swimming in a pond. 

lo\A,'Iii-I.ALS: 

b 1.l onst1:uction i'a?e'I: fo1:
A. small soft a •

( 
c 

1 ft ) fo1: eacn
length app1:OX• • 

child, yarn 
h fish from the ceiling.

tacks to hang t e 
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THEME: FISH GRADE l LESSON 5 

IIIITRODUCTION: 

Stand the fish pictures on the floor, leaning against a wall. Group the 
children near the pictures (about ten feet from the pictures). Give a 
child a small soft ball. The child should name one of the fish and then 
attempt to •strike' it with the ball. Repeat this drill a number of times 
until all of the children have had a chance to BOWL. You may wish to have 
the children say the patterns for the fish rather than just the names of 
the fish. 

ACTIVITIES: 

IDEA #1: 

In the gym or outside play BREAK THROUGH. Adap.t this game so that it is 
the BIG fish trying to catch the LITTLE· fish. Refer to the • Activities' 
section for details about this activity. When the small fish is caught, he 
must say one of the unit's patterns. 

IDEA # 2: 

If fish scales are available, wash and dry a quantity of them. Provide -, 
each child with a handful of the scales. The children should then draw 
fish outlines on sheets of art paper. They can fill-in the outlines with 
the fish scales. The fish scales can be glued to the construction paper. 

FOLLOW-UP: 

Play CHANGE with the children. Refer to the 'Activities' section of the 
program for details.about this activity. 

Sing the song, • ________ , with the children. Sing the song in 
choral and group forms. 

MATERIALS: 

Fish pictures, a small soft ball, masking tape, fish scales-washed and 
dried (if available) 

Document 0850J 
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UNIT 

THEME: 

VOCABULARY: 

PATTERNS: 

DIALOGUE: 

CREE 

NATIVE LANGUAGE BASIC SKILLS PROGRAM 

FOODS GR.A.DE: One 

míchim 
wíyas 
míchimápo 
wáwe 
tótósápo 
apisimósos, 
móswa

 móswa wiyás 

apisimósowíyás 

food 
meat 
soup 
egg 
milk 
deer, 
moose 
moose 

deer meat 

meat 

7(�A�l�l,-v_o_c_a_b
r

u_,.
ni  wíkisten. 

l_a  _r_y�i-t-e-ms except for apisimosos, moswa) 

I like the taste of 
--------------

T, Apisimóso wíyás ni-wíkisten. Kína máka? 

s. Ehe, ni-wíkisten apisimóso wíyás.
Móswa wíyás mína ni-wíkisten, Kína máka?
(Can use all vocabulary items)

T. I like Meat, Do you?

S, Yes, I like deer meat and I like moose meat too.  
Do you? 
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THEME: FOODS GRADE: l LESSON l

INTRODUCTION: 

Before the lesson begins flatt.en a large amount of plasticene into a cake 
pan. Present the 'cake' to the children, telling them how proud you are to 
have baked your first cake. While talking to the children, invert the cake 
pan so that the 'cake' falls out onto a table. Appear horrified to not the 
'heaviness' of the cake. Dramatize 'cutting the cake' and once again 
appear horrified at the texture of the cake itself. Lead this into a 
discussion of other foods that you might prepare. Encourage the children 
to talk about foods they like. 

ACTIVITIES: 

* Before the lesson begins, prepare cut-outs of the different food i.tems to
be introduced in this unit. Use Herman's Head to e1U1ance the presentation
of the food items. You may wish to prepare a 'tongue' for Herman by
rounding a clothes hanger and inserting it through a sock. Arrange the
tongue in Herman's Head so that it protrudes from the mouth. Prepare the
audio tape for Herman before the lesson. Herman should react to the
different foods that you place on his tongue. Continue in this way until
all of the foods have been 'tasted by Herman'.

* Use illustrations of the different food items and the cut-outs of the food
items (from the Herman's Head activity) to introduce the NL terms to the
children. The children should hear the NL terms many times during this
introduction process.

* Read the following poem to the children:

I Eat My Peas With Honey 

I eat my peas with honey; 
I've done it all my life. 
It makes the peas taste funny, 
But it keeps them on the knife. 

* Encourage the children to discuss the 'humor' of this peom. The children
should understand that 'food' has served as a theme for many stories and
poems. Read the children some of the poems from Appendix .lL at the back of
this program that deal with 'food'.

* Tape the cut-outs of the food samples to a sheet. Have two children hold
the sheet vertically so that the cut-out food items are on the other side
of the children in the class. Place an overhead projector behind the
screen and turn it on. The children should then see the silhouettes of the
food items. Point to each silhouette saying the NL term for the food
item. Continue in this way until the children have HEARD the NL terms a
number of times.
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THEME: FOODS (Cont'd) GRADE 1 LESSON 1 

FOLLOW-UP: 

Read the children the story The Fox and The Raven, from Appendix Bat the 
back of this program. You may wish to eDhance the telling of the story 
using cut-outs of the characters in the story. You can yse the 'silhouette 
technique' or the flannelboard for this presentation. After telling the 
story to the children, discuss the characters in the story. Be certain to 
encourage the children to understand that the raven's 'vanity' caused him 
to lose the food that he had. You may wish to dramatize this· story with 
the children, having the children act out the different parts as you tell 
the story. 

MATERIAlB: 

Plasticene, cake pan, cut-outs of food items, Herman's Head and prepared 
tape, tape recorder, clothes hanger, sock, foods illustrations, a sheet, 
overhead projector, masking tape 
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THEME: FOODS 
' 

GR.ADE: l LESSON 2

Place the cut-outs of the different food items (from Lesson One) on the 
board and cover them with a length of butcher paper, Group the children in 
front of the butcher paper. Then, use a black crayon to do 'rubbings' of 
the different food items. As a food item appears behind the butcher paper, 
name it using its NL terms. Continue in this way until the children have 
heard the NL names for the different food items a number of times. 

ACIIVITIEs: 

* Make three large circles on the floor using masking tape. Place one of the
food illustrations in each of the circles. Then, have three or four
children stand among the circles. Say the name of one of the food items
(in the NL) and the children should hop to the appropriate circle. Repeat
this process until the children in this group are able to respond well.
Later, exchange the illustrations in the circles for new ones and repeat
the process using other children.

* Lay the food illustrations. on the floor face up and group the children
around them. Play a game of TUG A TONGS with the children. Fold two of
the corners up on each illustration to enable the children to grasp them
wi.th the tongs. Give two of the children in the circle a pair of tongs.
Then, say the NL term for one of the food items. The two children should
enter the circle and attempt to play a 'tug of war' with the appropriate
illustration. When a child has succeeded in pulling the illustration from
the other child, have all of the children in the group repeat the NL term
for that food item. Repeat this process until all of the children have had
a chance to play TUG A TONGS.

FOLLOW-UP: 

Play OVER AND UNDEll with the children to encourage them to listen for 
specifice NL vocabulary words. When the children hear the NL term that you 
identified at the beginning of the round, they should pass their food items 
over and under to the back of the line. When the last player in each team 
receives the food item, he must rush to the front of his team, show the 
food item and name it. Repeat this process until all players have had a 
chance to respond. Refer to the 'Activities' section of this program for 
details of OVEll AND UNDER. 

MATERIALS: 

Cut-outs of food items (from Lesson One), a length of butcher paper, a 
black crayon, masking tape, food illustrations, two pairs of ·tongs 
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THEME: FOODS GR.ADE: 1 LESSON 3 

lN'IRODUCTION: 

Use the activity BEANBAG DROP to encourage the children to match what they 
hear with what they see. Mount the foods illustrations on the chalkboard. 
Point to one of the illustrations. Then, say a number of the NL terms. 
When the children hear the correct NL term for the illustration that you 
pointed to, they should respond. Refer to the 'Activities' section of this 
program for details of BEANBAG DR.OP. 

Use the food illustrations that are mounted on the chalkboard to introduce 
the bew NL patterns to the children. Be certain the children understand 
the MEANINGS of the patterns. It may be necessary to translate their 
MEANINGS to be certain that the children understand them. 

ACTIVITIES: 

* Play TRAFFIC LIGHT with the children to encourage them to say the new NL
patterns. Refer to the 'Activities' section of this program for details of
IR.AFFIC LIGHT.

* Place the RUBBINGS of the cut-out food items (used earlier in this unit on
the floor. Group the children around the RUBBINGS. Then, give each of the 
cut-out food items to the chi1dren in the circ1e. Say one of the NL 
patterns and the child who has the corresponding food cut-out should enter 
the circle and place his cut-out on its RUBBING. Then, all of the children 
should repeat the NL pattern that you said. Continue in this way until all
of .the food cut-outs and their RUBBINGS have been matched.

* Play SANDWICH with the children to encourage individuals to say the new NL
patterns. Refer to the 'Activities' section of this program for details of
SANDWICH. 

FOLLOW-UP: 

Provide each child with a portion of modelling clay. Each child should 
then shape his modelling clay to represent one of the food items introduced 
in this unit. Circulate among the children as they work repeating the NL 
terms and patterns as often as possible. When the plasticene models are 
complete, keep them for use in Lesson Four. 

MAIERIALS: 

A beanbag for each child, food illustr
(
ations, 

b 
mask

) 
in:U::l:Gs 

l.tus:�a :,.:�1�;

1 1 f paper 2 containers e.g., ags • 
/ 1 green c re es o • • 

2 white squares of tagboard bristo 
in this unit), cut-out food items, 

board, modelling clay for each child 
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THEME: FOODS GR.ADE: 1 LESSON 4 

lNll!.ODUCTlON: 

Group the children in a circle. Walk around the outside of the circle and 
eventually place one of the plasticene food items (from Lesson Three) in a 
child's hands (behind his back). The child should feel the food item and 
then attempt to name it. Continue in this way until many of the children 
have had a chance to respond. 

ACTIVITIES: 

* Play LIFESAVER PASS with the children to encourage individual children to
repeat the NL patterns introduced in Less011 Three. When you clap your
hands, the child left holding the lifesaver must repeat the NL pattern that
you said at the begi1111ing of the round. Repeat this process until many of
the children have had a chance to respond. Refer to the 'Activities'
secti011 of this program for details of LIFESAVER PASS.

* Play SWAP with the children to encourage the children to listen for
specific NL patterns. Refer to the 'Activities' section of this program
for details of SWAP.

* Group the children in a circle. Give each of the food cut-outs to the
children in the circle (not all children will have a food cut-out). The
children should pass the food cut-outs around the circle in a clockwise
direction until you clap your hands. When you clap your hands toss a
portion of tissue paper into the air, saying one of the NL patterns. The
child who has the corresponding food item (the cut-out) should then rush
into the circle and catch the tissue paper before it hits the floor.
Repeat this process a number of times.

FOLLOW-UP: 

Play PEANUT LIFT with the children to encourage them to recognize the 
different food items and to recall the meanings of the NL patterns 
introduced in this unit. You may wish to play this game in 'team form' or 
with individuals. When a child hears the NL pattern, he must then attempt 
to lift one of the peanuts using the two 'cocktail/swizzle sticks' and to 
place it on the appropriate illustration ( the illustration that matches 
the food item used in the pattern that you said). Repeat this process 
until many of the children have had a chance to respond. 

MATERIALS: 

Plasticene food items (from Lesson Three), a lifesaver, a toothpick for 
each child, food illustrations, food cut-outs, a small portion of tissue 
paper, a peanut (or peanuts), (cocktail) swizzle sticks 
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THEME: FOODS GRADE: 1 LESSON 5 

INIB.ODUCTION: 

Mount the cut-out food items on the walls around the classroom. Have the 
children close their eyes as you do this. Then, darken the room and have 
the children open their eyes, Say one of the NL terms/patterns and then 
use a flashlight to attempt to locate the food item for the term/pattern 
that you said. When the light of the flashlight illuminates the correct 
food item, the children should clap their hands. Repeat this process until 
all of the NL terms/patterns have been heard. 

ACTIVITIES: 

* Divide the children into two teams for a game of KNOT RACES. Refer to the
'Activities' section of this program for details of KNOT RACES.

* Provide each child with a blank sheet of paper. Each child should
illustrate a bead on one side of his paper and a 'tail' on the other side
of his paper. Then, each child should place his paper .so that either the
bead or the tail is showing. Toss a coin in the air and call out the
'heads' or 'tails' showing on your coin. Then hold up one of the
illustrations from this unit. The children who have the matching
heads/tails must then say the term or pattern for the illustration that you
show. llepeat this HEADS AND TAILS activity a number of times. When you
call, •Heads", the 'tails' children should not respond. And vice versa.

* Introduce the NL dialogue to the children. The children should hear the NL
form of the dialogue first. Then, be certain that the children understand
the M.EA.'iINGS of the patterns in the dialogue. Practice the dialogue with
the children in choral, group and individual forms.

FOLLOW-UP: 

Arrange the children in two teams on the floor facing one another 
(approximately 5 feet apart). Use this formation for a game of BALLOON 
VOLLEYBALL. Before each round say one of the NL terms or patterns. The 
children should then tap the balloon back and forth until one of the teams 
'misses the balloon'. The team that misses the balloon should repeat the 
term/pattern that you said at the beginning of the round. Refer to the 
'Activities' section of this program for details of BALLOON VOLLEYBALL. 

MATERULSt 

hli ht masking tape, 2 l.engths of rope, a
Cut-outs of food items, a fl.as g e�ch chil.d, a coin, food il.l.ustrations,

blank sheet of paper and pencil for 

a l.arge round inflated balloon • 
• 
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CREE 

NATIVE LANGUAGE BASIC SKILLS PROGRAM 

UNIT 

THEME: GAMES/SPORTS 

VOCABULARY: Sóskwanátawewin 

Pakamáhatowin 
Sóskwepinikewin 
Takáchikewin 
Soskwachewin 
Kakwechiskátitowin 

,\ Pakamahatowin 
Kapásimowin 

GRADE: ONE 

Skating 
Playing baseball 
Shuffleboard 
Pool 
Sliding/tobogganing 
Races 
Playing ball 
Swimming 

PATTERNS: Ki-kaskítan ná, ta __________ ?.

DIALOGUE: 

Can you ______________ ? 

T, 

s. 

T. 

s. 

Tánte ka-ki-itóteyan?'  

Ka 

Where did you go? 

I went to where they are 

- 74 -

ni-kí-itótán. 

(Activity) 

D
oc

um
en

t p
ro

vi
de

d 
fo

r r
es

ea
rc

h 
an

d/
or

 p
er

so
na

l u
se

. 
Fo

r f
ur

th
er

 in
fo

rm
at

io
n 

co
nt

ac
t c

ol
le

ct
io

ns
@

m
ic

ec
.c

om
 

**
**

**
**

**
**

**
**

**
**

**
**

**
**



THEME: GAMES/SPORTS GRADE l LESSON l 

INTRODUCTION: 

Before the lesson begins prepare a set of illustrations that represent 
' associations' with the different games/sports introduced in this unit. 
This can include clothing items, playing equipment, etc. Present the 
illustrations to the children and encourage the children to suggest the 
games/sports associated with the different illustrations. • F.llcourage the 
children to talk about the sports/games that they like to play best. 

ACTIVITIES: 

* Introduce illustrations to the children that depict the different games
sports to be developed in this unit. Introduce the NL terms for the differ
ent games/sports at this time. Be certain that the children understand the
meanings of the NL terms as they are introduced. Continue in this way until
the children have heard the names of all of the games/sports in the NL.

* Use available media in your school to enhance the presentation of the
games/sports introduced in this unit. This can include the use of slides,
film strips, film excerpts, etc. Once again, encourage the children to
discuss the games/sports as the different media items are presented.
Repeat the NL terms for the different games/sports as the different media
items are presented. Repeat the NL terms f9r the different games/sports as
often as possible during this process.

* Mount the illustrations that depict the different games/sports OD the
chalkboard. Group the children in front of the board. Then, give each of
the 'association' illustrations (used earlier in this lesson) to the
children. The children who have the illustrations must then match their
'association illustrations' with the sports/games illustrations OD the
board. When a child has successfully matched his illustration with the
sports/game illustration on the board, say the NL term for the sport/game.
This activity can be repeated until all children have had a chance to
participate in this matching process.

FOLLOW-UP: 

Provide each child in the.class with a light sheet of art paper and a 
pencil or crayon. Then, blindfold each child. Each child should then do 
an illustration on his paper depicting his favourite sport/game. Circulate 
among the children as they work, repeating the NL terms as often as 
possible. When a child has completed his 'artwork in the blind' he should 
give it to you for display in the classroom. Display all of the children's 
work in the classroom or other appropriate area. You may wish to prepare a 
tape prior to the lesson that contains all of the NL terms for this unit 
repeated over and over (approximately 10 minutes). Play this tape while 
the children work on their illustrations. This provides the children an 
opportunity to 'internalize' the NL terms as they work on their 
illustrations project. 
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GAMES/ SPOR.TS LESSON l 

MATEB.lALS: 

'Association' illustrations, games/sports illustrations, available media 
(in your school) for games/sports, masking tape, a light coloured sheet of 
art paper and a pencil/ crayon for each child, a blindfold for each child• 
prepared audio tape of NL vocabulary terms (approximately 10 minutes lot13) 
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THEME: GAMES/SPORTS (Cont'd) GRADE l LESSON 2 

MATF.!UALS: 

'Association' illustrations, games/ sports illustrations, masking tape, a 
small ball
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THEME: GAMES/SPORTS GRADE: l. LESSON 3 

INTRODUCTION: 

Use the BOX RADIO technique to introduce the new NL patterns to the 
children, Prepare the audio tape for the radio prior to the lesson. The 
tape should contain the NL patterns repeated a number of times. Make the 
taping sound like a 'sports broadcast'. After the children have heard the 
NL patterns, be certain that they understand their MEANINGS. It may be necessary to translate the MEANINGS of the patterns ONCE to be certain that 

the children understand them. 

ACTIVITIES: 

* Play CHANGE using the new NL patterns. This activity should encourage children to
LISTEN for the specific NL patterns, Refer to the 'Activities' section of this
program for details of CHANGE.

* Divide the children into two teams for a game of STARE. The first chil.d to
laugh must then ;ejoin his team and his team must say the NL pattern for a
sports/games il.l.ustrations that you show them. Refer to the 'Activities'
section of this program for details of STARE.

* Play FOX AND RABBIT to encourage individual children to say the new NL
patterns. When the 'fox' has caught the 'rabbit', the child who has both
must then say the NL pattern for an illustration that you show him. You·
may wish to have more than one fox in this activity to shorten each round.
Repeat until many children have had a chance to respond. Note any
difficulties the children have in reproducing the NL patterns. It may be
necessary to model. some of the patterns for the children initially.
However, encourage the children to repeat the patterns independently.

* Say one of the NL vocabul.ary words and toss a nerf ball to a child, The
child who receives the nerf bal.l must then say the NL pattern that contains
that term and then return the nerf ball to you. Repeat until many children
have responded.

FOLLOW-UP: 

Place the 'association illustrations' end the sports/games illustrations at 
one end of the room, face up (on the floor). Then, group the children in 
two teams at the other end of the room. Play STICKY FOOT with the children 
to encourage them to identify the correct illustrations based on the NL 
patterns that you say. When the children have successfully identified the 
'association, and sports/games illustrations in each round, have all of the 
children in the class repeat the NL pattern for the sports/games 
illustrations. Refer to the 'Activities' section of this program for 
details of STICKY FOOT. 
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THEME: GAMES/SPORTS (Cont'd) GRADE 1 LESSON 3 

MA 'l'EB IAJ.S: 

'Box radio', audio tape for box radio, tape recorder, a beanbag (or bags), 
a ball, a nerf ball, 'association' illustrations, sports/games 
illustrations, masking tape 
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THEME: GAMES/SPORTS (Cont'd) GB.ADE 1 LESSON 4 

MATERIALS: 

Sports/game illustrations, masking tape, sheets of white paper, an extra 
set of 'association' illustrations and sports/games illustrations, two 
small balls 
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THEME: GAMES/SPORTS GRADE l LESSON 5 

INTRODUCTION: 

Place the cup-up illustrations (from Lesson Four) on the floor face up. 
Group the children around them. Say one of the NL terms or patterns and 
two children's names, The two children should then enter the circle and 
work together to reproduce the illustr;1.tions (association and sports/games) 
that represent the term/pattern that you said. Repeat this process until 
all of the illustrations have been reproduced. 

ACTIVITIES: 

• Arrange the children in two tea111S, Have the first player in each team
stand facing one another (apporximately 5 feet apart), Give one player the
end of a length of yarn and the other player the other end of a length of
yarn. Insert a 'ring' over the yarn (e.g. , a shower curtain hook) . Say
one of the NL patterns. Then, the players with the yarn 111Ust attempt by
lifting and moving the yarn around to get the ring to the other player.
Whichever player receives t:he ring, his team must then repeat the NL pattrn
that you said at the beginning of the round. The children ( the players
with the yarn) are not allowed to move their feet during this process.
Repeat this activity until all players have had a chance to participate.

* Place the sports/games illustrations and the 'association illustrations' at
one end of the room, face up. Group the children in two teams at the other
end of the room. Then, play a game of PAPER PATH with the children using
the NL terms/patterns from this unit. All of the children should repeat
the term/pattern that you said when a player has successfully identified an
illustration. B.efer to the 'Activities' section of this program for
details of PAPER PATH.

* Introduce the NL dialogue to the children. The children should hear the NL
form of the dialogue first. Then, be certain that the children understand
the MEANINGS of the patterns in the dialogue. Practice the dialogue with
the children in choral group and individual forms.

FOLLOW-UP: 

Play BASEBALL with the children to develop their auditory discrimination 
skills. A child should 'swing' at the nerf ball only when he hears the 
pattern/term that you identified at the beginning of the round. Two 
strikes and the player should be out (you may wish to make this three 
strikes). B.efer to the 'Activities' section of this program for details of 
the activity BASEBALL. 

MATERIALS: 

Cut-up illustrations (from Lesson iour), a length of yarn, a 'ring', (a 
shower curtain hook), sports/games and 'association' illustrations, four ----, ! 

blank sight word cards, a nerf ball 
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CREE 

NATIVE LANGUAGE BASIC SKILLS PROGRAM 

UNIT 

THEME: HALLOWE'EN GRADE: ONE 

VOCABULARY:   kaskite pós 
chípiy, cliípayak 
kókókoho (ohoho) 
machi achak 
ta wawesiho 
ta papámotew 

PATTERNS: Ati-tipiskáki anóch kátipiskák 

black cat 
ghost, ghosts 
owl 
evil spirit 
will dress up 
wander around 

----------

ta-papámótew. 

Tonight, the ___________ will wander around. 

DIALOGUE: T. Nisímis ta-wawesiho anóch kátipiskák. 

S. ______________ ta-isinakosiw.

T. My younger sibling will dress up this evening.

S. She'll be dressed as a 
---,---,-,--,-----�(elicit response) 
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THEME: HALLOWE'EN GRADE 1 LESSON l 

INTRODUCTION: 

Tell the story Gustavus Ghost Has· Fun to the children. A copy of this 
story is included in Appendix C at the back of this program. Before the 
lesson begins, obtain the necessary pictures to enhance the telling of the 
story. You may wish to use a flannelboard to tell this story. If so, the 
'pictures' can be cut from flannel or paper pictures can be used with 
sections of sandpaper attached to their backs so that they will adhere to 
the flannelboard. 

ACTIVITIES: 

* Use the story Gustavus Ghost Has Fun to lead the children into a discussion
of Hallowe'en.

* Read the following poem to the children:

The moon is round as a jack o'lantern; 
The trees blow black and bare; 
And we go creeping with spooky giggles 
Through the chilly ghostly air. 

Whose shadow is that on the haunted ground? 
Who's hiding behind that tree? 
Oh, Down the tree runs my bad black kitten, 
And the shadow is only me!

* You may wish to read the other poems contained in Appendix C at the back of
this program. Once again, use the poems to encourage the children to talk
about Hallowe'en.

* Use illustrations to introduce the new NL terms to the children. Show the
children the illustrations saying the NL terms for them. Be certain the
children understand the MEANINGS of the NL terms.

* If you have a black light in your schdol, use it to enhance the
presentation of the new NL terms. Darken the room and use the black light
and fluorescent paint to make simple illustrations of the items being
introduced in this lesson. The children should hear the NL terms many
times during this process.

FOLLOW-UP: 

Provide each child with a portion of modelling clay. Each child should 
then determine which Hallowe'en items he would like to represent with his 
modelling clay portion. Circulate among the children as they work, 
repeating the NL terms for the different items many times. 
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THEME: HALLOWE'EN (Cont'd) GRADE l LESSON l 

Prior to the lesson you may wish to prepare a tape that contains all of the 
NL terms repeated over and over (the tape should last approximately 10 
minutes). You may play this tape while the children work on their 
modelling clay figures, This provides the children with an opportunity to 
'internalize' the NL terms 'subconsciously'. 

Introduce and practice the finger play Jack O'Lantern with the children. A 
copy of this play is included in Appendix Cat the back of this program. 

MATERIALS: 

Paper/flannel cut-outs of characters for Gustavus Ghost Has Fun, a 
flannelboard, sections of sandpaper (optional), Hallowe'en illustrations, a 
black light (optional), fluorescent paint (optional), modelling clay for 
each child, a prepared tape of the NL terms (approx. 10 minutes long) 
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THEME: HALLOWE'EN GRADE l LESSON 2

INTRODUCTION:

Before the lesson begins, decorate HERMAN'S HEAD to look like a 'witch'. 
Then, use a prepared tape to have a discussi·on with 'witch Herman' that
repeats the NL terms introduced in Lesson One many times. Mount the
illustrations on the board and point to the illustrations as 'witch Herman'
names them. The children should HEAR the NL terms many times during this
review process.

ACTIVITIES:

* Group the children in a circle for a WEBBING activity. The children should
toss the skein of yarn back· and forth across the circle until a 'web' has
been formed in the centre of the circle. When the web has been formed,
place each of the illustrations in a section of the web (not all sections
of the web will have an illustration). Then, have two or three children
stand in the web, standing on the illustrations (when a child leaves the
circle to stand in the centre, one of his 'neighbours' will have to hold
his section of the yarn). The children who are standing on the pictures in
the web should then identify the pictures that they are standing on. Then,
have the other children stand up, lifting the web above the heads of the 
children in the centre of the circle. The children in the centre of the
circle should quickly change places. Then, the children holding the 'web' 

_J\should lower the web to approximately waist level. Once again, the 
children should identify the pictures that they are standing on. Repeat
this process, having other children enter the 'Hallowe'en web'. Refer to
the 'Activities' section of this program for detils of WEBBING.

* Play an adaptation of WHAT TIME IS IT, MR. WOLF? Have one child stand
facing a wall in the classroom. Group the other children together about l5
feet from IT. IT would be the 'witch' during each round of the activity.
Have the children who are grouped together repeat one of the NL terms that
you whisper to them. Then, they should take a step forward (towards the
witch). The witch should remain silent until he feels that he can capture
one of the children. When he feels that he can capture one of the
children, he should repeat the word that the children said and immediately
turn around and try to tag one of the other children. Repeat this process
with the tagged child then becoming the 'witch' for the next round.

FOLLOW-UP:

Before the lesson begins, prepare an extra set of illustrations. Cut each
of the illustrations in the extra set in half. Mix all of the halves
together. Then, place the cut-up illustrations on the floor and group the
children around them. Say two of the NL terms and touch two children on 
their shoulders. Those two children must then enter the circle and
reproduce the illustrations to represent the words that you said. Be
certain that each child knows which word/illustration he is to look for.
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THEME: HALLOWE'EN GR.ADE l LESSON 3 

lNl'll.ODUCTION: 

Use the BOX RADIO technique to introduce the new NL patterns to the 
children. Prepare the audio tape before the lesson begins. Have one of 
the children 'turn on' the radio. The children should hear the NL patterns 
many times during the 'radio broadcast'. After the children have heard the 
radio broadcast, be certain that they understand the MEANINGS of the 
patterns. It may be necessary to translate the MEANINGS of the patterns 
ONCE to be certain that the children understand them. 

ACTIVITIES: 

* Play CHINESE GET-UP to encourage the children to auditorally discriminate
with the new NL patterns. Identify one of the NL patterns at the beginning
of each round. Have the children sit 011 the floor in pairs, back to back
with arms interlocked. Say a number of the NL patterns. When the children
hear the pattern stand up without undoing their arms. Repeat this process
a number of times. You may wish to have the children exchange partners
after each round of the activity.

* Divide the children into 4 groups. Give each group a round inflated
balloon. Say one of the NL patterns. The members in each group must then
attempt to keep their balloon in the air. You may wish to draw masking
tape circles (or chalk circles) around each group. The players in each
group must not go outside their lines. The first group that 'loses its
balloon' must then repeat the pattern that you said at the begillning of the
round. Repeat this activity until the children in all groups have had a
chance to respond.

FOLLOW-UP: 

Prepare a large 'haunted house' on the floor using masking tape. The 
haunted house should be large enough to hol.d all of the children. Then, 
say one of the NL patterns from this lesson. The children should then hop 
ill and out of the 'haunted house'. When you clap your hands, those 
children caught in the 'haunted house' must repeat the pattern. that you 
said at the beginning of the round. Repeat this process a number of times 
until. many of the children have had a chance to respond. 

MATERIALS: 

BOX RADIO/prepared audio tape, four round balloons (inflated), masking 
tape, tape recorder 
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THEME: HALLOWE'EN GRADE J. LESSON 4 

INTRODUCTION: 

Col.J.ect the ,;ut--up il.J.ustrations (from Lesson Three) for a review of the NL 
patterns. Hol.d up one hal.f of an il.l.ustraion and call upon a child to find 
its other hal.f in a pile on the fl.oor. When the child has successfully 
identified the other hal.f, mount the two halves on the board. Say the NL 
pattern for the il.lustration. Repeat this process until all illustrations 
have been reproduced and the children have heard the NL patterns a number 
ot times. 

ACTIVITIES: 

* Use the l.arge masking tape outl.ine of the 'haunted house' from Lesson Three
for an adaptation of ROAD MAZE. Pl.ace illustrations from this unit in the
'haunted house'. Then, say one of the NL patterns. The two pl.ayers must
then race their cars around the outl.ine of the haunted house (in opposite
directions) avoiding a col.lision when they meet. The first chil.d to reach
the starting point and then to enter the haunted house and to park his car
on the illustration of the pattern that you s.aid scores a point. Repeat
this process until many of the children have had a chance to pl.ay.

* PJ.ay TIC TAC TOE with the chil.dren to encourage individual chil.dren to say
the NL patterns from this unit. Make a J.arge masking tape ou1'1:1.ne on tile
floor. Place an il.lustration in each section of the outl.ine. Have 3 boys
and 3 girls stand ready for the first round of the activity. When you say,
•Gon , the boxy and girl.s shoul.d then rush to the tic tac toe outl.ine. The
object is to have a straight run of boys or girl.a in the outl.ine. Each
chil.d shoul.d identify the ill.ustration in his section of the outl.ine, even
if there is not a straight run of boys or girl.s (horizontal.J.y, vertical.J.y,
or diagonal.ly). Repeat this process until. all children have had a chance
to participate.

FOLLOW-UP: 

Play BALLOON RELEASE with the children to encourage individual. children to 
say the NL patterns from this unit. When a child catches the bal.loon, he 
shoul.d repeat the pattern that you said at the beginning of the round. 
Refer to the 'Activities' section of this program for detail.a of BALLOON 
R.EL£ASE. 

W.'IEB.lALS: 

Cut-up Hal.lowe • en ill.ustrations

llal.J.owe'en illustrations, a baJ.J.oon
(from 
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UNIT 

VOCABULARY: 

PATTERNS: 

DIALOGUE: 

THEME: 

T. 

s. 

T, 

s. 

CREE 

NATIVE LANGUAGE BASIC SKILLS PROGRAM 

HOME 

apiwikamik 
mícisowikamik 
piminosoyakamik 
kasíkwekamik 
iskwátem 

* wá senamáwin

I am in the 

T"ante 
(name) 

Where is 

He/she is 

(name) 

in the 

living room 
dining room 
kitchen 
washroom 
door 
window 

n' tayán, 

káyát? 

ayáw. 

* Use local dialect for window.
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UNIT 

VOCABULARY: 

PATTERNS: 

DIALOGUE: 

THEME: 

CREE 

NATIVE LANGUAGE BASIC SKILLS PROGRAM 

HOW I CAN HELP 

kichistiynákane 
kisípekinetakwe 
kisípekinike 
wanastáso 
piminawaso 
náwastáso 
(Nahawinka) 

GRADE: ONE 

washing dishes 
washing the floor 
washing clothes 
setting the table 
cooking 
tidying up 

Ni-ka-wíchehaw nimáma _________ _ 
chore 

I will help my mother wash the dishes. 
wash the floors. 
set the table. 
cook. 

T. Kekwán ká tótaman anóch?

S. (chore)

T. What did you do today?

s. I (chore) 
______ ......;.. __ .c..._ _____ _ 
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"" 
1 'IHEME: HOW I CAN HELP LESSON 4 

INnlODUC'IION: 

Review the patterns that were introduced in lesson three. Group the 
children in a circle. Stad in the center of the circle wi.th a beanbag. 
Say one of the patterns. 'Ioss the beanbag into the air. The children 
should repeat the pattern AFTER t!i.e beanbag has landed on the floor, 
Repeat this process until all of the new patterns have benn said by the 
children. 

ACTIVITIES: 

* Group the children in a circle. Sit in the center of the circle with a
spinner, such a broom or empty bottle. Play SPINNER with the children.
Repeat this activity until all of the patterns have been repeated by
individuals. Refer to the 'Activities' section of this program for details
about this game.

* ,,Play BACKWARDS RELAY with the children. Refer to the 'Activities' section
of this program for details of the basic activity. Place all of the verb
pictures at the front of the classroom. When you say one of the patterns, 
the players in each team should pass their beanbags over and under to the 
back; the last player should rush to the front of the classroom, place the 
beanbag on the correct picture and repeat; t;he patterii. he should then 
stand at the front of the team. Repeat until all of the players have 
participated. 

FOLLOW-UP: 

Dramatize the different verbs/patterns with the children. Have the 
children stand in small groups around the classroom. Identify a verb for 
each group. Say one of the patterns and the children in the appropriate 
group should mime the actions of the pattern's verb. Children in the other 
groups should remain still. Later, switch the groups and repeat. 

( broom or empty bottle)
2 beanbags, a spinner e.g. a
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UNIT 

THEME: 

VOCABULAll.Y: 

PATTERNS: 

DIALOGUE: 

CR.EE 

NATIVE LANGUAGE BASIC SKILLS PROGRAM 

HOW THINGS FEEL 

nóskáw maskawáw, pipikowáw
 

sóskow, apisásin, misáw 
kásin, asáhtin, kosikwan 
nákasin, mínawew 
kekwán asichi 
mósotowin 
mókomán 
chímán 
maskwami 

GRADE: ONE 

soft, hard, rough 
smooth, small, big 
sharp, dull, heavy 
light, hairy 
what else? 
scissor 
knife 
boat 
ice 

(Adjective)  óma 
---�-""----"'----- ------------

This is 
-----------

T. Kekwán ni-wápáten.

 

S. Kekwán ka-wápátaman.

T. -,-..-,,--:-:--.--- máka mwách 
(adjective) �(_c_o_n_t-ra_s_t_

i
-·n_g_a_d_j_e_c_t_i_ve) 

T, I see something. 

S. What?

T. It is but not 
-,(-a""'d""j'"e_c_t""'i_v_e"")- -,(_c_o_n_t_r_a_s..,.t""'i_n_g_a"'d"j'"e-c""'t:

..,.i v e) 
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liOW TlilNGS FEEL GRADE 1 LESSON 2 

INTRODUCTION: 

Review the NL vocabulary terms that were introduced in Lesson 1 using 
pictures of the 'feely items'. These pictures should depict a variety of 
different items that represent the different 'feelings' that were 
introduced previously. Show each picture to the children, naming the 
'feeling' of the item {in the NL). Continue in this way until all of the 
pictures have been presented and the feeling terms reviewed. 

ACTIVITIES: 

* Group the children in a circle. Have the children hold their hands b.ehind
their backs. Walk: around the outside of the circle placing all of the
'feeling items' in the children's hands. Ideally each child should have a
feely item in his hands. Then, say one of the NL vocabulary words and the
children who are holding 'feely items' that match the term you said, should
hold their items up and repeat the term. Later have the children exchange
'feely items' by pas&ing the feely items around the circle beh:i,nd their
backs. Repeat this process a number of times.

* Have the children sit in a circle. Once again, provide each child with a
'feely item•. The children should pass the feely items around the circle
as quickly as possible {in a clockwise direction). When you clap your_
hand&, the children should stop passing the items around the circle. Say
one of the NL vocabulary words and the children holding the corresponding
'feely items' should respond by holding their items up and repeating the
vocabulary word. Repeat this process a number of times.

* Play UNDER THE BRIDGE with the children to encourage individuals to
identify the 'feelings' of specific items. When a child is 'trapped' on
the bridge, he must identify the 'feeling' of an item that you show him.
Allow the child to feel the item before he responds. Refer to the
'Activities' section of this program for details of UNDER THE BRIDGE!

FOLLOW-UP: 

Divide the children into two teams. Place a sample of each 'feely item' in 
two bags. Give one bag to each team. Say one of the NL vocabulary words 
and the first player from each team should reach into his bag {without 
looking in the bag) and remove one of the feely items that matches the word 
that you said. The first player to do this successfully scores a point for 
his team. Repeat this proces& until all of the players in each team have 
had a chance to play. 

MATERIALS: 

Pictures of 'feely items', two bags (non-seethrough), a variety of 
different 'feely items'. 
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THEME: HOW THINGS FEEL GRADE l LESSON 3 

INTRODIJCTION: 

Use the COWIJR. CODING XECHNIQUE to introduced the point of departure and 
substitutions to the children. Mount one colour for the point of departure 
on the board, leaving space(s) for the substitution(s). Use small cut-outs 
to represent the vocabulary terms (the substitutions). the children should 
HEAR the NL patterns as you point to the 'color coding' • sequences. Be 
certain the children understand the MEANINGS of the patterns; translate the 
patterns ONCE, if necessary. 

AC'J!IVITIES: 

* Place on of the substitution (small coloured card) in the colour'"Coded
point of departure (from above. Say the pattern and the chilren should
repeat it. Repeat this process until the remaining •substitutions' have
been used with the point of departure .•

* Repeat the above activity, without providing the auditory models to the
children.

* Prior to the lesson, write a nU111ber on the back of each 'feeling picture'
(used previously). Prepare matching numeral cards, Give each of the
nU111E1ral cards to the children, one per child. When a child receives his
number card, he should look at the numeral. Call upon a child to say his
number (in the NL). When a child says his number, find a picture with that
number and show it to the chil.d. The child should then say the pattern for
the picture. Repeat until all children have played. You may wish to have
all children say the patterns initially, Repeat a number of times,

FOLLOW-UP: 

Give eacll of the feely items to the children; ooe per child {not all 
children need to have a feely item for each round of this activity). Group 
the chil.dren in a circle. Stand in the centre of the circle with a broom 
to pl.ay BROOM D.R.OP. . • 

- ,l)
1' ...

• MATERIALS:

Coloured strips of paper for COLOUR CODING TECHNIQUE, masking tape, feeling 
pictures, numeral cards (tllat match the feeling pictures), feely items, a -~, 
broOlll, 
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THEME: HOW T.tilNGS FEEL GRADE l LESSON 4 

INTRODUCTION: 

Review the NL patterns that were introduced in Lesson 3 using the 'feely 
items' from the kit. Place the feely items in the container. Group the 
children together in front of you. Remove on of the feely items from the 
container, saying its NL pattern. Repeat this process until all of the 
feely items have been presented and each of the NL patterns been Heard by 
the children. 

ACTIVITIES: 

* Lay the feely items on the floor at one end of the classroom. Divide the
children into two teams at the other end of the classroom. Give the first
player in each team a flashlight. Darken the room. Say one of the NL
patterns and the players should rush to the feely item with their
flashlights ON. The children should use their flashlights to locate the
feely item named in your pattern. The first child to correctly identify
the feely item and to repeat the NL pattern scores a point for his team.
Continue in this way until all players have participated.

* Play BALLOON VOLLEYBALL with the children to encourage them to say the NL
patterns. At the beginning of each round say one of the NL patterns. Pass
the ball to a team and the team members (both sets of team members) shouid
bounce the ball back and forth until one of the teams loses the ball. At,
that time, the team that 'loses' the ball should repeat the pattern that
you said at the beginning of the round. Repeat a number of times. Refer
to the 'Activities' section of this program for details of BALLOON
VOLLEYBALL.

FOIU>W-UP: 

Group the children in a circle. Lay the 'feeling' illustrations in the 
centre of the circle (face up). hold an inflated balloon in the centre of 
the circle. Call a child's name. That child should enter the circle and 
stand beside the illustrations. Toss the balloon in the air and at the 
same time say one of the NL patterns. The child in the centre of the 
circle must then find the picture that matches the pattern that you said 
BEFORE the balloon hits the floor. Repeat this process until many of the 
children have had a chance to participate. 

Conduct a LIPREADING activity using this Unit's NL patterns. The children 
should watch your lips carefully and then tell you the NL pattern that you 
'lipped'. Repeat until all of the NL patterns have been used. 

MATERIALS: 

Feely items, 2 flashlights, a round inflated balloon,· 'feelings' 
illustrations 
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UNIT 

VOCABULARY: 

PATTERNS: 

DIALOGUE: 

CREE 

NATIVE �GUAGE BASIC SKILLS PR.OGRAM 

THEME: LOCAL TRANSPORTATION 

pimpaníchikan 
chímán 

* o tápánásk  
tí tipitápánásk 
nipápa/nótawi 
nimáma/nikáwi 
nisímis
kí -atáwew

bicycle 
boat 
car 
truck 
father 
mother 
younger sibling 
bought 

GRADE: ONE 

Ni ___ (::.;r::.;e::;;l::;;a::;;t:.:i::.;v:..::e:.,:) ___ kí atáwew --'-(-'-t"-ra"-n"'s'-'p'-o
cc
r
c..:
tc..:a

c..:t
ccicc

o
.c.
n.;..) __ 

My (relative) bought a (transportation) 

T. 

s. 

T. 

s. 

,.-, / 

Kitayán na 

Mwách n'tayán 
kimpanichikan. 

Do you have 

No, I don't have 
bicycle, 

máka 

a but 

n'tayáwáw

? 

I have a 

* Otapansk is only one way to say car in Cree. Different communities have
different ways of saying this word,
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THEME: LOCAL TRANSPORTATION GRADE 1 LESSON 1 

INTRODUCTION: 

Before the lesson begins, illustrate a snow machine on a white sheet of 
paper using a white paraffin candle. Mount the white sheet of paper on the 
board and group the children in front of it. Tell the children that the 
picture they are looking at illustrates your favourite form of travel. 
Continue in this way until the children point out to you that they cannot 
see the picture. Appear alarmed to note that the picture, in fact, cannot 
be seen on the white paper. Then, use a thin solution of black paint to 
'wash' the illustration. This 'crayon resist' process will reveal the 
paraffin illustrated snow machine as the paint is washed over it. Have the 
children suggest other forms of local transportation. Use the paraffin 
candle to illustrate them on the white paper and then wash them with the 
same thin solution of black paint. Continue in this way until the children 
have suggested most or all of the local forma of transportation. 

ACIIVITIES: 

* Use prepared illustrations to introduce the new NL terms to the children.
Present each illustration to the children, saying its NL name. Be certain
that the children understand the MEANINGS of the NL terms as you say them.

* Mount the pictures on the walls around the classroom. Group the children
in the centre of the room and darken the room, Use the light of a 
flashlight to illuminate the pictures depicting the different forms of 
local transportation. Say the NL term for each picture as it is 
illuminated. Continue in this way until the children have HEARD the NL 
terms a number of times. 

* Develop appropriate 'body movements' for each of the forms of local
transportation introduced in this lesson. Then, stand the transportation
illustrations in the chalkboard ledge. Point to one of the illustrations
and say its NL term. The children should respond by performing the
appropriate body movement. Repeat this process until the children have
heard the NL terms a number of times and until they have performed the body
motions.

FOLLOW-UP: 

Provide each child with a portion of modelling clay. Each child should 
then use his modelling clay to form a representation of a local form of 
transportation. Circulate among the children as they work, repeating the 
NL terms as often as possible. Before the lesson begins you may wish to 
prepare a 10 minute tape that contains the NL terms repeated over and oer. 
Play this tape while the children work· on their modelling clay figures. 
This 'language exposure' provides the children with an opportuuity to 
internalize the NL terms. 
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UNIT 

VOCABULARY: 

PATTER.NS: 

DIALOGUE: 

CREE 

NATIVE LANGUAGE BASIC SKILLS PR.OGRAM 

THEME: LOCATIONAL WORDS 

píchí, tastowaník 
tákoch, atámik    
opima (sisona) 

inside, between 
top, bottom 
beside 

GRADE: ONE 

N1-káson nántowita --------------• 

I'm hiding somewhere in __ _.:;(l;:.o:..;c:..;a:..;t:..;i:..;o:.;;n;;:;) 

____ • 

T.

s. 

Herman, tánte ayáyen?

____________ nantowita n  tayan  .• 

Herman, where are you?

s. I am somewhere. 
----------
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:rJ!EME: LOCATIONAL WORDS GRADE 1 LESSON 3 

INTilOI>UCTlON: 

Use two cardboard boxes and a cube to introduce the new NL patterns to the 
children. It is important tllat the children hear the patterns without 
interruption initially. Then review the patterns with the children, being 
certain that they understand their MEANINGS. It may be necessary to 
translate the MEANINGS of the PATTER.NS once to be certain that the children 
Ull.derstand them. 

ACTIVITIES: 

* Introduce illustrations that represent the different locations introduced
and developed in this Ullit. Repeat the NL pattern for each of the
illustrations as it is presented.

* Play RUN ABOUT with the children using the locational illustration from the
previous activities, Place illustrations on the floor and group them in a
circle. When you touch two of the children on their shoulders and say one
of the locational patterns the children should then race around the circle
in opposite directions and re-enter the circl.e to locate the correct
picture. Refer to the 'Activities' section of this program for details of
Ii.UN ABOUT.

* Play a version of WHAT TIME IS IS, MR.. WOLF? As the children approach the
'wolf' they should ask (in the NL), •Where is id" The chil.d who is the
'wolf' should respond with l.ocational patterns (from this l.esson) until. he
feels be C41l 'capture' one of the other children. Repeat a number of
times. Refer to the 'Activities' section of this program for .detail.a of
W.i!AX TIME IS IT, MR. WOLF?

* Group the chil.dren together sitting on the floor. Behind a desk or other
appropriate shield place a cube in a locat:ion in rel.ation co one of the
cardboard boxes used earlier in this Unit. Call upon a chil.d to guess the
location of the cube using one of the NL locational patterns. Continue iu
this way until a child guesses the location correctly, Then that child
should be IT for the next round of the game, R.epest a number of times,

FOLLOW-UP: 

Play UNDER Tl!E BRIDGE with the. children to encourage individual. children to 
repeat the NL patterns from this Lesson. When a cbil.d is 'trapped' on the 
bridge, he should repeat the pattern that you said at the beginning of the 
round, Repeat until many chil.dren have had a chance to respond. 

MATERIALS: 

2 cardboard boxes, a cube, locations ill.ustrations 
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UNIT 

THEME: 

VOCABULARY: 

PATTERNS: 

DIALOGUE: 

CREE 

NATIVE LANGUAGE BASIC SKILLS PROGRAM 

one 
two 
three 
four 
five 
six 
seven 
eight 
nine 

NUMBERS l - 1.0 

p9ak 
níso 
nisto 
neyo 
niyánan 
nikotosik 
tepakóp 
eyanánew 
k.ekáchmitátát 
mitátát ten 

Ni-kasKítán ta akításoyán.  

(count) 

See I can count. 

Teach the following: 

Peyak, Niso, Nisto 
Peyak, níso, nisto, neyo, níyánán, 

kinosew koskótiw 

GRADE: ONE 

Nikotosik, eyanánew, keKáchmitátát, mitátát 
Ki.tom aspin kókiw 

One, two, three, four, five, s1%, 
The fish is coming up, 
Seven, eight, nine, ten, 
He's going down again. 
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NUMBERS 1 - 10 GRADE 1 LESSOU 1 

IUTRODUCTIOU: 

Place ten objects in a container. Tell the children that you found the 
container. Shake the container. Appear surprised to discover that there 
are objects inside. Dramatize the removal of the objects from the 
container. Count the objects as you remove them {in English). 

Review the number of items in the container, having the children count them 
with you. 

ACTIVITIES: 

* Use Herman's Head to introduce the NL numbers to the children. When you
prepare the tape for Herman, be certain to repeat the names of the numbers
many times.

* Circulate among the children, counting the buttons on their shirts, their
shoes, designs on their clothing, etc. The children should hear the NL
number many times during this activity.

* Use a handpuppet to re-count the objects from the •Introduction• section of
this lesson. The handpuppet should count the objects, using the UL numbers.

* Prior to the lesson, prepare a box of tissues for this lesson. Be certain

that there are ONLY TEU tissues left in the box (remove the others).
Present the box to the children. Tell them that you aren't certain how
many tissues are left. Pull one tissue out and say the !IL term for 'one'.
Appear surprised that there is another tissue sticking out of the box.
Remove it and say the UL term for •two'. Repeat this process until all of
the tissues have been removed.

FOLLOW-UP: 

Teach the t'hyme song, 'Peyak, ufso, Uisto• with the childt"en. Be cet"tain 
that the children undet"stand the meaning of the song. 

Have the children pt"epare 'number/object' cards. Say a numbet" to each 
child {between one and ten) and the child should glue/paste that many items 
(any appropt"iate 'gluable' items) to a sheet of constt"uction paper; e.g., 
popsicle sticks, circles of paper, etc. Collect these as they will be used 
later in the Unit. 

MATERIALS: 

Ten objects and a container, Herman's Head and tape, taperecorder, a 

handpuppet, a box of tissues that contains TEM tissues, a ,aheet of 
construction paper for each child, counters for each child, glue or paste 
for each child 
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I 

THEME: NUMBERS 1 - 10 GR.ADE 1 LESSON 2 

INTRODUCTION: 

Review the NL numbers introduced in lesson one. Tell the children that you 
want to be certain that all of the. objects that you showed them 'yesterday' 
are still there. Re-count the objects, appearing concerned that ONE IS 
MISSING (place one of the objects in another location). Eventually, find 
the missing object and re-count the objects again to be certain there are 
ten of them. 

ACTIVITIES: 

* Use TISSUE DROP to encourage the children to recognize the NL numbers when
they hear them. When a child hears the number that you gave him, he· should
rush into the circle and catch the tissue before it hits the floor. Repeat
this game until all of the children have had a chance to play.

* Give each child ten counters. Say one of the NL numbers (1 to 10) and the
children should place that many counters on the floor in front of
themselves. When all of the children have their counters in place, have
them say the NL number tha tmatches the number of counters they displayed.

* Spread the 'counter pictures' from lesson one, on the floor. Group the
children around them. Play RUNABOUT using the 'counter pictures'. The
first child to successfully identify the correct counter picture and to say
its NL name is the winner for the round. Repeat a number of times.

FOLLOW-UP: 

Give each child a pencil and a sheet of light-coloured construction paper. 
The children should trace their fingers; i.e., the fingers of both of their 
hands. Circulate among the children as they work, repeating the NL names 
for the number of fingers that are drawn (1-10). 

MATERIALS: 

Objects (for counting) from lesson one, a tissue, 10 counters for each 
child, counter pictures (from lesson one), a pencil for each child, a sheet 
of light-coloured construction paper for each child. 
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THllME: NUMBERS 1 - 10 GRADE 1 LESSON 4 

l.NTRODUCTION: 

Review the NL vocabulary and patterns with the children. Just before the 
l.esson begins, attach ten sections of rolled masking, tape to your clothes.
Appear concerned to find one of the little rolls. Then, appear even more
concerned to find the others. Count the rolls of masking tape, using the
NL numbers. The children should HEAR the NL numbers a number of times for
this review. Al.so, say the NL patterns for the numbers.

ACTIVITIES: 

* Darken the room (if possible). Flash the light of a flashlight on the wall
a number of times (any number between 1 and 10). The children should count
the number of light flashes that they see and they they should say the NL
pattern for the number of light flashes. Repeat.,

* Have the children close their eyes. Tap an object on a desk or table a
number of times (any number between land l.O). The children should listen
to the taps and then say the NL pattern for the number of taps. Repeat.

* Mount the 'counter pictures,' from lesson one, on the chalkboard. Group
the children near them. Point to one of the pictures and the children
should say the NL pattern for the number of objects in the picture.

FOLLOW-UP: 

Recite the chant, 'The Numbers' with the children. 

MATERIALS: 

□���

@(§7� 

� OCQJ 

Ten little rolled sections of masking tape, a flashlight, a hard object for 
tapping, counter pictures (from lesson one) 
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UNIT 

VOCABULARY: 

PATTERNS: 

DIALOGUE: 

CREE 

NATIVE LANGUAGE BASIC SKILLS PROGRAM 

THEME: NURSING STATION GRADE: ONE 

nursing station 
nurse 

akosíwikamik 
maskíkiskwew 
ni mámá (nikáwi) 
ni pápá (nótáwi) 
nimis/nistes 

nisímis 
nitótem 

Ni 

my mother 
my father 
my older sister/ 

my older brother 
my younger sibling 
my friend 

k / "k • -k a osiwi amiko atoskew. 
-�(_r_e�l-a-t�i v_e_) ____ _

My-�--------- works at the nursing station.
(relative) 

T. Ni _.....;.(
::
R

.::
e

.::
l

::
a

.::
t

=.
iv

.:.
e
.::

)
'-

- akosiw. 

S.     Kekwán ká-tótaman?

T • M askíkiskwew ni-kí-tepwátáw

T. (Relative) is sick. 
--'----'-=-'--"'---

s. Whad did you do?

T. I called the nurse.
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THEME: NURSING STATION GRADE l LESSON l 

IN'lll.Ol>IJCIIQN; 

Before the lesson begins, obtain a glove. Group the children in front of 
you and put on the glove, purposely leaving one finger out on one of the 
glove fingers. Over-dramatize the discovery that one of your fingers is 
'missing'. Lead this traumatic situation into a discussion about where you 
might go to determine 'what is wrong'. Eventually the children should 
suggest that a visit to the nursing station may be 1n order. 

ACTIVITIES: 

* Read the children the story Girls Can Be Anything from Appendix F at the
back of this program. After reading the sory to the children, discuss its
contents. Question the children to determine their comprehension of the
story. It is important that the children understand that a doctor can be
both a man or a woman and similarly a nurse may be a man or woman.
** See note below.

* Draw a large outline of the local nursing station on the chalkboard. Then,
encourage the children to suggest contents that should be added to the
nursing station. Add the suggestions that the children make to the blank
outline on the board.

* Use the illustrations from the kit to introduce the new NL vocabulary words
to the children. Present each illustration, naming its contents in the
NL. Be certain that the children understand the meanings of the NL terms.

* If concrete materials are available that represent the local nursing
station, introduce them to the children at this time. Discuss the uses of
the different items and encourage the children to talk about their
experiences at the local nursing station. Repeat the' Nl vocabulary words
as often as possile during this process.

FOLLOW-UP: 

Provide each child in the class with a copy of the illustrations presented 
earlier '(one illustration per child). It may be necessary to make extra 
copies of the illustrations for the children. Then, provide each child 
with a blank sheet of bond paper. The children should then place their 
bond sheet on top of their illustrations and trace the illustrations. When 
all of the tracings are complete, collect them and mix them together. 
Then, have the children sort and classify the illustrations according to 
their contents. 

Place the master set of illustrations on the floor and group the children 
around them. Give each child one of, the tracings from the previous 
activity. The children should pass the tracings around the circle in a 
clockwise direction until you clap your hands. When you clap your hands, 
the children should stop passing the tracings. Then, lift up one of the ,� 

** Other material available from Confronting the Stereotypes - Volume 1 and Volume 2 
Manitoba Education. 
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THEME: NURSING STATION GRADE 1 LESSON 2 

INTRODUCTION: 

Before the lesson begins prepare an e:i:tra set of illustrations for this 
unit. Cut each of the illustrations in the e:i:tra set in half. Then, mount 
one of the halves on the chalkboard. Say its NL term and then attempt to 
locate its matching half. Continue in this way until all of the 
illustrations have been reproduced. The children should HEAR the NL terms 
many times during this review process. 

ACTIVITIES: 

* Provide each child in the class with one blank flashcard. Each child
should write one number on his card between 1 and 6. When all the
children's cards are complete, toss a die and call out the number_ that
shows on the die, Then, point to one of the illustrations (mounted on the
board) and all children with that number should name the illustration. For
e:i:ample, if you call, "5", (in the NL) all children who have '5' on their
card should identify a picture that you point to. Repeat this process a
number of times.

* Adapt the game UNDER THE BRIDGE to THROUGH THE NURSING STATION. As the
children walk through the 'nursing station', the two children who represent
the 'doorway' of the nursing station should eventually trap one child,
That child must then identify an illustration that you show him, If he has
difficulty doing this, show him another illustration. If the child cannot
recognize any illustration that you show him, allow him to leave the
nursing station but take note of his difficulties for review purposes.
Continue in this way until many of the children have had a chance to
identify illustrations. Refer to the 'Activities' section of this program
for details of UNDER THE BRIDGE.

FOLLOW-UP: 

Group the children in a circle. Give each of the illustrations in your 
master set of illustrations to the children. Then, the children should 
pass the illustrations around the circle in a clockwise direction. Stand 
in the centre of the circle holding a ruler (yardstick) vertically on the 
floor. Eventually stamp your foot. When you stamp your foot, the children 
should stop passing the illustraions. say the NL name for one of the 
illustrations and release the ruler at the same time. The child who is 
holding the illustration that matches the NL word that you said must ·rush 
into the circle and catch the ruler before it hits the floor. Repeat this 
process until many children have had a chance to respond. 

MATERIALS: 

An e:,:tra set of illustrations, a pair of scissors, masking tape, a blank. 
flashcard· for each child, a die, nursing station illustrations, a ruler (or 
yardstick) 
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THEME: NU.RSIIIG STATION (C011t'd) LESSON 3 

MATERIALS: 

Coloured strips for COLOUR COD:i:NG TECHNIQUE, masking tape, nursing station 
illustrations, a flashlight, two round infl.a.ted baUoons, an extra set of 
nursing station illustrations 
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THEME: NUB.SING STATION (Cont'd) GB.ADE 1 LESSON 4 

MATFAIALS: 

A sheet of acetate paper for each nursing station illustration, a felt pen, 
a sheet, an overhead projector, masking tape, set of nursing station 
illustrations 

NURSING STATION 

m-
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THEME: NURSING STATION GRADE l LESSON 5 

IN'IB.ODUCTION: 

Have the children walk around the room in a random formation. Then, call 
out a number between 2 and 4 (in the NL). The children should i1D111ediately 
arrange themselves in groups according to the nU111ber that you said. There 
will be some players 'left out' who will have to be observers during each 
round of this activity. When the children have arranged themselves in the 
appropriate groups, show one of the groups an illustration from the set and 
the children in that group should then say the NL term and/or pattern for 
the illustration. Repeat this process a nWllber of times. Model the NL 
terms/patterns as necessary for the children. 

ACTIVITIES: 

* Play LIFESAVER PASS to encourage individual children to say the NL patterns
from this unit. Group the children in a circle. Give each child a tooth
pick. Then, place a lifesaver over one of the toothpicks. The children
should pass the lifesaver around the circle in a clockwise direction.
Before the children begin to pass the lifesaver around the circle, say one
of the NL patterns from this unit. Eventually, clap your hands. The child
left holding the lifesaver on his toothpick must then repeat the pattern
that you said at the beginning of the round . .Repeat this activity a number
of times.

* Collect the 'tracings' that were prepared in Lesson One and spread them on
the floor. Each child should then select two tracings. Say two of the NL
terms and any child who has the matching illustrations scores a 'bingo' for
that round. The children can change their illustrations after each round
of the activity (all children). Repeat this adaptation of BINGO until a
number of the children have responded.

* Introduce the NL dialogue to the children. The children should hear an
uninterrupted version of the dialogue initially. Then,, be certain that the
children understand the MEANINGS of the patterns in the dialogue. Practice
the dialogue with the children in choral, group and individual forms.

FOLLOW-UP: 

Group the children in a circle. Stand in the centre of the circle with a 
flashlight. Darken the room. The children should then place one of their 
hands inside the circle. Play FLASHLIGHT TAG to encourage individual 
children to say the NL terms or patterns from this unit. Say one of the 
terms or patterns before each round. Then, attempt to 'tag' a child's hand 
using the light of the flashlight. The children should place their hands 
in the circle and remove them from the circle in an attempt to avoid _being 
'tagged'. When a child's hand has been tagged, he should then repeat the 
term/pattern that you said at the beginning of the round. Repeat until 
many children have responded. 
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UNIT 

THEME: 

VOCABULARY: 

PATTERNS: 

DIALOGUE: 

CREE 

NATIVE LANGUAGE BASIC SKILLS PROGRAM 

PARTS OF THE HEAD 

ostikon 
okwákon 

ótokwiy 
otón 
okot 
otáJiskan 
oskísik 
onowai 
omísápewin 

His/Her head 
face 
ear 
mouth 
nose 
chin 
eye 
cheek 
eyebrow 

GRADE: ONE 

_____________ Kermit. 

Kermit's _____ (�b�o�d�y'-'p�a�r�t�):..._ ____ .is sore.

T. 

s. 

 

Ni-wísakenten ni 
(body part) 

Kermit
 

wísta 
 

wísakentam 
�(�b-od�y_p_a_r_t�) 

T. My is sore. 
-('"'b-o""'d_y_p_a_r--,t""") __ _

S. Kermit's is sore too. 
"'"( b,-o-d�y_p_a_r_t�)-
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TIIEME: PARTS OF TJIE HEAD GRADE l LESSON l 

IN'.lRODUCTION: 

Group the children in front of the chalkboard or display area. Mount a 
length of butcher paper on the board. Darken the room and turn on a 
blacklight, Use the fluorescent paint to develop the outline of a face as 
the children watch. Have one paintbrush available for each colour of 
fluoresent paint that you uae. Prepare more than one outline of a face, 
purposely misplacing some of the facial parts. Encourage the children to 
suggest parts of the face that may be added to the different illustrations 
that you create. 

ACTIVITIES: 

* Place 'cut-up head parts' in a container such as a bag. Tell the children
that you would like to show them one of your friends. Place your hand in
the container and remove one of the facial parts. Appear surprised that a
'part' was removed rather than the entire head. Repeat this process until
all headparts are removed from the container. &courage the children to
help you reassemble the head parts.

* Group the children together on the floor. Use masking tape to make a large
outline of a head on the floor. The cnildren should watch as you do this
and suggest head parts that may be added to the 'masking tape head
outline'. When the head is completed, review the different parts with the
children. Encourage tile children to suggest the uses of the different head
parts. Introduce the NL names for the different head parts.

* Mount a head outline on the board. Group the children about lO feet from
the head outline. Blindfold one of the children and give him one of the
cut-out head parts. Name the head parts (in the NL). Attach a smal.l
amount of rolled masking tape to the back of the head part. The child
should then attempt to attach the head part to the appropriate location on
the cut-out head on fhe board (in 'Pin The Tail On The Donkey' styl.e).

FOLLOW-UP: 

Provide each chil.d with a portion of model.ing cl.ay. The children should 
then use their portions of model.ing clay to fashion 'heads'. Circulate 
among the children as they work, repeating the NL names for the different 
head parts. When the children have completed their modeling clay heads, 
the heads may be mounted (stood up) on a table for display. 

MATERIALS: 

Length of butcher paper, blacklight, fl.uorescent paint, paint brush, 
'cut-up head parts', a head outline, a container, a blindfold, masking 
tape, modell.ing clay for each child, a sheet, an overhead projector. 
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THEME: PARTS OF T.IIE HEAD GRADE 1 LESSON 2 

IN'.ll!.ODU CT ION: 

Place an overhead projector on the floor facing one of the walls or display 
area. Place the cut-out of the bead (with removable parts) on the screen 
of the overhead projector. Group the children near the overhead projector. 
Attempt to place the different parts in their correct locations, purposely 
experiencing difficulty as you do so. Repeat the NL names for the 
different head parts as often as possible during this process. It is 
important that the children HEAR the NL words many times during this review 
process. 

ACTIVITIES: 

* Review the NL names for the different head parts using the masking tape
head (on the floor) that was prepared and used in Lesson No. 1. Stand on
one of the head parts and say its name. The children should respond by
repeating the name after you. Continue in this -.,ay until all of the head
parts have been named (in NL) by the children.

'· 

* Arrange the children in 'pairs'. In each pair one child should be IT. Say
one of the head parts (in the NL) and IT in each pair should touch that
head part on the other child in the pair. Repeat this process a number of
times. Later have the children switch positions to repeat the process.

* Place one of the cut-out bead parts on the screen of the overhead projector
and the children should name it. It may be necessary for you to model the
children's responses initially. However, eventually the children should be
able to name the bead parts independently. Repeat with other head parts.

FOLLOW-UP: 

Provide each child in .the class with a cut-out head part. Then the 
children should walk around the room in scattered formation. When you clap 
your hands, the children should group themselves according to the head 
parts; all children in each group having the same head parts. When the 
children have grouped themselves, have them name their head parts in the NL • 

.MATERIALS: 

overhead projector, cut-outs of head parts, a cut-out head part for each

child 
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THEME: PARTS OF THE HEAD GRADE l LESSON 3 

IN'.lll.ODU CT ION: 

Use HERMAN'S HEAD to introduce the new NL Patterns to the children. Use a 
prepared tape for Herman. The children should listen carefully to the 
discussion that you have with HE8.!!AN. Be certain that the children 
understand the MEANIIIGS of the patterns. It may be necessary to translate 
the pattern once to be sure that the children understand them, 

ACTIVITIES: 

• Place the cut-out head with removable parts in a container. Remove one of
the head parts and present it to the children. Say the pattern for that
head part. The children should repeat the pattern after you. Continue in
this way until all of the patterns have been set by the children.

• Group the children in a circle. Give au inflated balloon to one of the
children, The children should pass the balloon around the circle as
quickly as they can. Before the �.hildren begin to pass the balloon say one
of the NL patterns. As the.balloon is being passed around the circle, clay
your hands. When you clap your hands the child who is left holding the
balloon shall repeat the NL pattern that you said at the begilllling of the
round. Repeat this process a number of times.

• Have the children walk around the classroom in a scattered formation.
Then, say a number between 2. and 5 (in the NL). The children should then
group themselves according to the number that you said. For e"8!11ple, if
you say "four" (iu the NL), the children should arrange themselves ill
groups of four, there may be children 'left out' who will have t.o observe
during that round of activity. When the children are arranged in their
groups, say one of the NL patterns and point to one of the groups. The
children in that group should repeat the pattern that you said. Repeat
this process a number of times using groups of three, four, fives and pairs.

FOLLOW-UP: 

Play SIMON SAYS. When you touch a head and say its name, the children 
should not respond. However, when you touch a head part and say its 
pattern, the children should respond by touching their corresponding head 
parts and repeating the pattern. 

MATER.IAI.5: 

Herman's Head and prepared tape, taperecorder, head cut-out with removable 
parts, a balloon 
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THEME: PAR.TS OF THE HEAD LESSON 4 

INTRODUCTION: 

Review the NL patterns that were introduced in Lesson 3 with the children. 
Group the children beside the large masking tape head outline (from 
Lesson 1). Say one of the NL patterns and then hope to the appropriate 
head part that was named in the pattern. Repeat this process until the 
children have heard all of the NL patterns. Once again, be certain the 
children understand MEANINGS of the NL patterns. 

ACTIVITIES: 

* Play HOP THE LINE using the NL patterns. When the children hear the
pattern that you have identified at the beginning of the round, they should
hop to the other side of the line. Repeat this process a number of times.
Refer to the 'Activities' section of this progrlllll for details of HOP THE
LINE.

• Play WHISPER with the children, using the NL patterns from this unit.
Refer to the 'Activities' section of this program for details of WHISPER.

* Place all of the head cut-outs on a table and group the children around the
table. The children should l.ook careful.l.y at the head parts that are on
the table. Then have the children cl.ose their eyes. Remove one of the
head parts and have the chil.dren look at the items on the table once again.
Call upon a child to identify the item that is missing, by saying the NL
pattern for this item. After identifying the missing item, repeat this
process by replacing that item and removing another item from the table.

FOLLOw-UP: 

Use the large masking tape outline of a head (on the floor) for a game of 
STRETCH. Have a child stand beside the masking tape outline. Then direct 
the child to place his 'right' hand on a particular head part. Repeat this 
process using the child's left hand and both feet. If the children 
experience difficulties determining 'left' and 'right' it may be necessary 
for you to assist them in this process. Refer to the 'Activities' section 
of this program for details of the activity STRETCH. Repeat the activity 
until many children had a chance to participate. You may wish to have the 
children who are not directly involved in the STRETCH activity repeat the 
pattern that you say for each round. 

MAT1'RlAlS : 

Masking tape, head parts cut-outs. 
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THEME; PARTS OF THE HEAD GRADE 1 LESSON 5 

INTRODUCTION: 

Mount all of the head cut-outs on the chalkboard. Group the children in 
front of the chalkboard. Review the NL words and patterns introduced in 
this unit using the cut-out parts. Then, trace each part with chalk. When 
all of the parts have been traced, remove the cut-outs from the board and 
mix them together. Say one of the NL words or patterns and call upon a 
child to identify the head part named. The child should match the head 
part with its tracing on the board, All of thechildren should repeat the 
word or pattern that you said. Repeat this process until all of the head 
parts and their patterns have been reviewed. 

ACTIVITIES: 

* Play REFLECTION to encourage· individual children to say the vocabulary
words and/or the patterns from this unit. Group the children in. a circle.
Walk around the outside of the circle with a small mirror and the cut-outs
of the head parts. Eventually stop, giving the mirror to a child. Hold up
a head part behind a child. The child should look over his shoulder using
the mirror. When the child sees the heaci part that you are holding, he
should name it and say its pattern. Repeat until most of the children have
had a chance to participate.

* Introduce the dialogue for this unit to the children. At first the
children should hear the complete dialogue without interruption. Then be
certain that the children understand the MEANINGS of the patterns of the
dialogue. It may be necessary to translate the patterns ONCE to be certain
that the children understand them. Practice the dialogue with children in
choral, group and individual forms.

* Play WILD CAR with the children to encourage individuals
patterns from this unit. Th:Ls activity can also be used to
'dialogue' with the children. Refer to the 'Activities'
details of WILD CAR.

FOLLOW-UP: 

to say 
practice 
section 

the 
the 
for 

Provide the children with old magazines. The children should look through 
the old magazines to find pictures of 'heads'. The children should then 
cut out the different head parts that • were introduced in this unit. 
Circulate among the children as they work, encouraging individual children 
to say the names and/or patterns for the different head parts. When all of 
the head parts have been cut out collect them and mix them together. Then 
the children should select head parts to crest 'nonsense heads'. The 
children should •create heads' using the head parts. The 'heads' can ·be 
created on sheets of construction paper. 
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TllEME: PARTS OF THE HEAD (Cont'd) GRADE 1 LESSON 5 

MATFB.IALS: 

Head parts cut-outs, masking tape, a small unbreakable mirror, old 
magazines, a small wind-up car, scissors for each child, paste and 
construction paper for each child 
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UNIT 

THEME: 

VOCABULARY: 

PATTERNS: 

DIALOGUE: 

CREE 

NATIVE LANGUAGE BASIC SKILLS PROGRAM 

SEASONS 

takwákon 
pipon 
síkwan 
nípin 

fall 
winter 
spring 
summer 

Ni (relative)  kí sipwetew (season) 

My '(relative) left last (season)

GRADE: ONE 

T. ·Tánima kweskayáw mwechi minwenítaman?

s. 

T. What is your favorite season?

S. It is ______________ _
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THEME: SEASONS GRADE 1 LESSON 1 

INTRODUCTION: 

Before the lesson begins, collect snd mount pictures of 'seasonal 
clothing'. Present these pictures to the children, encouraging them to 
talk about the time of year in which each of the clothing items could be 
worn (some clothing items can be worn in more than one season). 

Encourage the children to talk about their favourite season(s). 
encourage the children to explain why they like the different seasons. 

ACTIVITIES: 

Also, 

* Circulate among the children, commenting on clothing items that seem
appropriate for the season (i.e., the season in which you are teaching this
Unit).

* Show the children pictures that depict the typical seasonal weather.
Encourage discussion of the seasonal weather in you area; i.e., things that
the children like to do during the seasons, transportation in the different
seasons, and so on.

* Introduce pictures that show 'seasonal travel;' e.g. a snowmachine for
'winter' (perhaps for 'spring' and late 'fall' as well), a boat for \ 
'summer' (perhaps for early 'fall' as well). Encourage discussion of the
different forms of transportation in the different seasons.

* Group the children near the board. Mount the clothing, weather, and
transportation pictures on the board. Review the pictures, introducing the
NL terms for the seasons. Point to each of the pictures, naming the season
wllich the picture represents - be certain that the children understand that
you are saying the name of the 'seasons' and not the names for the contents
of the pictures.

FOLWW-UP: 

Have the children prepare simple 'season' illustrations; pictures that show 
the season in which you are teaching this Unit (fall, winter, or spring). 
Supply the children with art paper, pencils, crayone, etc. for the 
illustrations. When all of the children have completed their illustrations, 
have them share them with one another. Display the completed illustrations 
in the classroom or hallway. 
Circulate among the children as they work on their illustrations, repeating 
the NL names for the seasons. 

MATERIALS: 

seasonal clothing pictures, seasonal weather pictures, seasonal transporta-
tion pictures, masking tape, art paper for each child, pencils, crayons, -\ 
etc. for the children 
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THEME: SEASONS GRADE 1 LESSON 2 

INlllODUCTION: 

Review the NL names for the seasons, introduced in lesson one. Introduce 
the NL weather term for each season. 

Use Herman's Head for the review of the NL names for the seasons. When you 
prepare the tape for Herman, repeat the NL names for the season many times. 

ACTIVITIES: 

* Make four large circles on the floor, with masking tape; one circle for 

each season. Place a seasonal pict ure in each circle - a picture that 
represents a specific season, so that all four seasons are shown (a 
different season for each circle). Group the children near the circles. 
Say the name of one of the seasons and the children should hop to the 
appropriate circle. Later, switch the pictures in the circles and repeat 
the process. 

* Join each of the four masking tape· circles, from above, with a strip of
masking tape. Have a child stand in one of the seasons circles. Say the
name of another season. The child should walk quickly from the circle he
is in to the circle that represent the season that you said; naming the
seasons that he passes en route. The child should move from one circle to 
the next by walking along the masking tape line between the circles
(tight-rope style). This activity can also be done with a small group of
children. The child or children should name the season you said, when they
reach the correct circle.

FOLLOW-UP: 

Divide the children into four groups; one group for each season. Supply 
each group with a length of butcher paper and the children in each group 
with felt pens or crayons. The children in each group should then draw a 
simple mural showing their season, When the murals are finished, display 
them in the classroom or hallway. Circulate among the children as they 
work, encouraging them to say the seasons' names. 

MATERIALS: 

Herman's Head and tape, masking tape, seasonal pictures (from lesson

felt pens and/or crayons for each child 
4 lengths of butcher paper,. 
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THEME: SEASONS GRADE 1 LESSON 4 

IN'.lllODU CT ION: 

Use a handpuppet to review the NL patterns that were introduced in lesson 
two. Mount the seasonal pictures on the chalkboard and review them with 
the handpuppet. The handpuppet should say the patterns a number of times. 
It is iJllportant that the children hear the NL patterns a number of times 
during this review. 

ACTIVITIES: 

* Draw four large circles on the chalkboard; one circle for each season.
Identify a season for each circle. Group the children by the circles.
Tell them to watch for the pictures that you put in the circles. Tell them
to watch for the pictures that you put in the circles. If you put a
picture in its correct circle, the children should say the pattern for that
picture/season. However, .if you put a picture in an incorrect circle, the
children should clap their bands. Eventually put the picture in its
correct circle.

Have the children sit in a circle. Sit in the center of the circle with a
flashlight. Say one of the patterns and then turn-on the flashlight and
spin it like a spinner. When the flashlight stops spinning, the child at
whom the light is pointing should repeat the patte� that you said. Repeat•
this SPINNF.R activity a number of times.

FOLLOW-UP: 

Provide the children with old magazines and/ or catalogues. The children 
should look through the magazines/ catalogues to find pictures (any 
pictures) that show 'seasons'. The children should cut or rip-out the 
pictures that they find. When all of the children have at least one 
picture, collect them and keep them for use in lesson five. 

MATF.RIALS: 

A handpuppet, masking tape, seasonal pictures, a flashlight, an old 
magazine/catalogue for each child 
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UNIT 

THEME: 

VOCABULARY: 

PATTERNS: 

DIALOGUE: 

CREE 

NATIVE LANGUAGE BASIC SKILLS PROGRAM 

tent 
little tent 
big tent 
house 
little house 
big house 

GRADE: ONE SHELTERS 

pakiwánikamik 
pakiwánikamikos 
kíchipakiwánikamik 
waskahikan 
waskahikanis 
kíchiwaskayikan 

ni-wikin, kiwíkin<  I live, live (you) 

------------------- niwíkin. 

I live in a _________________ .

T. niwíkin, t'ante kína ka wíkiyen? 
----------

s. __________ niwíkin. 

T. I live in a

s. I live in a

----------

---------
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THEME: SHELTERS GRADE 1 LESSON 1 

INTR.ODUC'IION: 

Group the children near you on the floor. Lay a green garbage bag on the 
floor. Then, use tissue paper and popsicle sticks to make a 'shelter', as 
the children watch. The shelter can be madi in 'tipi' style of a house. 
When complete, admire you 'creation'. Encourage the children to talk about 
the 'permanence' of the shelter that. you have built. Appear confident that 
you shelter can 'weather the elements'. To prove this, pour some water 
over the 'shelter' and appear horrified to note that your 'shelter' ceases 
to exist. Lead this experience into the types of materials that would be 
more suitable for building 'shelters', The children should understand that 
the location, climate, and life style of a people greatly influence the 
types of 'shelters' used. 

ACTIVITIES: 

* Use available materials to show the children 'shelters' from different
parts of the world. Encourage discussion of the materials used, locations,
etc., shown in the different pictures.

* Introduce ·and discuss the traditional N 'shelters' used. Encourage the
children to imagine why the traditional N shelters were well suited for the
lifestyles of the people.

* Use the illustration of the different 'shelters' to introduce the NL
vocabulary words. Show each picture to the children, saying its NL term.
Continue until all NL terms have been introduced.

* Before the lesson begins prepare an extra set of illustrations of the
different shelters. Cut each of the pictures in the extra set in half.
Mix all of the halves together. Group the children facing the board. Put
one of the ha1ves on the chaikboard and then dramatize trying to find the
other 'hall', al1 the time repeating the NL name for the 'shelter'.
Continue until all 'halves' have been matched,

* Mount the shelters illustrations on the board and discuss them with
HERMAN, When Herman says one of the vocabulary words, indicate the
appropriate picture on the board. Repeat until Herman's tape is finished.
Prepare the tape for HERMAN'S HEAD before the lesson begins. The NL
vocabu1ary terms should be repeated many times on the tape.

FOLWW-UP: 

Provide the children with scraps of cloth, tongue depressers, and portions 
of modeling clay. The children should then use their material to. make 
'tents'. The 'frames' of the tents can be made with the tongue depressers 
(or popsicle sticks) and the frames may be secured using a modeling clay 
base. Also, provide the children with portions of thread so that they may 
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----,_ 

THEME: SHELTERS (Cont'd) GRADE 1 LESSON 1 

attach tbe clotb samples to tbeir 'frames'. Later, when tbe children's 
tents are complete , place tbem on a table in the classroom for display. 

MATF.8.IALS: 

A plastic garbage bag, tissue paper, popsickle sticks, container of water, 
Shelters illustrations, an extra set of shelters illustrations, a pair of 
scissors, scraps of cloth/tongue depressers/modelling clay for each child. 
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THEME: SHELTERS GRADE 1 LESSON 2 

IN'.l:B.ODUCTION: 

Mount the mas.terset of shelter illustration on the chalkboard, Then 
attempt to match the illustration 'halves' (from Lesson 1) with the 
masterset on the board. Encourage the children to help you during this 
process, Repeat the Nl names for the different 'shelters' as often as 
possible during this introduction/review process. 

ACTIVITIES: 

* Lay the sheet on the floor, Tell the children that the sheet represents a
tent. Group the children around the tent. Tell the children to listen for
a specific vocabulary word that you have identified, they should cliiDb the
'tent' (i.e., they should go under the sheet), Repeat this activity a
number of times using the different vocabulary words,

* Group the children in a circle. Run a length of yarn all the way around
the circle, Insert a Lifesaver or roll of tape over one end of the yarn
and then tie the ends of the yarn together. The children should slide the
Lifesaver/tape along the yarn in a 'clockwise' direction • as quickly as
possible, When you clap your hands, the child left holding the
Lifesaver/tape should then look at one of the illustrations that you show
him. The child must name the 'shelter' shown in the illustration. Repeat
this activity a number of times,

FOLLOW-UP: 

Develop twll OBSTACLE COURSES to encourage individu.sl .. children to identify 
the shelters and· t<> say their names, When you say, "Go", the first player 
in each team should go through his obstacle course as quickly as possible. 
When the children reach the ends of the obstacle courses, they must 
identify the illustration of the shelter that you named at the beginning of 
a round, The first child to do this successfully scores a point for bis 
team. Be certain to have the children repeat the names of the shelters 
when they have correctly identified the pictures. You may wish to have two 
sets of shelters illustrations for this activity. Refer to the 
'Activities' section of this program for details of OBSTACLE COURSE. 

MATERIALS: 

Shelters illustrations, cut-up illustrations (from Lesson One), masking 
tape, a sheet, a skein of yarn, a .lifesaver, items to prepare an obstacle 
course. 
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UNIT 

• THEME:

VOCABULARY: 

PATTERNS: 

DIALOGUE: 

CREE 

NATIVE LANGUAGE BASIC SKILLS PROGRAM 

SNOW 

mispon 
ákwatin 
 ásiy 
ka-sóskwanátahinánow 
ka-sóskwachiwánánow 
tápwe (náspich) 
niminwenten 
táneki (ochi)   
chikema (óchi, anis) 

Ása machí 

It's snowing 

It's freezing 
already 
we'll skate 
we'll slide 
very 
I am happy 
why 
because 

GRADE: ONE 

---------------

It's already starting to _____________ _ 

T, Ása machí

s. Tápwe niminwentíten.

T, Táneki óchi? 

s. Anis

T. It is already starting to

s. I am very happy.

T. Why are you happy?

s. I am happy because
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THEME: SNOW GRADE l LESSON l 

INTRODUCTION: 

Read the poems from Appendix G at the back of this program. After reading 
the poems to the children, encourage the children to determine what was the 
same about all of the 'poems• contents. The children should realize that 
all of the poems dealt with 'snow' in one form or another. Lead this into 
a discussion of snow; its various forms - falling snow, packed snow, etc. 

ACTIVITIES: 

* Encourage the children to suggest ways in which to use snow. This can
include making a snow man, travelling 'by snow machine and sled', for water,
building snow houses, etc. List the suggestions that the children make.

* Lead the discussion about the uses of snow into the different types of snow,
Use illustrations to introcuce the NL vocabulary words to the children. Be
certain that the children understand the meanings of the different words.

FOLLOW-UP: 

Read the story Snowman Pete to the children. After reading the story to 
the children encourage them to discuss its contents. This story is written 

-, in 'flannel board' style, You may wish to prepare cut-outs of flannel to 
use when telling the story. If flannel is not available you may fashion·· 
the cut-outs from paper and attach small amounts of sandpaper to the backs 
of the cut-outs so that they will stick to the flannel board. A copy of 
Snowman Pete is included in AppendixG at the back of this program. 

Weather-permitting, take the children outside for a 'snow-painting' 
activity. To do this, mix tempers paint colours with warm water. Provide 
each child with a paintbrush. The children should then use their brushes 
and 'warm paint' to paint pictures on blocks of snow that are cut from the 
'packed snow' outside. You may wish to cut the blocks of snow out for the 
children. When the 'snow pictures' are complete, they can be displayed 
outside in an appropriate location. When pictures are painted on snow in 
this way, they retain their 'vivid' colours. 

Place 'shreds' of paper or cotton on the floor. Divide the children into 
four teams; one team for each 'wind' (North, South, East, West). Arrange 
the 'snow' around the 'snow' on the floor. When you say, "Go", the 
'winds' should blow OR fan (with paper fans that they make) the snow, 
attempting to move the snow towards the opposite side. Determine the 
'strongest wind' during each round of this activity. 

Provide each child with a white sheet of bond paper. The children should 
then fold their sheets a number of times. When the sheets are folded they 
should use scissors to fashion 'snow flakes'. When the children open their 
sheets of paper, the 'snow flake' design should be there. Hang the 
completed snowflakes in the classroom using paper clips and thread. 
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THEME: SNOW Gl.ADE 1 LESSON 2 

IN'.IRODIJCTION: 

Introduce a 'snow container' to the children. l'his is a container that 
when shaken, appears to be 'snowing' inside. Allow each child to .cause the 
'snow to fall'. Use the container as a vehicle to review the NL terms that 
were introduced in Lesson 1. The children should hear the vocabulary terms 
a number of times during this review process. 

ACTIVITIES: 

* Develop appropriate body language responses for the different vocabulary
terms. For example, the children can pretend to be falling snowflakes; lay
on the floor for 'packed snow', etc. Say the NL vocabulary words and the
children should respond with the appropriate body movemen.ts.

* Before the lesson begins shred newspapers or newsprints to represent
'snow'. You should have a box full of these small pieces of paper. Place
the cut-out paper pieces on the floor and group the children around them.
Pick up a handful of the paper pieces and throw the m in the air. The
children should say the correct NL term. When the snow has landed, the
children sho.uld say the NL term for that form of snow. Later, say one of
the terms and each child's name. That child should enter the circle and
use the paper cut-out pieces to represent the type of snow that you said. -, 

FOLLOW-UP: 

Provide each child with a black sheet of construction paper. Just before 
this activity begins mix a very small amount of water with about 4 cups of 
'Tide' washing powder. Place a small amount of the 'Tide' mixture at the 
bottom of each child's artsheet. The children should then use tongue 
depressers to arrange the 'snow' (Tide) on their sheets. Small amounts of 
the 'snow' may be applied to represent 'falling snow•. Later, when the 
children's 'snow' is dry, the children may add other contents to their 
pictures by cutting out shapes from white sheets of paper. Display the 
completed pictures in the classroom or hallway. 

MATERIALS: 

A (commercially made) 'snow container' (e.g. from souvenir shops) shredded 
newspapers/newsprints, black construction paper for each child, Tide, water. 
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THEME; SNOW GRADE 1 LESSON 3 

INTRODUCTION: 

Use the COLOUR CODING technique to introduce the point of departure and 
substitutions to the children. Mount one colour for the point of the 
departure on the board, leaving space(s) for the substitution(s). Use 
small pictures of the snowforms for the substitutions. The children should 
HEAR the NL patterns as you point to 'colour coding sequences'. Be certain 
that the children understand the MEANINGS of the patterns; translate the 
patterns ONCE if necessary. 

ACTIVITIES: 

* Place one of the substitutions (snowform picture) in the colour coded point
of departure (from above). Say the pattern and the children should repeat
it. Repeat the process using the remaining snow 'substitutions'.

* Lay the substitutions (the small illustrations) and the points of departure
on the floor. Grou� the children around them, Say one of the NL patterns
and a child's name. That child should enter the circle and recreate the
pattern that you said using the point of departure and appropriate
substitution.

* Place two chairs back to back approx. 3 feet apart, Drape a sheet over the
two chairs to represent· a 'snowbank', Place the pictures of the different
snowforms inside the 'snowbank'. Group the children in two teams. Say one
of the NL patterns, The first player in each team should rush into the
'snowbank' to find the picture of the snowform mentioned in your pattern,
The first child to do this successfully scores a point for his team,
Continue until all players have successfully identified an illustration,
have all of the children repeat the pattern for this illustration,

FOLIOW-UP: 

Play WCOMOTIVE with the children to encourage them to say the NL patterns 
introduced in this Lesson, Identify a pattern for each round. When the 
children hear that pattern again they should hop forward once, After they 
have hopped forward, they should repeat the pattern chorally, Be certain 
that the children speak 'together' during the choral response, Repeat this 
process until all of the pattern has been used, 

Coloured stripes for Colour-Coding Technique, masking tape, snowform 
illustrations, 2 chairs, a sheet, 
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THEME: SNOW GRADE l LESSON 4 

IN'lllODU CT ION: 

Before the lesson begins prepare an extra set of pictures so that you may 
provide .each child with one snowform picture. Group the children in a 
circle. Walk aro=d the outside of the circle attaching one illustration 
to each child's back. When you say, "Go", the children m1.1St try to group 
themselves according to the snowforms. When the children have done this, 
];lave the children in each group say the NL pattern for their snowform. 
Repeat. 

ACTIVITIES: 

* Divide the children in two teams. Have the first player from each team
stand facing one another. Say one of the NL patterns. The two players who
are standing facing each other should then try to 'outstare' one another.
The first player to laugh, loses the round. When a student laughs and
ioses the roU11d, his team members must repeat the pattern that you said at
the beginning of. the round. Repeat this LAUGHING GAME until all children
have had a chance to participate. If both children laugh, then have the
entire class repeat the pattern that you said at the beginning of the round.

* Stand a set or two sets of the snowforms illustrations on the. floor leaning
against one of the classroom walls. Group the children about 15 feet
away. Give a child a small round ball to represent a 'snowball'. Say one
of the NL patterns and the child should roll the ball towards the picture
that represents the pattern that you said. The child must then repeat the
pattern. Continue until all children have had a chance to ROLL THE
SNOWBALL.

FOLLOW-UP: 

Divide the children into two teams. have the two teams stand at one end of 
the room. Place the snowform illustrations at the other end of the room. 
Give the first player in each team a spoon and a pingpong ball. The 
players should place the pingpong balls on the spoons. Say one of the NL 
patterns. The players should then walk as quickly as possible to the 
illustrations without losing their pingpong balls. The first player to 
reach the illustrations successfully and to correctly identify the picture 
for the pattern you said scores a point for his team. All of the children 
should repeat the NL pattern that you said after each roU11d. Continue 
until all players have played. 

MATERIALS: 

Extra set of snow illustrations, masking tape, small ball, 2 spoons, 2 
pingpong balls. 

- 165 -

7 

D
oc

um
en

t p
ro

vi
de

d 
fo

r r
es

ea
rc

h 
an

d/
or

 p
er

so
na

l u
se

. 
Fo

r f
ur

th
er

 in
fo

rm
at

io
n 

co
nt

ac
t c

ol
le

ct
io

ns
@

m
ic

ec
.c

om
 

**
**

**
**

**
**

**
**

**
**

**
**

**
**



T.liEME: SNOW GRADE 1 LESSON 5 

INTRODUCTION: 

Group the children in front of the chalkboard, Use white fluorescent paint 
to illustrate the different snowforms introduced in t his Unit. Darken the 
room and use the blacklight for this activity. Repeat the NL words and 
patterns many times as you illustrate the snowforms with the white 
fluorescent paint. 

ACTIVITIES: 

* Play BACKWAllDS RELAY with the children to encourage them to recognize the
snowforms based on the NL patterns/terms that you say, The first pair to
successfully identify the illustration for the pattern that you say is the
winner for the round. Refer to the 'Activities' section of this program
for details of BACKWARDS RELAY,

* Introduce the NL dialogue to the children, Initially the children should
hear an uninterrupted version .of the dialogue, Then review the pattern in
the dialogue being certain that the children understand their MEANINGS,
Practice the dialogue with the children in choral, group and individual
forms.

FOLLOW-UP: 

Group the children in a circle, Have one child stand inside the circle as 
the 'rat'. Have another child stand outside of the circle as the 'cat'. 
Say one of the NL terms or patterns, Tne cat must then try to catch the 
rat, The rat may go wherever it wishes inside or outside the circle, 
However, the children in the circle must attempt to stop the cat from 
moving about, When the cat catches the rat, all of the children should 
repeat the term or pattern that you said, Repeat a number of times, Refer 
to the 'Activities' section of this program for details of CAT AND RAT, 

Arrange the children in a straight line, Stand on a chair at the beginning 
of the line. Hold a set of illustrations in your hands. Hold one of the 
illustraions in the air and let go of it. The first child in the line must 
try to catch the illustration before it hits the floor. If he catches it, 
he must say the NL word for the illustration and then say its pattern. If 
he misses the illustration, he should go to the back of he line until his 
next turn. Repeat until all children have played. 

MATERIALS: 

naintbrush, set of snow illustrations

\fuite floutesce'D.t �i'D.t, r 
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UNIT 

I' 

VOCABULARY: 

PATTERNS: 

DlAlOGUE: 

THEME: 

NATIVE LANGUAGE 8ASIC SKILLS PROGRAM 

STORY GRADE: ONE 

Note no story lines are given but a suggested technique 
is included. 
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THEME: STO!l.Y GRADE 1 LESSON 1 

IN'IB.ODUCTlON: 

�fo

t:e the lesso: begins, prepare cut-outs of the main characters/ objectse story. ttach sma.J,.l portions of sandpaper to the b ack of ch cut-out. Then, use a flannelboard etc!' TELL the story to the child:n Dramatize the events in the story using variations in the pitch and speedof your voice. It is importnat that the children understand the 'events' in the story so you may occasionally halt the telling of the story toexplain specific events or items. 

ACTIVITIES: 

* Review the key vocabulary terms from the story with the children. Use the 
cut-outs (from the IN'lllODUCTION section above) to review the key vocabulary 
terms with the children. 

* Use the same cut-outs to introduce the NL terms for the key vocabulary
words. Be certain that the children understand that the NL words represent 
the key vocabulary words heard in Englsh previously in this lesson. 
Continue in this way until the children have heard all of the NL vocabulary 
words. 

* Tell the story again in the NL, using the cut-outs and the flannelboard. 
Stress eacn of the NL vocabulary words (key words) as it appears in the 
story. The children should have a basic understandi ng of the events of the 
story during this telling, since the story was originally told in English. 

* Have two children hold a sheet vertically so that it touches the floor.
Place an overhead projector behind the sheet. Place the cut-outs (used 
earlier in this lesson) behind the sheet. Turn the light of the overhead 
projector on. Then, use the cut-outs to tell the story (in the NL) using 
the SILHOUE'.CTE TECHNIQUE. 

* Turn the projector around so that it is facing a blank wall in the 
classroom. Group the children behind the projector. Use the cut-outs and 
the overhead projector to re-tell the story (in the NL). Place the 
cut-outs on the overhead projector's screen as you tell the story. By 
doing this, the 'silhouettes' of the characters/objects in the story will 
be represented on the wall. 

FOLLOW-UP: 

Have each child prepare one set of cut-outs for the story. Provide the
children with the necessary construction paper, scirrors, pencils, etc. 
When a child has completed all of his cut outs for the main characters/
objects in the story, provide him with an equal number of tongue depressers, 
The children should then attach their cut-outs to the ends of their tongue 
depressers, one cut-out per tongue depresser, Each child should then -, 
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THEME: STORY (Cont'd) LESSON l 

place· his cut-outs/tongue depressers in an envelope and keep them for use 
in Lesson Two. 

MAIERIALS : 

Cut-outs of main characters/objects, small portions of sandpaper for 
cut-outs, flannelboard, a sheet, an overhead projector, construction 
paper/scissors/pencils for each child, tongue depressers for each child, an 
envelope for each child 
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THEME: STORY GRADE 1 LESSON 2 

INTRODUCTION: 

Give each child his envelope of cut-outs that were prepared in Lesson One. 
Each child should lay his cut-outs on the floor in front of him. Have your 
master set of cut-outs in front of you and sit facing the children. Tell 
the story (in the NL), holding up the cut-outs as their names are heard in 
the story. The children should follow suit. That is, when you hold up one 
of your cut-outs, each child should hold up his matching cut-out. Continue 
in this way until all of the cut-outs have been reviewed, and vocabulary 
-terms heard a number of times.

ACTIVITIES: 

* Repeat the story, stopping after each NL key word that is heard in the
story. When the children hear one of the key words, they should hold up
their cut-outs to :represent the key word that they've heard. Continue in
this way until all of the key words have been reviewed.

* Dramatize the story with the children, identifying specific children to
play certain roles in the story. For those children who do not have
specific roles, have them participate as 'objects in the story'; e.g.,
trees, rocks, etc. Tell the story in the NL and direct the children to
'act out the story• as you tell it. It is not necessary that the children
respond orally at this time. --, 

* Mount your cut-outs from the story on the board. Group the children in
front of the board. Tell the story once again (in the NL) and point to the
cut-outs as they appear in the story. Do not say the key NL vocabulary
words. Rather, when you point to one of the cut-outs the children should
provide the key word (in the NL). Repeat this process until the children
are able to respond well.

FOLLOW-UP: 

Lay a long length of butcher paper on the floor and divide it into sec
tions, one section per child. Have a child sit beside each section. Then, 
identify an event in the story for each child in a sequence from beginning 
to end. The sequence should go from the left-hand side of the mural paper 
to the right-hand side. Then, each child should use pencils, felt pens, 
crayons, etc. to illustrate his segment of the story. When the mural is 
complete, it should represent the events of the story. Depending upon the 
number of children in your class, you may have to break the story up into 
minor events as well as the major events. When the mural is complete mount 
it in the classroom for use as a review vehicle in Lesson Three. 

MATERIALS: 

Cut-outs (from Lesson One), master set of cut-outs, masking tape, a long 
length of butcher paper, a felt pen, illustration materials for the children 
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l'HEHE: STOtlY GRADE l LESSON 3

IN'.Ill.ODUCTION: 

Review the sequence of events in the story using the 'story mural' prepared 
in Lesson Two. Tell the story in the NL, pointing to each segment in the 
sequence (in the mural) as you do so. It is important that the children 
hear the key NL vocabulary words during this review process. 

Before the lesson begins, select two or three key sentences from the 
story. These sentences will be used in this lesson and in subsequent 
lessons for the 'patterns'. Introduce the two or three patterns that you 
have selected to the children, pointing to the appropriate segments in the 
'story mural'. Be certain the children tmderstand the MEANINGS of the 
sentences. Ideally, you should select sentences that contain key. words 
developed earlier in this unit. 

ACTIVITIES: 

* llave the children sit in a straight line side by side facing you. Roll a
large ball to a child saying one of the key patterns. · The child who
receives the ball snould repeat the pattern and then send the ball back to
you. Continue in tis way until all of the children have had a chance to
repeat one of the key patterns.

* Group the children in front of the 'story mural' developed in Lesson Two.
Point to an appropriate segment in the sequence of the story (a segment
that reflects one of the key NL patterns you selected) and the children
should say the NL pattern for that segment. Later, repeat this process
dividing the children into groups, one group for each key pattern. For
example, when you point to a certain segment of the story, only the
children in the appropriate group should respond by saying the NL pattern.
Later switch the groups and repeat the process.

FOLLOW-UP: 

Play CllAIN TOUCll with the children to encourage the individuals to repeat 
the key patterns. Say a key pattern to a child and that child should then 
say the key pattern to another child, and they should join hands. The 
second child must then say the same pattern to another child who then joins 
his hand. Continue in this way until the 'chain' has been formed by all 
children in the class. Repeat using the other key patterns. 

MATEi..lALS: 

Story mural (from Lesson Two), a large ball, a flashlight
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THEME: STORY GRADE 1 LESSON 4 

INIRODUCTION: 

Tell the story to the children once again. The children should us·e their 
cut-out/tongue depressers to represent the events of the story as you tell 
it. You may wish to use your cut-outs as models for the children to follow 
OR you may wish to have the children do this independently. It is 
important that the children hear the patterns (all of the patterns) and the 
key NL terms during the telling of the story. 

ACTIVITIES: 

* Group the children in front of the 'story mural• prepared in Lesson Two.
Say one of the key NL patterns and toss a portion of tissue paper into the
air. At the same time, call a child's name. That child must then identify
the 'segment' of the story represented by the pattern that you said before
the tissue paper hits the floor. Repeat this process until many of the
children have had a chance to respond.

* Play SKITTLE GUARD to encourage the children to repeat the NL patterns
introduced in this unit. When any one of the three 'pins' has been knocked
down in the centre of the circle, all of the cildren should repeat the NL
pattern that you said at the beginning of the round. Repeat a number of

-,,. times, using other children as the 'guards' for the pins.

FOLLOW-UP: 

Have one child stand facing the other children in the classroom. Then, 
have another child stand behind the main body of the children facing the 
other child who is standing. Give the child that is. behind the children a 
flashlight. Give the child that is in front of the children a square of 
tagboard (approximately 1 foot square). Say one of the key NL patterns and 
then the child with the flashlight must attempt to tag the white sheet of 
tagboard that is held by the other child. The other child may not move his 
feet but he may move his arms and hands around providing the tagboard 
continues to face the children. When the tagboard section has been 
'tagged' by the light of the flashlight, all of the children in the class 
should repeat the NL pattern that you said at the beginning of the round. 
Repeat until many children have had a chance to participate in this 
FLASHLIGHT TAG activity. 

MATF.8.IALS: 

Cut-outs on tongue depressers (for each child), story mural (from Lesson 
Two), three 'pins', (prepared from rolled sheets of paper), a small ball, a 
flashlight, a square of bristol board/tagboard 
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THEME: STORY Gl:lADE 1 LESSON 5 

Mount the cut-outs from the story (your master cut-outs) on the board and 
cover them with a length of mural paper. Then, group the children in front 
of the mural paper and us e a black crayon to do RUBBINGS of the cut-outs. 
As a cut-out appears, say its NL term and when appropriate, the NL key 
pattern (you may not have a key NL pattern for all NL terms). Continue in 
this way until the children have heard all of the terms and the key 
patterns introduced in this unit. 

ACTIVITIES: 

* Provide each child with a blank sheet of paper. Each child should 
illustrate a head on one side of his piece of paper and a tail on the other 
side of his piece of paper. When the children have completed their 
heads/tails, toss a coin in the air and call out the heads/ tails that shows 
when the coin lands. Say one of the NL patterns and the appropriate 
children should respond by repeating the pattern. For example, if you 
call, "!leads", those children who have 'heads' showing face up on their 
cards should repeat the NL• pattern. The children may switch their cards 
over after each round of this activity. Repeat until the children are able 
to respond well. 

* Introduce the NL dialogue to the children. The children should hear the NL
form of the dialogue first, then be certain that the children understand
the MEANINGS of the patterns in the dialogue. Practice the dialogue with
the children in choral, group and individual forms. The dialogue that you
develop should be directly related to the contents of the story. For
example, you may use some of the key patterns introduced earlier in this
unit as key sentences in the dialogue.

FOLLOW-UP: 

Place 'x' number of sheets of paper on the floor (one less than the number 
of children in your class). Say one of the NL terms or patterns and the 
children should all scatter to stand on a sheet of paper. One child will 
be left without a sheet of paper. That child should then repeat the 
term/pattern that you said at the beginning of the round. Repeat this 
process a number of times until many children have had a chance to repeat 
the NL terms/patterns. 

MATERIALS: 

Master set of cut-outs for the story, a length of mural paper, a black 
crayon, a blank sheet of paper for each child, a felt pen for each child, a 
coin, 'x' number of sheets of paper (one less than the number of children 
in your class) 
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, UNIT 

VOCABULARY: 

PATTERNS: 

DIALOGUE: 

THEME: 

CREE 

NATIVE LANGUAGE BASIC SKILLS PROGRAM 

THINGS I LIKE TO DO GRADE: ONE 

páp·asikátepaniw 
koskótiw 
atoskew 
nímiw 

she/he skips 
jumps 
works 
dances 

------------

Ni-kaskítán ta 

I can 
----------

T. K. 1.-k as kitán              ná ta

s. Ehe ni-ksskítán ta

T. How about you, can you

s. Yes, I can
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THEME: TH.u!GS I LIKE/TH.u!GS I CAN DO GRADE 1 LESSON 1 

INTRODUCTION: 

To introduce the concept of 'things I like,' sit at a table for a 'meal' as 
the children watch you. Dramatize (through facial features) the foods that 
you like and the food items that you don't like, 

Discuss likes and dislikes with the children, Encourage the children to 
talk about things they like and things that they don't like. The children 
should begin to understand that every one does not like the same things, 
nor does everyone dislike the same things. 

ACTIVITIES: 

* Use Herman's Head to introduce 'things that I can do', When you prepare the
tape for Herman, be certain to include the things that Herman can do, You
can prepare the tape in English - the NL terms will be introduced in the
next activities,

* Refore the lesson begins, collect pictures that represent the things you
like and the things that you can do. Present these to the children, saying
the NL term for each picture. Re certain that the children understand the
meaning of each term.

* Encourage the children to talk about the things that they can do. Al.so,
encourage the children to talk about the things that they find difficult to
do,

* Before the lesson begins, collect pictures that represent the things that
you can do. Introduce the NL verbs for the pictures. The verbs should be
heard by the children many times.

FOLLOW-UP: 

Provide each child with an old magazine or portion of a magazine. The 
children should look through the magazines to find pictures of things that 
they like and pictures of things that they can do. The children should cut 
out the pictures, Divide a length of butcher paper in two with a felf 
pen. One section of the butcher paper should be for 'Things I Like' and 
the other section for 'Things I Can Do,' The children should then glue or 
paste their pictures in the appropriate sections of the butcher paper. 

MATFB.IALS: 

Herman's Head and tape, taperecorder, pictures of things that you like, 
pictures of things that you can do, old magazines - one for each child 
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THEME: THI.!lGS I LIKE/THINGS I CAN DO GRADE 1 LESSON 2 

IN'lRODUCTION: 

Review the nouns and verbs that were introduced to the children in lesson 
one. It is important that the children HEAR the nouns and verbs as often 
as possible. 

Mount the noun (' Things I Like') and verb (' Things I Can Do') pictures on 
the board and group the children near them. Toss a beanbag at one of the 
pictures and say its name. Repeat until you have said all of the nouns and 
verbs. 

ACTIVITIES: 
* 

* 

* 

Repeat the above activity, with the children tossing the beanbag - BEANBAG 
TOSS. Give the beanbag to a child, say one of the words and the child 
should toss the bag to the picture of the word that you said. Repeat 
until most of the children have participated. Have the children repeat 
the terms. 

Divide the class into two groups; one group for 'verbs' and another group 
for 'nouns'. Mount all of the pictures on the board. Point to one of the 
pictures and the children in the correct group should respond with the 
pattern for that picture. Later, switch the groups and repeat the process. 

Play HOP TllE LINE using the patterns. When the children 
that you have identified, they should hop over the line. 
respond for OTHER patterns that they hear. 

hear the pattern 
They should not 

FOLLOW-UP: 

Review the mural prepared in lesson one. Group the children by the 
mural. F.ncourage the children to name (in English) the different pictures 
in the two sections of the mural. Question the children to determine 
whether or not they know any of the terms for the nouns/verbs represented 
by the pictures in the mural. 

MATERIALS: 

Noun and verb pictures, a beanbag, masking tape, mural prepared in lesson 
one. 
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IHEME: THINGS I LIKE/THINGS I CAN DO GRADE l. LESSON 4 

IN'lltODUCl'ION: 

Review the NL patterns introduced in l.esson 3. l'he chil.dren shoul.d have 
the opportunity to HEAR the patterns again. 

Show each of the pictures to the chil.dren and say the pattern for the 
picture. It is not necessary that the chil.dren respond during this review 
activity. 

ACTIVITIES: 

* Mount one picture on the chal.kboard. l'el.l. the chil.dren to l.isten for the
pattern that goes witn the picture. When the chil.dren hear the pattern
that goes with the picture, they should stand and repeat the pattern. When
they hear OTHER patterns that don't go with the picture, they shoul.d not
respond. Repeat, using other pictures (noun/verb).

* Make two l.arge masking tape circl.es on the fl.oor; one for 'Things I Like',
and another for 'Things I Can Do'. Group the chil.dren between the two 
circl.es. Say one of the vocabul.ary words (either one of the nouns or one
of the verbs). l'he chil.dren shoul.d hop to the correct circle; to the
•like' circle for 'nouns• and to the 'do• circl.e for 'verbs•. Repeat a
number of times. l'he children should repeat the words when they are in t:he
circl.es.

* Divide the chil.dren into two groups; one gr oup for 'Things I Like', and
another group for 'Things I Can Do'. Say one of the vocabul.ary terms and
the chil.dren in the correct group shoul.d stand and repeat the word. Later,
switch the groups and repeat.

FOLLOW-UP: 

Play UIIDER l'HE BRIDGE with the chil.dren. Say the pattern before the 
chil.dren begin wal.king. l'he chil.d wilo is •trapped' by the bridge shoul.d 
repeat the pattern that you said. Repeat a number of times. 

MATERIALS: 

Noun pictures, verb pictures, masking tape 
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THEME: THINGS I LIKE/THINGS I r.AN DO GRADE 1 LESSON 5 

IN'.IROOU CI ION: 

Review the vocabulary and patterns from this unit, using the noun and verb 
pictures. Prepare an extra set of the pictures. Cut the extra pictures 
into four pieces each. Mix all of the pieces. Spread the pieces on the 
floor and group the children around them. Say one of the words/patterns to 
a child and he should enter the circle and find the pieces necessary to put 
the matching picture together (more than one child can do this at the same 
time). 

ACTIVITIES: 

IDEA #1: 

Place the tracings, from lesson four, on the floor and group the children 
around them. Have the children stand with their hands behind their backs. 
Walk around the outside of the circle, placing a noun/verb picture in each 
child's hands (if you don't have enough pictures for all children, this 
activity can be played in rounds). When you say, "Go", the children should 
look at their pictures and then enter the circle to find the pictures that 
match them. When the children have all found their matching pictures, each 
child should say the vocabulary term or pattern for his picture. 

IDEA /J2 

* Lay a length of butcher paper on the floor. Group the children around the
paper. Provide each child with felt pens and/or crayons. The. children
should then illustrate 'things that they like', and 'things that they can
do'. When the mural is complete, display it in the classroom or hallway.

FOLLOW-UP: 

Practice the simple dialogue, from below, with the children. Be certain 
that the children understand the meanings of the patterns in the dialogue. 
It may be necessary to translate the meanings of the new patterns in the 
dialogue ONCE to be certain that the children understand them, Practice 
the dialogue in choral, group, and individual forms (use the 'individual' 
form when you feel individuals are 'ready'). 

MATERIALS: 

An utra set of noun/verb pictures, a pair of scissors, tracings (from 
lesson four), a length of butcher paper for the mural, felt pens/ crayons 
for each child. 
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UNIT 

VOCABULARY: 

PATTERNS: 

DIALOGUE: 

CREE 

NATIVE LANGUAGE BASIC SKILLS PROGRAM 

THEME: TOOLS 

pakamákanis 
chíkahikan 
pímapiskahikan 
kíski pochikan 
mónahikan 
píminikan 

___________ óma.

This is a name of tool. 
hammer 
spade 
axe 
saw 
pliers 

wrench 

T. 

s. Mwách

T. Is this a 

s. No, it's a

GRADE: ONE 

hammer 
axe 
wrench 
saw 
spade/shovel 
pliers 

na, óma? 
anina. 
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THEME: TOOIS GRADE l LESSON l 

INTRODUCTION: 

Collect sample tools prior to the lesson. The tools that you use for this 
unit may vary from those suggested in the 'Vocabulary' section. 

Group the children together on the floor. Tell them that you are going to 
build a house and that you have brought your tools for the task. Have the 
tools in a bag or other suitable container. Present each of the tools, 
saying its name, as the children watch. When all of the tools have been 
presented, encourage the children to talk about their uses. 

ACTIVITIES; 

* Place the tools back in the container and tell the children that you are
going to carefully 'feel' for the tools. Reach into the container and
guess which tool it is that you feel •.• use the name for the tool. Remove
the tools you are feeling and show it to the children (be certain it is the
tool that you were naming). Repeat this process until all of the tools
have been presented and the NL names introduced.

* Before the lesson begins, prepare tracings of the different tools. Show 
the tracings to the children, repeating the names for the tools.

* Place the tracings on a table or desk. Group the children around the
tools. Give one of the tracings to a child and say the name for the
tool-tracing (i.e., the name of the tool). The child should then match the
tracing with the actual tool. Repeat until all of the tracings have been
matched with the tools.

* Use Herman's Head to review the NL names of the tools. When you prepare
the tape for Herman's Head, be certain to repeat the names for the tools as
often as possible.

FOLLOW-UP : 

Place all of the tools on the floor (leave-out any tools that are sharp). 
Provide the children with a length of butcher paper. The children should 
then make tracings of the tools on the butcher paper. Each tool can have 
more than one tracing. When the 'tracing mural' is complete, roll it up 
and keep it for use later in the Unit. 

MATERIALS: 

Sample tools, a set of tracings of the tools, a container for the tools, 
Herman's Head and tape 

- 181 -

D
oc

um
en

t p
ro

vi
de

d 
fo

r r
es

ea
rc

h 
an

d/
or

 p
er

so
na

l u
se

. 
Fo

r f
ur

th
er

 in
fo

rm
at

io
n 

co
nt

ac
t c

ol
le

ct
io

ns
@

m
ic

ec
.c

om
 

**
**

**
**

**
**

**
**

**
**

**
**

**
**



THEME: TOOLS GRADE l LESSON 2 

IN'.lllODUCTION: 

Review the NL names for the different tools. Place the tracings (on the 
butcher paper, from lesson l) on the floor. Group the children around the 
butcher paper. Place each tool on its tracing, repeating the NL name for 
the tool. Repeat this process until all of the tools are in place. The 
children should HEAR the NL names for the tools during this review activity. 

ACTIVITIES: 

* Remove the tools from the butcher paper tracings (from the previous
activity). Give each of the tools to the children; one per child. The
children with the tools should name the tools (model the names, if
necessary) and then place them on their tracings (on the butcher paper).

* Give each of the tracings that you prepared for lesson l, to the children;
one per child. Group the children around the butcher paper tracings (that
still have the tools on them). Say the name of one of the tools and the
child with that tool should place his tracing on the tool/tracing on the
butcher paper. The child should repeat the name of the tool. Repeat this
process until all of the tool-tracings have been placed.

* Place the non-sharp tools in the container. Have a child reach into the
container and feel one of the tools. The child should name the tool BEFORE
removing it. Repeat until all tools have been removed from the container.

FOLLOW-UP: 

Play TONGS PICK-UP with the children. When you say one of the tool names, 
the child that you have identified should pick-up the tool tracing with the 
pair of tongs. Repeat this process until most of the children have had a 
chance to use the tongs. **NOTE: it may be helpful to fold-up one corner 
of each tracing in order to make it possible for the children to lift them 
with the tongs. <r---

MATERIAIB: 

Butcher paper tool tracings (from lesson l), individual

lesson 1), sample tools, a container, a pair of tongs 
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THEME: TOOIS GRADE 1 LESSON 3 

IN'lllODU CT ION: 

Use a hand puppet to introduce the new NL patterns to the children. The 
children should HEAR the NL patterns first. Then, be certain that they 
understand the meanings of the patterns. It may be necessary to translate 
the patterns ONCE to be certain that they understand their meanings. 

ACTIVITIES: 

* Group the children in a circle and give each of the individual tracings,
from lesson l, to the children; one per child. Play BROOMDROP with the
children. When you say one of the patterns that contains the name of one
of the tools, the child who is holding the tool named in the pattern should
rush into the circle and catch the broom before it hits the floor. Refer
to the 'Activities' section of this program for details of the activity.

* Play BEAN BAG D�OP with the
that you have identified,
description of this activity

children. When the children bear the pattern 
they should drop the beanbags, as per the 
in the 'Activities' section of this program. 

* Group the children in a circle. Give a small soft ball to a child. The
chil.d should roll the bal.1 across the circle to another child - the ball
should be rolled back and forth. Beforehand, say a pattern. When you clap
your hands, the child with the ball should repeat the pattern that you said.

FOLLOW-UP: 

Provide each child with a portion of modeling clay. The children should 
use the modeling clay to make •tools•. The children should shape their 
modeling clay portions into the shapes of tools. Circulate among the 
children as they work, encouraging them to say the names/patterns for the 
tools. Later, displ.ay the compl.eted tool.a on a 'tool.a table' in 
classroom. 

MATERIALS: 

A hand puppet, individual tool tracings (from lesson 1), a broom, a beanbag 
for each child, a small soft ball, modeling clay for each child 
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UNIT 

THEME: 

VOCABULARY: 

PATTERNS: 

DIALOGUE: 

CREE 

NATIVE LANGUAGE BASIC SKILLS PROGRAM 

TRADITIONAL FURNITURE 

tetapiwin 
nipewin 
michisowináhti
k kotawonápisk 

GRADE: ONE 

chair 

bed 
table 
stove 

This is a __________________ _

T.__________________ oma.

s. Tánisi e-tá'p aták?

T. 
(elicit response) 

T. This is a

s. What is it for?

T. It is for
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• THEME: TRADITIONAL FURNITURE GRADE 1 LESSON 1 

INTRODUCTION: 

Group the children in front of the chalkboard. Introduce a large illustra
tion (that has been laminated) that depicts the interior of a house. This 
picture should not show any of the household furniture. Talk with the 
children about how happy you are with the 'furnishings' in your house, 
Eventually, the children should indicate to you that your house does not 
have any furnishings. Appear surprised to notice that the illustration 
does not show any of the furniture items. Then, encourage the children to 
suggest what types of furniture items should be in the house. Use a 
waterbased felt pen to illustrate the different furniture items that the 
children say (on the laminated picture). Continue in this way until all of 
the 'necessary' furniture items have been added to •your house'. 

ACTIVITIES: 

* Introduce 'traditional furniture' illustrations to the children. At this
time, introduce the NL names for the different furniture items. It is
important that the children HEAR the NL terms a number of times during this
introduction process.

* Show the children a sample of an actual animal skin. Encourage discussion
about the uses of the skins as 'traditional furniture'.

* Present a laminated illustration that show s the inside of a traditional
home. No furnishings should be shown in the picture. Use a felt pen to
add the furnishing items to the interior of the home. Repeat the NL names
for the furnishing items as often as possible.

FOLLOW-UP: 

Provide each child in the class with a dark. sheet of construction paper. 
Also have quantities of glue or paste available for this 'Follow-Up' 
activity. Pull moose hairs from a moose skin sample and give a portion 
of the moose hair to each child. Each child should then imagine the use 
for the moose hair in developing a picture. For example, the moose . may 
be glued to the paper as 'hair' of a person or they may be used to fashion 
a 'mattress' in a traditional home. Circulate among the children as they 
work. repeating the NL vocabulary terms, that have been introduced in this 
lesson, as often as possible. 

When the children's moose • hair pictures' are complete, display them in 
the classroom or hallway. 

ERIALS: 

Laminated pictures showing interior of house, waterbase felt pen, 
traditional furniture illustrations, moose/deer skin sample, 
laminated illustrations of interior of traditional home, dark sheet of 
construction paper for each child, glue/paste. 
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THEME: TRADITIONAL FURNITURE Ql.ADE 1. LESSON 2 

INTRODUCTION: 

Review the different traditional. furnishing ite111s using the illustrations 
fro111 Lesson 1.. Present an illustration to the children, saying its NL 
na111e. It is illlportant that the children HEAR the NL na111es for the 
furnishing itelllS lllallY ti111es during this review process. 

Use the l.a111inated illustration of the interior of a traditional. ho111e (that 
has the furnishing items drawn in with felt pen) fro111 Lesson 1. to further 
review the na111es of the furnishing ite111s. It is not necessary that the 
children 'respond ' during this review process; they shoul.d 111erel.y LISTEN as 
you say the NL na111es of the furnishing items and point to the corresponding 
furnishing ite111S' il.1.ustrations. 

A(.'TIVITIES: 

"' Have the children stand facing one end of the cl.assroo111. Stand a distance
behind the children holding a set of traditional. furnishings il.1.ustrations. 
Hol.d up one of the illustrations and say either" the actual na111e for the 
furnishing item in the illustration OR the name of another furnishing ite111. 
If the children think that you have na111ed the furnishing ite111 correctly, 
they shoul.d turn around and face you. However, those children that do not 
think that you have named the correct furnishing ite111 shoul.d not turn 
around. If you na111ed the furnishing ite111 correctly, those children who did 
turn around shoul.d remain standing; the other children shoul.d sit. 
However, if you na111ed the furnishing i te111 incorrectly, those children who 
turned around shoul.d sit and those who did not turn around should re111ain 
standing. Continue in this way until. al.1. children are 'seated'. 

"' Pl.ay SPINNER with the children to encourage individual. responses of the NL 
vocabulary words. Group the children in a circl.e and pl.ace the furnishings' 
illustrations on the fl.oor. Spin the spinner. When the spinner stops, 
nBllle one of the furnishing ite111S. The child at who111 the spinner is pointing 
111ust identify the correct illustration of the furnishing ite111 that you 
named. Then, have all of the children repeat the na111e of the furnishing 
ite111 . .Repeat. 

FOLLOW-UP: 

Pl.ay HOT POTATO with the children using the illustrations of the furnishing 
i telllS. When you clap your hands, the child 1.eft holding the ball should 
identify the picture that you show hi111. Refer to the 'Activities' section 
of this progra111 for details of HOT POTATO. 

MATERIALS: 

Furnishings illustrations, laminated illustration of interior of traditional 
ho111e, a 'spinner', a s111all ball 
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T.11.EME: TRADITIONAL FURNITURE QlADE 1 LESSON 3 

Use the BOX .RADIO technique to introduce the new patterns to the children. 
Before the lesson begins prepare an audio tape that contains the new NL 
patterns. When a child has 'turned on the radio' they should hear the NL 
patterns. Refer to the 'Activiti.es' section of this program for details of 
BOX RADIO. After the children have heard the patterns, review each patter n 
with them being certain that they understand its MEANING. It may be 
necessary to translate the patterns ONCE to be certain that the children 
understand them. 

ACTIVITIES: 

* Make a large 'X' shape on the floor using masking tape:

Place one of the furnishing illustrations in each section of the 'X'. Say 
one of the NL patterns and • the children should move to the appropriate 
section of the 'X'. Later, switch the locations of the illustrations and 
repeat the process. 

* Group the children in a circle for a game of FLASHLIGHT SPINNER. Sit in.
the centre of the circle with a flashlight. Darken the room. Say one of
the NL patterns and 'spin' the flashlight. When the flashlight stops, the
child at whom its light is pointing should repeat the pattern that you
said. Repeat this a number of times.

* Play BEAN BAG DROP with the children to encourage auditory discrimination
of the different patterns. The children should respond ONLY when they hear
the pattern that you identify at the beginning of the round. Refer to the
'Activities' section of this program for details of BEAN BAG DROP.

* Play LOCOMOTIVE with the children. Refer to the 'Activities' section of
the program for details of WCOMOTIVE.

FOLLOW-UP: 

Play UMBRELLA SPIN with the children to encourage them to say the new NL 
patterns that have been introduced in this lesson. When the umbrella 
stops, the children should say the NL pattern for the illustration that is 
in the 'top' section of the umbrella. Repeat a number of times. Refer to 
the 'Activities' section of this program for details of UMBRELLA SPIN. 

MATERIALS: 

Box radio, audio tape for box radio, masking tape, furniture illustrations, 
a 'spinner', a beanbag for each child, an umbrella 
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THEME: TRADITIONAL FURNITURE GRADE 1 LESSON 4 

INTRO DU CT ION: 

Use the BOX RADIO technique (from Lesson 3) to review the NL patterns with 
the children. As each pattern is heard • on the Radio' show the children 
its corresponding illustration. Continue in this way until the children 
have heard all of the NL patterns. 

ACTIVITIES: 

* Divide the children into two teams. Have the two teams stand in parallel
lines at one end of the room. Give the first player in each team a bean
bag. Lay the furniture illustrations on the floor at the other end of the
room. When you say "Go", the two players should toss their bean bags to
the illustrations, attempting to land them on the illustrations. When a
child's bean bag has landed on or near one of the illustrations, he should
rush to that illustration and say the NL pattern for the furniture item in
the illustration. The first player to do this successfully scores a point
for his team. Continue in this way until all players have participated.

* Play DON'T SHAKE THE POT with the children using the illustrations of the
furniture items. For children at this level, it may be wise to use only
two marbles in the pot. Refer to the 'Activities' section of this program
for details of DON'T SHAKE THE POT.

* Place two piles of blank white paper at one end of the room. Place a felt
pen beside each pile of white paper. Divide the children into two teams at
the other end of the room. Say one of the NL patterns and the first player
from each team should rush to his pile of paper and illustrate the
furnishing item named in your pattern. When a child has completed his
illustration he should show it to his other team members and they should
repeat the pattern that you said. Tbe first team to complete this process
successfully scores a point. Repeat until all players have participated.

FOLLOW-UP: 

Play RUN AROUND THE CIRCLE with the children to encourage individuals to 
say the NL patterns from this Unit. When you stand between two players 
those players must run in opposite directions. Tbe first player to 
re-enter the circle and to identify the picture for a pattern that you say 
is the winner for the round, The 'winner' must then stand between two 
other players in the circle to repeat the process. You may wish to say the 
pattern at the beginning of the round or when the child has re-entered the 
circle. Continue in this way until most of the children have had a chance 
to play. 

MATERIALS: 

Box radio (from Lesson 3), audio tape for box radio, 2 beanbags, furniture 
illustrations, 2 pots, 4 marbles, sheets of blank white paper, 2 felt pens 
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UNIT 

THEME: 

VOCABULARY: 

PATTERNS: 

DIALOGUE: 

CREE 

NATIVE LANGUAGE BASIC SKILLS PROGRAM 

GRADE: ONE TYPES OF PLANTS 

Kakikepak Wikes 
Wápikwani 
Ininemin 
Anóskana 
Otehimina 
Matámin 
Misáskatómina 
Sóminisa 
Síwimin 

Niminwenten 

labrador tea 
seneka root 
flower 
blueberries 
rasperries 

strawberries 
corn 
saskatoon 
plums 
apple 

-----------

I like __________ _

T.
-----------

s. 

 Ki-ki-kastíkan ná  

Mwách,
 

ni-ki-kistikan. 
--------

T. Did you plant ? 
-----------

s. No, I planted
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THEME: TYPES OF PLANTS GRADE l LESSON l 

lNlRODUCTION: 

**If possible, collect samples of the plants in your area for use in this 
unit. 

If plant samples are not available, draw simple pictures of the plants that 
are common in the area of your community. 

Place the plant samples or the pictures in a bat, Present the bat to the 
children, Tell the children that it is a magic bat and that you aren't 
certain what will appear out of the bat this time, 

ACTIVITIES: 

* Remove the plants, one at a time, from the 'magic hat'. Name the plants
(in Fnglisb) as they are removed from the 'magic hat'.

* Encourage the children to talk about the different plants ••• plants that
they have seen, plants that they like, and so on.

* Show the plant samples/pictures to the children once again, introducing the
NL names for the plants. The children should bear the names of the plants
many times.

* Group the children in a circle. Give one of the plant samples/pictures to
a child in the circle. tle should pass the plant/picture to the child next
to him, and so on until the plant/picture bas been around the circle.
Repeat the name of the plant as it circulates among the children.

* Place a portion of modeling clay for each plant, on the floor, Tape the
samples/pictures to tongue depressors or rulers, Give one of the taped
plants/pictures to a child .. ,name the plant (in the NL) and the child
should stand the plant up in one of the modeling clay bases. Repeat this
process until. all of the plants are standing, Place the mounted plants on
a table to represent a display of 'plants in our area'.

FOLLOW-UP: 

Lay a length of butcher paper on the floor, With a felt pen, draw a line 
from one end of the paper to the other to represent the 'ground'. Then, 
group the children around the paper, The children should use felt pens or 
crayons to illustrate flowers that are found in their area. Circulate 
among the children as they work, repeating the names for the different 
plants, Later, when the 'plant mural' is complete, it can be displayed in 
the classroom or hallway, 

MATERlALs: 

Plant samples (if available), simple illustrations of the plants (colored), 
a hat, a portion of modeling clay for each plant sample/picture, butcher 
paper, felt pens or crayons for each child 
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THEME: TYPES OF PLANTS QWJE 1 LESSON 2 

INTRODUCTION: 

Group the children by the 'plants in our area' mural that they developed in 
lesson 1. Point to the different plants, saying the NL names for the 
plants. Then, show the children the plant samples/pictures and match them 
to the flowers in the mural. Repeat the NL names for the plants as often as
possible. It is important that the children HEAR the names of the plants. 
They do not need to say the plant names at this point in the lesson. 

ACTIVITIES: 

* Use a RUNJUNG STORY to encourage the children to HEAR the names of the
plants. Select ONE plant name for each running story. 

* Play RUNABOUT using the plant samples or pictures. Have the children
repeat the plant names after they identify them. 

* Develop a ROAD MAZE such as the following:

* Place the plant samples/pictures at one end of the maze. (Refer to the
'Activities' section, at the back of this program for detail.a about the
ROAD MAZE). Say the name of one of the plants and the child or children 
with the cars should 'drive' through the road maze to the samples/pictures. 
When a child reaches the end of the maze, he should park his car beside the 
sample/picture that you named. All of the children should then repeat the 
name of the plant. 

FOLLOW-UP: 

Give each child a plant sample or picture of a plant. Also, provide each 
child with white paper and a pencil. The children should then trace the 
outlines of their plants. When a child has traced his plant, he should 
return the sample/picture to you and place his tracing on the floor. 
Later, when all of the children are finished, the tracings and plant 
samples/pictures can be used for a matching activity. 

am 1.es/ pictu:ces' mas\d.ng ta-.,e • toy

Mural developed in lesson one, l
l)l/p

a.:;t
:re :,>for each chi1.ii, a sneet of w:l.te

) a plant samP e 
ca-rs ( one o'!: two , 

h chi1.ii 
•nd a pencil for eac 

paper -
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T.llmE: TYP1>S OF Pl.ANTS GRADE l LESSON 4 

IN'.lllODUCTlON: 

Use the plant samples/pictures to review the patterns that were introduced 

in lesson three.  Show each of the samples/pictures to the children, saying

its NL pattern. Repeat this process until All Of the pattetllli pave been 
reviewed. 

ACTIVITIES: 

* Group the children in a circle. Walk around the outside of the circle.
Whisper one of the patterns in a child's ear, That child should then run
to another child in the circle and repeat the pattern in his ear, That
child should then say the pattern out loud. Repeat this game a number of
times. Encourage the children to select those children who have not played
for each round of the game.

* Show each plant sample/picture and ask the cueing question. The children
should respond chorally with the correct sentence.

* Divide the children into t:wo groups. Whisper the NL name for one of the
plants to group 'a'. The children in that group should say the name of the
plant. Then, the children in group 'b' should say the pattern that
contains that plant name. Later, repeat the process, switching groups,

* Play CIIANGE using the new patterns. The children should change partners
when they hear the sentence that you said,

FOLLOW-UP: 

Have the children stand in a straight line. Roll a sheet of construction 
paper into a cylinder to represent a telescope. Give the 'telescope' to 
the child at the front of the line. Stand at the other end of the room and 
hold-up a plant sample/picture, The child should look through the 
'telescope', recognize the plant and say the pattern for it. Then, he 
should give the 'telescope' to the next player, Repeat until all children 
have used the 'telescope'. 

J!(I 
MATER.IALS: 

Plant samples/pictures, masking tape, a sheet of construction paper

D
oc

um
en

t p
ro

vi
de

d 
fo

r r
es

ea
rc

h 
an

d/
or

 p
er

so
na

l u
se

. 
Fo

r f
ur

th
er

 in
fo

rm
at

io
n 

co
nt

ac
t c

ol
le

ct
io

ns
@

m
ic

ec
.c

om
 

**
**

**
**

**
**

**
**

**
**

**
**

**
**



THEME: TYPES OF PLANTS QlADE 1 LESSON 5 

INlllODUCTION: 

Place each plant sample/picture in an envelope; one envelope for each plant 
sample/picture. 

Give each of the envelopes to a child; one per child. 

ACTIVITIES: 

* The children. should open the envelopes and look at the sample/picture
inside. Each child should name his plant and then say the pattern that
contains the name of the plant.

ID&\ 01!

Distribute the tracings that the children did in lesson 2. The children
should color the tracings and then glue/paste them to a sheet of butcher
paper (or add them to the flower mural prepared in lesson one). Circulate
among the children as they work, encouraging them to say the NL names for
the plants.

IDEA #2:

If plant samples were used in this unit, blindfold the children for a
'sensory awareness' activity. Group the children in a circle. Give a
child a plant sample and he should feel it very carefully. Then, he should
name the plant based on its 'feel'. Repeat until all of the children have
felt a plant and identified it.

FOLLO,i-UP: 

Make a HOPSCOTCH outline on the floor with masking tape. Place a plant 
sample or picture in each section of the game. The children should then 
hop through the outline, one at a time, naming the plants in the sections. 
Repeat until all of the children have gone through the HOPSCOTCH outline. 

MATERIALS: 

Plant samples/pictures, an envelope for each plant sample/picture, plant 
tracings (from lesson two), paste/glue, a blindfold for each child, masking 

i 

tape -, 
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UNIT 

THEME: 

VOCABULARY: 

PATTERNS: 

DIALOGUE: 

CREE 

NATIVE LANGUAGE BASIC SKILLS PROGRAM 

WEATHER GRADE: ONE 

kisitew 
waseskwan 
kimiwan 
notin 

nikwaskwan 
mispon 

hot day 
sunny day 
rainy day 
windy day 
cloudy day 
snowy day 

It's a day. 
--,-( w-ea-t'"'h;-e_r_)�---

T. Ni ka-kí poschisken n1
(clothing) 

(weather) 

s.   Ehe/Hwách, osám

{weather) 

T. Could 1 wear my when 
(clothing) 

s. Yes/no it's too
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(weather) 
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THEME: WEATHEll GR.ADE l LESSON l 

Have the children watch you as you pretend to look out of the window at the 
weather. Tell the children that you are attempting to decide what to 
wear. Have sample clothing items for different weather forms ready for 
this Unit, After looking at the weather, tell the children that you are 
happy to see that it is 'sunny'. Then, they should watch as you put on 
rubbers, raincoat and rainhat. The children should let you know that you 
aren't dressing correctly for the weather. Use this as an introduction to 
the different types of weather. 

AC.'TIVITIES: 

* Introduce the weather pictures to the children. Show each picture, saying
the NL term for the type of weather shown in the picture. Repeat until all
of the NL terms have been introduced.

* Show the children the clothing samples that you collected for this Unit
(clothing for the different weather types). Say the NL term for each
weather-form as you show the different items of clothing.

* Mount the weather pictures on the chalkboard and group the children in -\ 
front of them. Review the clothing items, matching the clothing items to
the weather pictures. Repeat the NL names for the different weather-forms
as often as possible.

* Tell the children the story (in English) of The Wind And The Sun (Aesop's
Fable). Refer to Appendix H for a version of this story. Use the flannel
board and felt cut-outs to enhance the story. The children can add sound
effects to the story.

FOLWW-UP: 

Read the poems from Appendix H, to the children. Discuss each poem with 
the children after they have heard it, 

MATERIAl.S : 

Clothing for the different weather-forms, weather pictures, masking tape, 
the story, The Wind And The Sun (Appendix H), Poems: The Sunny Day, � 
Has Seen The Wind, Snowflakes (all in AppendixH)• 
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THEME: WEATHER GRADE l LESSON 2 

IN'IRODU CT ION: 

Review the weather terms introduced in lesson one. Use the weather 
pictures and the clothing samples for this review. Show the children one 
of the pictures, say the NL weather term and then attempt to find a clothing 
item that matches the weather form - all the time repeating the NL word for 
the weather. Repeat with .the remaining weather pictures/clothing items. 

ACTIVITIES: 

* Develop appropriate sound effects for the different weather-forms. Say one
of the NL weather terms and the children should provide the appropriate
sound effect. Later, divi de the children into groups; one group for each
of the weather forms. When the children in a group hear their weather form
said, they shoul d reproduce the correct sound effect.

* Develop ap propriate bo dy movements for the· different weather forms.
one of the NL weatner terms and the children should perform
corresponding body movements.

Say 
the 

* Draw a 'window' on the chalkboard and group the children in front of it.
Place one of the weather pictures in the 'window'. The cnildren should
pretend to look through the window. Then, they shoul d say the NL term for
the weather that they see. Model, at first, as necessary.

FOLLOW-UP: 

Provide the children with old magazines and/ or catalogues. The children 
should look through them for clothing items that are appropriate for the 
different weather forms. Divide a length of butcher paper into sections; 
one section for each weather f orm. The children should then classify their 
pictures on the butcner paper, according to the different forms of weather. 
Circulate among the children as they work, encouraging them to say the NL 
weather terms. 

. .

"'----�. 

!o!ATER..IAlS : 

1/'!!!!ilJ 
. . 

. 
. 

. 

old magazines/catalogues
�eather pictures, masking tape,
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THEME: WEATHER GR.ADE 1 LESSON 3 

INTRODUCTION: 

Before the lesson begins, prepare a tape of 'weather sound effects', Play 
the tape for the children. The children should listen to the sound effects 
on the tape. Play the tape completely and then re-play it, stopping after 
each sound effect to introduce the new NL pattern. Repeat until the 
children have heard all of the NL patterns. 

* Be certain that the children understand the meanings of the new NL
patterns. It may be necessary to translate the patterns ONCE to be certain
that they understand their meanings.

* Re-play the 'weather sound effects' tape, stopping the tape after each
sound effect. The children should say the pattern for the sound effect
that they have heard. Model the responses, at first, as necessary. Repeat
until all of the sound effects on the tape have been heard.

* If an umbrella is available, play UMBRELLA SPIN. Refer
section of this program for details of this activity.
stops spinning, the children should say the pattern for
in the top section,

FOLWW-UP: 

to the 'Activities' 
When the umbrella 

the picture that is 

Introduce the song, •��-----,-----.-• to the children. Be certain that
the children understand the meanings of the patterns in the song. Practice 
singing the song with the children. 

..... 
.., 

MATERI.Al.5 : 

) 

A tape of weather sound effects, a tape recorder, masking tape, an umbrella 

ACTIVITIES: 
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TliEME: WEATllER GRADE l LESSON 4 

INTRODUCTION: 

Use the • sound effects' tape, from lesson three, to review the patterns 
introduced during that lesson. Play the tape and have a handpuppet say the 
patterns for the different sound effects. The children should listen 
carefully to the patterns. It. is important that the children HEAR the 
patterns during this review. 

ACTIVITIES: 

* Mount the weather pictures on the walls around the classroom. Play the
'sound effects' tape, stopping the tape after each sound effect. The
children should listen to the sound effects and then point to the
corresponding weather picture. When the children have identified the
correct picture, have them say the pattern for that picture. Repeat until
all of the sound effects have been heard.

* Group the children in a circle. Place the weather pictures on the floor in
the center of the circle; face-up. Give a child a ·round, inflated balloon.
The child should place the balloon on the floor and gently blow the balloon

i towards the pictures. When the ballon stops. moving, the child should say
i� the p attern for the picture on which the balloon lands (or stops near).

Repeat until all children have bad the chance to play BLOW THE BALLOON.

FOLWW-UP: 

Provide each child with a sheet of art paper and pencil, crayons, or felt 
pens. The children should then make up 'weather symbols' for the different 
weather forms. The children should use their imaginations for this 
activity. When all of the children have completed their symbols, they 
should share them with one another, saying the NL patterns as they show 
their symbols. 
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THEME: WEATHER GRADE 1 LESSON 5 

.Review the Unit's vocabulary and patterns. Group the children in a circle 
(a large circle). Have two children stand in the center of the circle. 
Say one of the vocabulary terms or one of the patterns from this Unit. 
Then, toss the balloon (from lesson four) into the air. The two children 
should attempt to prevent the balloon from hitting the floor by blowing it 
up. When _the balloon does land, all children should repeat the term/pattern 
that you said • .Repeat. 

ACTIVITIES: 

* IDEA Ill:

Collect the weather symbols, prepared by the children in lesson four. Mix 
them together and spread them on the floor. Group the children around 
them. Say one of the Unit's patterns and two children's names. The two 
children should rush into the circle and find weather symbols that match 
the pattern that you said. Tne first child to do th is successfully is the 
winner for that round. When a child has found a matching weather symbol, 
all of tne children should repeat the pattern that you said. Repeat a 
number of times. 

IDEA 112: 

Lay a length of butcher paper on the floor. Place a sheet of (white) art 
paper on the paper, for each child. Place a half teaspoon of mixed tempera 
paint on each sheet of art paper. Give each child.-a-• straw. The children 
should then blow-- the paint around on the art paper to produce WIND PICTURES. 

FOLWW-UP: 

Sing the song, 
choral and group forms • 

' with the children. 
:-------

Sing the song in 

.MATERIALS: 

Inflated balloon (from lesson four), weather symbols (from lesson four), a 
length of butcher paper, art paper for each child, mixed tempera paint, a 
straw for each child 

INTRODUCTION: 
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TliEME: WEATl:IER GRADE 1 LESSON 4 

INTRODUCTION: 

Use the 'sound effects' tape, from lesson three, to review the patterns 
introduced during that lesson. Play the tape and have a handpuppet say the 
patterns for the different sound effects. The children should listen 
carefully to the patterns. It is important that the children HEAR the 
patterns during this review. 

ACTIVITIES: 

* Mount the weather pictures on the walls around the classroom. Play the
'sound effects' tape, stopping the tape after each sound effect. The
children should listen to the sound effects and then point to the
corresponding weather picture. When the children have identified the
correct picture, have them say the pattern for that picture. Repeat until
all of the sound effects have been heard.

* Group the children in a circle. Place the weather pictures on the floor in
the center of the circle; face-up. Give a child a round, inflated balloon.
The child should place the balloon on the floor and gently blow the balloon
towards the pictures. When the ballon stops moving, the child should say
the pattern for the picture on Wllich the balloon lands (or stops near).
Repeat until all children have had the chance to play BLOW THE BALLOON.

FO.LUJW-UP: 

Provide each child with a sheet of art paper and pencil, crayons, or felt 
pens. The children should then make up 'weather symbols' for the different 
weather forms. The children should use their imaginations for this 
activity. When all of the children have completed their symbols, they 
should share them with one another, saying the NL patterns as they show 
their symbols. 

MATE8.IA1S:

Sound effects

art paper and

d r masking tape,
tape tape recor e • 

hild 
• I for each c 

crayons felt pens

a round, inflated balloon,
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THEME: WEATIIER GR.ADE 1 LESSON 5 

Review the Unit's vocabulary and patterns. Group the children in a circle 
(a large circle). Have two children stand in the center of the circle. 
Say one of the vocabulary terms or one of the patterns from this Unit. 
Then, toss the balloon (from lesson four) into the air. The two children 
should attempt to prevent the balloon from hitting the floor by blowing it 
up. When the balloon does land, all children should repeat the term/pattern 
that you said. Repeat. 

ACTIVITIES: 

* IDEA #1:

Collect the weather symbols, prepared by the children in lesson four. Mix
them together and spread them on the floor. Group the children around
them. Say one of the Unit's patterns !11ld two children's names. The two
children should rush into the circle and find weather symbols that match
the pattern that you said. Tne first child to do this successfully is the
winner for that round. When a child has found a matching weather symbol,
all of the children should repeat the pattern that you said. .Repeat a
number of times.

IDEA #2:

Lay a length of butcher paper on the floor. Place a sheet of {white) art
paper on the pap<!r, £or each child. Place a half teaspoon of mixed tempera
paint on each sheet of art paper. Give each child----a -- s -traw. The children
should then blow the- paint around on the art paper to produce WIND PICTURES.

FOLLOW-UP: 

Sing the song, 
choral and group forms. 

' with the children. 
,,.--------

Sing the song in 

MATERIALS: 

Inflated balloon (from lesson four), we&ther symbols (from lesson four), a 
length of butcher paper, art paper for each child, mixed tempera paint, a 
straw for each child 

Ill 107 -
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' '  '' 
' 1:' 

GRADE 1 

AIJDITOR.Y HUN'! 

NATIVE UNGUAGE llASIC SKILLS PROGRAM

GAMES/ACTIVITIES to ACCOMPANY PR.OGRAM

APPENDIX A 

group the children in a circle; 
- have a child stand in the center of the circle;

blindfold the child who is in the center of the circle;
- stand in another location in the circle and say one of the

unit's vocabulary words/patterns;
- the blindfolded child should then attempt to find you by

listening for the direc tion of your voice;
repeat this activity having children in the circle say the
vocabulary words/patterns from the unit;
when a blindfolded child has successfully identified the
speaker, the spe aker then becomes IT for the next round.

BACKWARDS RELA.Y/BA.CX TO BACK &ACE 

- Group the children into two teams;
The first two players in each team should stand back to back
with arms interlocked;

- .Pl.ace the iJ.J.ustrations/ objects/ sight words at the other end
of the room;

- Say a term or pattern related to the items at the other end
of the room;
The two players should RACE (back to back) to the
pictures/ objects/words;

- The first pair of children to correctly identify the item
named scores a point;

- You may wish to have the children repeat the term/pattern
related to the item they identified.

BALLOON DR.OP 

Make a large masking tape circle on the floor; 
Have the children stand inside the circle so that the circle 
is almost completely filled with children; 

- Say a term/pattern or show an object/illustratioo/sight word
to the children;
Toss an inflated balJ.oon in the air above the children;
The children must avoid being touched by the balJ.oon as it
lands but they may not leave the boundaries indicated by the
masking tape circle;
When a child is 'touched' by the balloon, he should repeat
the term/pattern that you said at the beginning of the round
OR the term/pattern for the object/ illustratioo/ sight word
card that you showed.

. - ,
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BALLOON BEJ-EASR 

- Group .the children in a circle;
Inflate a large ballo on;

- Say one of the terms/patterns from the unit;
- Release the balloon!
- The balloon should move quickly around the circle.
- Wh         the bal

 
en loon stops beside or on one of the children, thatc

b
hild should repeat the term/pattern that you said at theeginning of the round. 

BALLOON VOLLEll!ALL 

- Arrange the children in two groups; 
The two groups should stand facing one another approximately
:i to ti f@l!t apart: 

- Say a term/pattern or show an illustration/sight word; 
Toss an inflated balloon (a round one) to one of the teams; 
The children in that team should pass the balloon to the 
members of the other team; 
Similarly, the members of the other group should pass the 
,.balloon back to the first team, and so on; 
The first team to 'lose the balloon' should then say the 
term/pattern that you said at the beginning of the round. 

BASEBALL 

Have a ch.ild stand with the ruler .in 'batter form'; 
Say a term/pattern and tell the child to listen for that same 
term/pattern when you toss the 'nerf ball' to him; 
If the child hears the same term/pattern, he should swing at 
the nerf ball; 
However, if he hears another term/pattern (not the one that 
you said at the beginning of the round) he  should not swing; 
When a child 'mis-swings' (i.e., swings at the wrong time) it 
is considered a 'strike'; 
Determine how many strikes a child is allowed; 

- You may wish to have another child stand behind the 'batter'
to  retrieve the nerf ball for you after each toss.

BEANBAG DROP 

have children stand in scattered formation; 
give each child a beanbag; 
all children place beanbags on their heads; 
when the children hear a specific sound (in a word), or a 
specific word or sentence, they should lean back gently, 
casuing the beanbags to fall to the floor; 
the children should then retrieve the beanbags by leaning 
forward and reaching for the beanbags between their legs. 

A - 2 
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BEANBAG TAG/TOSS 

Have four or five children stand in the centre of the room; 
The other children should form a circle around the four or 
five children; 
Say a term or pattern or show an object/ illustration/ sight 
word to the children; 
Give a beanbag to one of the children in the circle; 
The children in the circle should then toss the beanbag (at 
knee level) into the circle (back and forth) attempting to 
'tag' one of the children in the centre of the circle with 
the beanbag; 
When a child is 'tagged' he should say the term/ pattern that 
you said st the beginning of the round OR the term/pattern 
for the. object/ illustration/ sight word that you showed at the 
beginning of the round. 

BEAR HUNT 

This activity involves a variety of different body movements 
that demonstrate, for example, runninng through deep mud, 
running through high grass, jumping rocks, climbing trees and 
tip-toeing into caves. Develop the sequence of events with 
the children that uses these different actions. Then take 
the children on the 'bear hunt' using the different body 
actions. The children should follow your actions as you tell 
the story of the bear hunt. 

BOWLING 

mount illustrations on sheets of construction paper; 
- roll the ,;heets of construction paper into cylinders and

staple the edges to hold the cylinders together;
stand the cylinders (bowling pins) on the floor, with the
pictures facing the children;
give a child a small ball and say the name of one of the
pictures;
the child should 'bowl' with the ball, attempting to strike
the 'pin' that represent the word said;

- OR: the child can name one of the illustrations;
he should then attempt to strike the 'pin' that contains the
illustration that he named.

BOX RADIO 

Have a tape behind a radio made out of a box. 

- '!uni. t'o.e tao.i.o on. e.n11 1>la.y tb.e ta.'[)e to

vocabulary.

A - 3 
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BREAKTHROUGH - SEE CROSS OVER 

BR.OOM/TISSUE DB.OP 

group the children in a circle; 
- stand in the center of the circle, holding a broom vertically

on the floor;
- say one of the vocabulary terms to each child (or give each

child one of the vocabulary pictures/ objects);
say one of the vocabulary terms and release the broom at the
same time;
the child with that word must catch the broom before it hits
the floor;
OR: in place of the broom, toss a handkerchief or tissue
paper into the air;
the child with the called word must catch the
handkerchief/tissue paper before it hits the floor.

CHA.IN TOUCH 

- Whisper a word or pattern into a child's ear;
That child. should then whisper the same term/pattern into
another child's ear and they should hook arms (i.e., those
two children) ;
This process is repeated until all children in the class are
'chained together' by the common 'term/pattern' that you said
at the beginning of the round,
An alternative to the CHAIII TOUCi! approach indicated above is
for every 'fifth' (or other selected number) child to repeat
a term/pattern that you said OR to identify a
picture/object/sight word that you show.

CHANGE 

have the children arrange themselves in pairs; 
- the members of each pair should stand back-to-back with

elbows interlocked;
there should be one player without a partner (this player is
'it' for the round);
tell the children to listen for a specific sound, word, or
sentence;
when the children bear the sound/ word/ sentence, they should
drop arms and find a new partner;
'it' should also find a partner, thus producing a new 'it'
for the next round,

A - 4 
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C liINES E  GE T  UP 

Arr ange the c hildren in pairs; 
The children in eac h pai r sho

ul
d s

it o
n 

th
e 

floor back to

back with ar ms in terlocked; 
tell the children to listen for a specif

i
c term 

or 
p

attern; 
When the chil dre n hear that the te rm or pa

tte
r n, they should 

s ta nd w ithout un locki ng their arms, 

C IR. CLE
HO

P 

Make two or three ci rcles on t
h

e
fl

oor usin
g 

mas king ta pe or
chalk; 
Identify each of the cir

cl

es a s r
e
p resen

ting a spec ific
ter m/ pattern; 
Say one of tile terms/patterns and th e 

childre
n 

(or a g rou p 
of

children) sho uld hop/ run/ skip/etc, to the correct circl e , 

An al ternative to the ap pr oach fo r CIRCLE HOP indic ate d above 
is to pl a ce si g ht words/pic tu res /  o

bje
c

t
s in th

e
differen

t
circles; 
When you 
chil dre n 

say a term/pattern rela ted 
s hould respond 

b
y 

mov i
n g 

to 

COIJJ R  CODING

to o ne 
of the 

i tem s, th
e

t
h
e 

cor rec t circle. 

mount a str i p of col ored paper on the chalkboa
rd ; 

the colored strip of pa
per ca n be used t

o repr e sen t a poin
t

of departure, e. g., 'it's a'; 
substitutio n s c an be provided us in g 

p
ic

tu res· or object s from

the unit; 
for ex ample, a picture of a do g could be 

he l d  to th e righ t or
mounted to the righ t of the stri p of pa p e r

; 
the sent ence would th e n rea d, 'I t 's a do

g.'; 
removing the picture of the dog and replacing i

t 
with 

a
pic ture of a cat, t he s e nten ce th en  becom e

s, 
'It's a ca

t
,'; 

more complex poin
ts of departure can b e  dev elo pe d usin g a

n umber of strips of paper; 
all of the strips of pa per use

d 

sh
o

ul d b e  th e s
am e col

o
r 

t
o

represent the fact that a point o
f de p a r

t
ur

e 
is th

a t par t of
a sentence th at remains c o nstan t; 
the pictures or o bjects would stil l be used as th

e
'substitut i ons' wi t hin the point of depa r

tu re; 
the purpose of thi s activity is as a p re-reading activity, t o
give th e  children a vis ual 

image o
f the structur e of 

a 
lan guage; 
this activity is appropriate for an y la nguage - in some case s
(in other langu ages besides Engligh) 

the points o f departu r
e 

may be at. the end. of a sell.
tell.C

e 
s

t
ruc

tu
re with the 

substitutions occurring at the beginning ; 
later, when ch ildren have be com e fami

li a r wit
h this process,

they may build sentenc es usi
n g  colore

d str
i
ps o f pape

r,

pic tures
, obj

e
c ts, etc,

A 
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CONFETTI PICX-UP 

- group the children in a circle and place the pictures froll!
the kit in the center of the circle;
place a pile of 'confetti' beside the pictures;
if commercial confetti is not ava ilable , it can be made using
a hold punch and scraps of paper;
say one of the vocabulary words or a pattern from the unit;
call upon a child or childr en to rush into the circle, pick
up the piece of confetti and place the piece of confetti on
the picture of the word/pattern that you said.

CRAYON B.ESIST 

- Use a white paraffin candle (or white crayon) to draw
illustrations or to write sight words on a white length of
mural/butcher paper;
Present your 'illustrations/printing' to the children, preten
ding not to notice that what you have done is 'invisible';
When the children indicate to you that they can't see
anything, 'wash' the white sheet of paper with a thin
solution of black paint;
The white paper will be colored black while the paraffin
candle/cra yon markings that you made on the paper will
'resist' the paint and reveal the illustrations/words that
you wrote.·

lllOSS OVER 

Have the children form 2 teams 
- Have teams face one another
- Have team l call student they want over.

a word identified by team. Student from
she can uncode the word.

DODGE BALL 

divide the children into two groups; 

Student has to give
Team 2 goes over if 

- have both groups line up on opposite sides of the classroom;
- the members in each group should stand shoulder to shoulder,.

facing the center of the room;
- then have three or four players from each group stand in the

center of the room (between the t:wo lines of children);
say a vocabulary word/pattern from the unit and then give a
soft ball to a child who is in one of the lines;

- that child should roll the ball across the floor, attempting
to strike one of the children in the center on his foot or

shin;
- when the ball reac�es the other side of the room, a child in

the other group should repeat this process;
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DODGE BALL (Cont'd) 

when a child is eventually touch with the ball, he should 
repeat the vocabulary word/pattern that you said at the 
beginning of the round; 
when a child does strike one of the children in the center, 
be then should enter the center of the room and the child who 
was struck should take bis place in the line. 

DON'T SHAKE THE POT 

Divide the children into two teams; 
Have the two teams stand at one end of the room; 
Place the pictures/ objects/ sight words at the other end of 
the room; 
Give the first player in each team a small pot.that contains 
three or four marbles; 
Say one of the terms/patterns for an item that is at the 
other end of the room; 
The two players must then walk on tiptoes without causing the 
marbles to make a sound in their pots; 
When the players of one of the teams hear the marbles make a 
sound (in the other team's pot), they should clap their hands; 
When children have been 'clapped,' they must return to their 
teams and begin again; 
The first child to reach the items must identify the correct 
item based on the term/pattern that you said (without causing 
the marbles to make a sound) scores a point for his team. 

FLASHLIGHT DRILL 

mount pictures/words on walls around classroom or place them 
on the floor; 
shine the flashlight on the pictures/word an d the children 
should name the picture/word that is illuminated; 
OR: give the flashlight to a child and say one of the 
vocabulary terms; 
the child should shine the flashlight on the item named. 

HOPSCOTCH 

using masking tape, make the outline of 'hopscotch' on the 
floor; 
in each section, place a picture/word that represent the 
unit's content (one picture/word that represents the unit's 
content (one picture/word per section); 
line the children up at one end of the outline and give the 
first child a beanbag; 
the child should toss the beanbag so that it lands in one of 
the sections; 
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KNOT RACES 

- group the children in two teams;
- give the first player in each team a rope (approximately 2

feet long);
- tie a knot in each of the ropes (the same knot in each rope);

say a term or pattern snd then the player must untie their
knots as quickly as they can and repeat the term/pattern that
you said;

- the first player to do this successfully scores a point for
his team.

LIFESAVER PASS 

- Group the children in a circle;
- Give each child a toothpick;
- Place a lifesaver over one of the children's toothpicks;
- Say a term (or series of terms) or a pattern and the children

should pass the lifesaver around the circle in a clockwise
direction from toothpick to toothpick;
Clap your hands and the child who is left holding the
lifesaver at that point must ·then repeat the term(s)/pattern
that you said at the beginning of the round;

- OR have the child who is left holding the lifesaver identify
a sight word that you show him.

LINE HOP 

make a masking tape line on the floor; 
have the children stand on one side of the line with their 
toes on the line; 

- when the children hear a specific sound (in a word) or a
specific word or sentence, they should hop over the line.

LIP READING 

- group the child ren together facing you;
'mouth' one of the vocabulary word s/patterns from the unit;

- d o  not vocalize the word/pattern;
the children should watch your lips carefully, attempting to
determine the word/pattern that you are 'lipping'.

LOCOMOTIVE 

have the children stand in a straight line, one behind the 
other; 
each child should put his hands on the sh oulders of the child 
in front of him; 

- the first child in the line should hold his arms at his sides
to simulate the action of a train;
tell the children to listen to a specific vocabulary word or
pattern from the unit;
when the children hear the word/pattern, they should hop

forward once;
repeat this process many tim es with the children hopping ONLY

when they hear a designated word/pattern.
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MARBLE RACE 

- place the pictures/words from the unit at one end of the
classroom;

- group the child ren at the other end of the classroom in two
teams;
give the first player of each team a marble;
say one of the vocabulary words/patterns from the unit;

- the players with the marbles should then roll the marbles
along the floor towards the pictures/words;
the first child to reach the picture/word of the word/pattern
that you said is the winner for the round.

MOUSE CATCH 

- group the children in a circle;
place the objects/pictures/words in the center of the circle;
tie a beanbag or 'stuffed mouse' toy (or other soft toy) to
the end of a length of string or yarn (about 5' of string or
yarn);
say the name of one of the pictures/objects/words and call a
child's name;
that child should enter the circle and attempt to catch the
mouse as you pull it along on the floor;
when the child catches the mouse, he/ she should place it on
the picture, object, or word that you named;
child can repeat the name of the picture/object/word.

OBSTACLE COURSE 

This activity can be done with individual children or in 
'team form'; 

- If team form is uaed, prepare two obstacle courses;
To prepare an obstacle course, arrange items such as boxes,
chairs, tires, masking tape hoops, etc., in a straight line;
Place pictures/objects/sight words at the end of the obstacle
course;

- Say a term or pattern for one of the items at the end of the
course;
A child should then race through the obstacle course;
When a child reaches the end of the obstacle course he muat
identify the illuatration/object/sight word that you named at
the beginning of the round;
You may wish to 'time' children as they go through the
obstacle course to add extra 'spice'.

OVER AND UNDFB. (See OBSTACLE COURSE) 
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V 

I 

PAPER PATH 

Divide the children into .two teams; 
Have the two teams stand in straight lines at one end of the 
room; 

Place pictures/objects/sight words at the other end of the 
room; 

Give the first player in each team two stiff sight word
(blank) cards; 
Say a term or a pattern for one of the items at the other end 
of the room; 
The two players with the cards must then walk towards the 
items, using the cards; 
To do this, a player places one card on the floor and then 
steps on it; 
He then places the other card on the floor and steps on it; 
To step forward, he must lift his first foot and remove the 
first card from the floor and place it ahead of himself and 
then step on it; 
He must continue to do this until he reaches the items at the 
other end of the room, 
The first child to recognize the item for the term/pattern 
that you said at the beginning of the round scores a point 
for his team. 

PEANUT LIFT 

Place a number of peanuts on the floor; 
Place a number of swizzle sticks beside the peanuts; 
Lay pictures or sight words some distance from the peanuts; 
Divide the children into two teams; 
Say a term/pattern for one of the illustrations/sight words; 
The first player in each team must then rush to the swizzle 
sticks, take two swizzle sticks and attempt to lift a peanut, 
using the ends of the swizzle sticks; 
The first player to lift a peanut to the picture/ sight word 
that you named scores a point. 

PICK IT UP 

lay pictures or sight cards on the floor at one end cf the 
room; 
divide the children into two teams at the other end of the 
room; 

give the first player in each team a large drinking straw; 
say a term/pattern for one of the sight words/illustrations; 
the players with the straws must then rush to the 
illustrations/sight words and attempt to lift up the 
appropriate illustration/sight word by sucking through the 
drinking straw; 
be certain to have enough drinking straws to provide each 
child with a fresh straw; 
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PICK lT UP (cont'd) 

- if a team form is used in this activity, you may wish to have
two copies of each illustration/sight word so that each child
has the opportunity to succeed;

- OR you may wish to have illustrations and matching sight
words, in which case one child would attempt to pick up a
aight word and the other child would attempt to pick up its
matching illustration.

PINGPONG BLOW 

- Divide the children into two teams or use pairs of children
for this activity;

- Have two children stand on opposite sides of the table;
- Place a pingpong ball in the middle of the table;

Say a term/pattern and then the two players must attempt to
blow the pingpong ball to the other side of the table;

- When the pingpong ball reaches one side of the table (i.e.,
an edge) the child whose edge the pingpong ball has reached
must then repeat the term/pattern that you said at the
beginning o_:!: the round OR must identify a sight word card
that you show him.

POOL TECHNIQUE 

stand illustrations or sight cards from the lesson against a 
wall; 

- place a small ball on the floor about ten feet from the
illustrations/words;

- give a child/student a yardstick or pool cue;
say one of the words and the child/student should play 'pool'
with the ball, attempting to strike the illustration/word
named with the ball;

- OR: have the child/ student name one of the illustrations/
sight words and then he/she should attempt to hit it with the
'pool ball'.

REFLECTION 

- give a child a mirror and have him/her stand at the other end
of the room (opposite from you);
the child should hola the mirror in front of himself, so that
he can see your reflection;
hold up a picture or object (not a printed word) and the
child should name it when he see it in the mirror.
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RESERVED SEATS 

- Prepare a matching set of illustrations and sight word cards
for this activity;

- Lay the illustrations on the floor in a scattered formation;
- Give each of the sight word cards to the children (one per

child - not all children need play during this round of the
activity);
When you say "Go"• the children must then run to their
'reserved seats' by matching their sight word cards with the
illustrations on the floor;

- This activity can be done in reverse, in which case the sight
words would be on the floor.

RING TOSS 

Group the children in two teams; 
- Have the first player from each team stand facing one another

(approx. 4 feet apart);
Give each player a paper cup;

- Say a term (or a sequence of terms) or a pattern and place a
pingpong ball in one of the cups;

- The child must then toss the pingpong ball to the other child
who must catch it in the paper cup;
The children should continue to toss the pingpong ball back
and forth in this way until one of the children 'loses the
ball';

- The child who loses the ball should then repeat the term(s)
or pattern that you said at the beginning of the round (OR
all of the children in that team should respond).

B.OAD MAZE 

outline a series of 'roads' on the floor using masking tape 
or chalk - all of the roads should begin at the same place 
and end in the same general area, e.g.: 

B.OLL IN THE BOWL/SNOW 

Group the children in a circle; 
- Give one of the children a small shallow bowl;
- Place a marble in the bowl;
- Say a term (or sequence of terms) or a pattern;
- The child with the bowl and marble must then begin to roll

the marble around inside the bowl as he passes it to the
child next to him;
The children should continue to pass the marble around in
this way, keeping the marble moving all of the time in the
bowl;
When the marble 'escapes' from the bowl, the child who 'lost'
the marble must then repeat the term(s) or pattern that you
said at the beginning of the round,
OR identify a sight word that you show him.
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SPINNER 

group the children in a circle; 
sit in the center of the circle with a spinner, such as a 
broom or bottle; 

- say a vocabulary word or pattern from the unit, then spin the
apinner;

- when the spinner stops, the child at whom it is pointing
should ,epeat the word/pattern that you said;

SQUAT TAG 

Have the children arrange themselves in the classroom in a 
scattered formation; 
Then, have each child squat down on his feet with his hands 
on his hips; 
The children should then move around in this 'squatting' 
form, attempting to knock each other off balance; 
When you clap your hands, those children who were knocked off 
balance (and are sitting on the floor) must then repeat a 
term (or terms) or pattern that you said at the beginning of 
the round OR they must identify a sight word that you show 
them. 

SQUIRREL IN THE TREE 

Arrange the children in pairs; 
The children in each pair should join hands; 
Have one child be the •squirrel' snd another child be the 
'fox' for the first round of the activity; 

- The object of the activity is for the fox to tag the squirrel;
The squirrel may run away from the fox, and eventually join
hands with one of the children in one of the pairs in the
room;
When the squirrel does this, the other child in the pair
(i.e., the third man out) must then become the 'squirrel' snd
attempt to avoid being tagged by the fox;
When the fox is successful, however, in tagging the squirrel,
all of the children in the class should repeat a term(s) or
pattern that you said at the beginning of the round;
OR, all of the children (or the squirrel) should identify a
sight word card that .you show.

STARE 

- Divide the children into two teams or play this activity with
pairs of children;
Have two children stand facing one another approx. 3 feet
apart;
Say a term (or sequence of terms) or a pattern;
The two children should then stare at one another, attempting
not to laugh;
The first child who laughs must then repeat the term(s) or
pattern that you said at the beginning of the round;

- If both children laugh, then have both children respond.
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STICKY FOOT 

- Group the children in two teams at one end of the room;
- Place illustrations or sight words on the floor at the other

end of the room;
- Place rolled amount of masking tape (sticky side out) on the

sole of the first player's foo.t in each team (one foot per
player);
Ssy a term or pattern for one of the illustrations/sight
words a� the other end of the room;
The two players with the masking tape on their shoes lllUSt
then hop to the other side of the room and pick up the
illustration/ sight word using their • sticky feet;•
You may wish to .have two copies of each illustration/sight
word for this activity to allow each player to succeed.

SWAP 

Arrange the children in pairs; 
- One child in each pair should sit on the floor and the other

child should stand facing him;
- Tell the children to listen for a specific term/pattern;
- When the children hear that term/pattern, they should reverse

roles, i,e., the sitting child should stand and the standing
child should sit,

TIC TAC TOE 

make a tic tac toe outline on the floor with masking tape, 
e.g .

- place a picture in each section of the game (nine pictures -
some pictures may have to be duplicated to produce nine);
have three boys and three girls stand in a circle around the
outline;
when you give the signal, the boys and girls should rush to
the game and each child should stand in a section of the game
- the object being to have a straight run of three boys or
three girls;
if a straight run (vertical/h�rizontal/diagonal) is 
developed, the children in the straight run must name the 
pictures they are standing on, in order to win the round. 

TONGS PICK-UP 

g roup the children in a circle; 
- place objects/pictures/words in the center of the circle;
- say the name of one of the pictures/ objects/words;

give a pair of tongs to a child;
the child should enter the circle and pick up the named item
using the tongs;
child can repeat the name of the picture/object/word.
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TRAFFIC LIGHT 

- cut out ten red and ten green circles from construction paper;
- mix all of the circles together; 

place the two containers at one end of the classroom; 
then divide the children into two teams; 

- • have the two teams line up at the opposite end of the room
from the containers; 
each team should be facing one of the containers; 

- place the pictures/words from the unit near the containers; 
say one of te unit's vocabulary words/patterns and the first 
player from each team should race to his team's container; 

- the players should reach into the containers and remove one
of the circles of paper; 

- if a child removes a red circle, he should return to his
place in the team; 

- however, if the child removes a green circle, he should race
to the pictures/words and identify the one that you said;

- should both children remove green circles, then both children
should race to the pictures/words;
should both children remove red circles, then both children
should return to their teams and the next player in each team 
should prepare for the next round; 

- the children can repeat the vocabulary words/patterns that
you say in this activity. 

1 TURNABOUT /RUNABOUT 

- group the children in a circle;
- place the pictures/objects/sight words in the center of the

circle; 
walk around the outside of the circle, eventually touching
two children on their shoulders; 

- say one of the vocabulary terms as you touch the children's
shoulders; 
the two children should turn completely around (on the spot)
and THEN enter the circle and attempt to locate the picture/ 
object that you named;

- the children can be asked to repeat the name of the picture/
object. 

UNDER THE BRIDGE 

have two children stand facing one another with hands clasped; 
- the two children should raise their hands above their heads 

to tese111ble the arch of a bridge; 

'nave t'ne re111aining children line up in a straight line;

- the children should file 'under the bridge' in single file;

h d the two children should lower their
- when you clap your an s, 

d . 
hands trapping one of the children on the bri ge,

h 
_ the child who is trapped on the bridge shoul! t e; ::::a�0

: 

pattern that you said or identify a pictur wor 

show him. 
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WEBBING 

NOT£: There are many·forms of 'webbing,' the following being one 
example. 

- mount a length of butcher paper or a sheet of language
experience paper on the wall;

- group the children in front of the paper;
print one of the vocabulary terms in the center of the paper
and circle it;
encourage the children/ students to suggest OTHER words that
are related to the word in the center of the page;
print each of the words the children provide as 'branches' of
the first word, e.g.:

WHAT TIME IS IT• MR. WOLF? 

group the children together with one child standing 
separately; 

- the child standing . alone should be about 10 feet from the
other children with his back to the group;

- the group should ask the question, "What time is it, Mr.
Wolf?";

- the wolf responds with, for example "It's one o'clock.";
the group should then repeat the question, taking a step
forward at the same time;

- the wolf should respond with a new time;
- repeat the process until the wolf turns and tries to catch

another child, saying, "It's time to eay you.";
- the child who is caught becomes the new wolf. This game can

be used to practice other language patterns, such as, "What's
your name?; "Where are you going?"; etc.

WHISPER 

- group the children in a circle;
whisper one of the vocabulary words/pattern from the unit in
a child's ear;
That child should then whisper the same word/pattern into the
ear of the child sitting beside him;
the children should repeat this until the word/pattern has
gone completely around the circle;

- then the last child to hear the word/pattern should repeat it
orally.
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WILD CAR 

- group the children a circle;
- sit in the center of the circle with a wind-up toy car;

say a vocabulary word/pattern from the unit;
- release the car;
- the car should 'race' at random around the circle;

when it eventually bumps into· a child, that child should
repeat the vocabulary term/pattern that you said. This
activity may also be used to encourage sight recognition of
the unit's sight words. When a child receives the car, he
should identify a sight word that you show.
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Grade 1 

THERE ONCE WAS 
A PUFFIN 

NATIVE LANGUAGE BASIC PROGRAM

APPENDIX B 

When a goose meets a moose 
At the house of a mouse 
I wonder if all three 
Sit down and drink tea. 

- Zhenya Gsy, Jingle Jangle

Oh, there once was a Puffin 
Just the shape of a muffin 
And he lived on an island 
In the 

bright 
blue 

sea! 

He ate little fishes 
That were most delicious 
And he had them for supper 
And he 

had 
them 

for tea. 

But this poor little Puffin 
He couldn't play nothin' 
For he hadn't anybody 
To 

play 
with 

at all. 

So he sat on his island 
And he cried for awhile, and 
He felt very lonely 
And he 

felt 

very 
small. 
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Grade 1 

NATIVE LANGUAGE BASIC PB.OGRAM 

APPENDIX B 

THREE LITTLE PUFFINS 
Three little puffins 
Were partial to muffins 

As partial as partial can be 
They wouldn't eat muffin 
But hot buttered muffin 

For breakfast and dinner and tea, 
Pantin' and puffin! 
And chewin' and chuffin' 

They just went on stuffin', dear me! 

Till the three little puffins 
Were chockful of muffins 

And puffy as puffy can be, 

All three 
Were puffy as puffy can be. 

FOODS (cont'd) 

- Eleanor Farjeon, The Silver Curlew

THE FOX AND THE CROW 

A crow sat in a high tree holding a tasty bit of cheese in her 
mouth, 

Along came a hungry wolf, 
"The crow will laugh when she sees my funny face," he said. "And 

when she laughs, she'll drop the cheese," 
He called to the crow, making a funny face, 
But she didn't even smile. 
Along came a hungry little black bear. 
"Drop the cheese to me, Crow," said the black bear, "or I will 

give you a shower bath!" 
But the crow did not drop the cheese, even though WHOOSH! the bear 

sent up a stream of water. 
"Drop the cheese to me," called the big brown bear, "and you may 

have this pot of honey." 
But the crow did not like honey, and she did not drop the cheese, 
The crow was about to eat the cheese when along came a cunning 

little fox. 
"oh beautiful crow," he called, "you are lovely to see, A bird 

with such charming feathers must sing a pretty tune. Please sing for me," 
Now the crow had never been told she was pretty, although she thought 

she was. And she had never been told that her voice was pretty. 
Sh e opened her beak and rasped an ugly CAAW! 
Down tumbled the cheese, into the fox's mouth! 
Now wasn't she a silly bird to let that sweet talk fool her? 
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Grade 1 

JACK-0'-LANTERN 

NATIVE LANGUAGE BASIC PB.OGRAM 

APPENDIX.C 

I am a pumpkin, big and round. 

HALLOWE'EN (cont'd), 

( Use arms to show size of pumpkin� 

Once upon a time I grew on the ground. 
( Point to the ground.) 

Now I have a mouth, two eyes, a nose. 
( Point to each feature on own face) 

What are they for, do you suppose? 
(Right forefinger to forehead - thinking gesture� 

When I have a candle inside shining bright 
( Hold up right forefinger,) 

I'll be a.back-o'-laotero oo Halloween night. 
(Thumbs in armpits - bragging gesture.) 
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Grade 1 

NATIVE LANGUAGE BASIC PROGRAM 

APPENDIX C 

GUS THE GHOST HAS FUN 

HALLOWE'EN 

Pictures needed for this story: 

Gus, the Ghost 
Owl 

Concepts: 

Witch 
Jack-o-Lantern 
Sack (for cookies) 

Teach or review numbers 1-12 (one dozen) 

Black Cat 
12 Cookies 
House 

Teach or review Native language words for Halloween 

Suggestions: The pictures on the following pages can be coloured and placed 
on a flannel board or magnetic board and should be laminated for, 
longer wear. 

The sack of cookies can be an actual brown paper bag and the 
cookies could be actual cookies. The teacher may wish to have 
one cookie for each student. 

GUS THE GHOST HAS FUN 

(Place picture on board at point where its name appears in capitals in the 
story) 

Once there was a little GHOST named Gu s. He liked to have fun, But Gus was 
not the only one who liked to have fun. 

It was Halloween. Anyone would know that because children were getting 
dressed up for trick or treat. Gus the Ghost thought it would be nice to go 
trick or treating too. So he dressed up in his whitest, cheanest sheet, 
blackened his eyes as black as he could, and started out down the street,· 

(PLACE HOUSE ON BOARD) 

He looked through the window of Martin Beardy' s house. Martin's mother was 
baking cookies. The good smell of them floated right out through the window. 
Gus knocked on the door. Martin's mother came to the door, "Why, what a nice 
little ghost!" she exclaimed. "Would you like a dozen cookies?" 

(PLACE SACK AND COOKIES ON BOARD/OR INSERT REAL COOKIES IN BAG) 

Gus made a deep bow, took the SACK of cookies and floated on down the street. 
(REMOVE HOUSE) 

• • • 2
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Grade 1 
HALLOWE'EN 

- z -

Now OWL saw Gus floating along, carrying his sack of one dozen cookies, and be 
said: 

Sh! 1'11 scare Gus the Ghost, 
I think that 1 can scare him most.

He'll drop his cookies and run, run, run. 
Now won't that be a lot of fun? 

So Owl flew up behind Gus and hooted, "Hoo-00-00"! (PLACE OWL ON BRANCH ABOVE 
AND TO THE LEFT OF GUS) 

But Gus was not scared one bit. He just hung onto his sack of one dozen 
cookies and floated down the street. (REMOVE OWL) 

The BLACK CAT said, "I see that the owl could not scare Gus. (OWL REPEATS THE 
SCARE RHYME. CHILDREN CAN REPEAT, PLACE BLACK CAT TO THE LEFT OF GUS) • 

"Mee-ow-ow-ow! Pssst!" went the black ·est, Gus was not scared one bit. He 
just hung on to his bag of one dozen cookies and floated down the street. 
(REMOVE CAT) 

Then a WITCH said in an angry voice, "I see that the owl did not scare Gus the 
Ghost and I see that the black cat did not scare Gus the Ghost but I can. So 
the witch crept up behind Gus, (PLACE WITCH TO RIGHT OF GUS AND REPEAT SCARE 
RHYME) 

And the witch said "Hee-hee-hee!" but Gus just hung onto his bag of one dozen 
cookies and floated down the street. (REMOVE WITCH) 

Now it was Jack-o-lantern's turn. When Gus sat down to rest, Jack-a-lantern 
rolled beside him. (PLACE JACK-O-LANTERN TO LEFT OF GUS) But Jack-o-lantern 
couldn't say "Hoo-00-00" or "Meow-ow-ow-ow• or "Hee-hee-hee• or anything 
scary. Why? Because he had a big, wide smile on his face, 

So jack-a-lantern smiled at Gus and said "May I have one of your cookies 
please?" "Of course" said Gus. And he took a COOKIE out of the SACK and gave 
it to jack-a-lantern, 

The OWL, and the CAT and the WITCH saw that a smile worked better than a 
scare, so they came up to Gus with smiles on their faces. And do you know 
what? Gus gave each of them a cookie. (Now how many cookies did Gus have 
left?) 

And everyone was happy on Halloween. 
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APPENDIX D 

THE THREE LITTLE PIGS - STORY 

HOME 

Once upon a time there were three little pigs who went out into the wide, wide 
world. Each little pig took a different road. (3 pigs) 

The first little pig met a man with a load of straw. (yellow pig+ man) 

"Please may I have some straw to builds house?" asked the first little pig. 
And the man gave him some straw. (straw) 

The first little pig had just finished his house (strawhouse + roof) when a 
big, bad wolf came along. (wolf) 

"Little pig, little pig, let me come in," said the wolf. 

"No, no, not by the hair on my chinny-chin-chin," said the first little pig. 

"Then I'll huff and I'll puff and I'll blow your house in!" cried the wolf. 

So he huffed and he puffed and he blew the house in (take roof off house) 

The first little pig got out just in time. He went to find the other little 
pigs. 

The second little pig met a man with a bundle of sticks. (brown pig+ man) 

"Please may I have some sticks to build a house?" asked the first second 
little pig. And the man gave him some sticks. (sticks) 

But no sooner had the second little pig finished his house then the big, bad 
wolf came along. (wolf+ stick house+ roof) 

"Little pig, little pig, let me come in," aaid the wolf. 

"No, no, � by the hair on my chinny-chin-chin," said the second little.£!!_. 

"Then I'll huff and I'll puff and I'll blow your house in," cried the wolf. 

So he huffed and he puffed and he blew the house in. (take roof off house) 

The second little pig got out just in time. He went to find the other little 
pigs. 

Now the third little pig met a man with a wheelbarrow full of bricks. (red
pig+ man) 
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APPENDIX G 

SNOWMAN PETE 

SNOW 

Children like snowmen, even in California where some haven't seen one except 
in pictures. 

Use gray flannel on your flannel board for this story in verse. 

Robert 
puppy 
cap - red 
galoshes - black 
jacket - blue 
muffler - yellow 
mittens - green 
snow flakes 

Pictures Needed for This Story 

snow - a strip of
white flannel 

snowdrift - a mound
shaped white flannel 
cut-out 

snowballs - three of 
graduated sizes 

sun 

It was a cold, cold winter day. 
The air was sharp; the sky was gray. 

cloud - gray 
features for snowman --

cooky shape 
broom 
mop 
stovepipe hat 
muffler-red 
carrots-two 

And Robert Frederick said, "Please may (Place Robert.) 
I take my puppy out to play?" (Place puppy.) 
"Of course you may," his mother said. 
"First put your red cap on your head. (Place cap.) 
And wear galoshes on your feet. (Place galoshes.) 
And button up your jacket neat." (Place jacket.) 
So Robert Frederick said he would 
And dressed up warmly as he could. (Place yellow muffler around neck.) 

He found a mitten for each hand. (Place mittens.) 
Oh, my! But didn't he look grand! 
The snow was covering the ground. (Place snow at base of flannel board.) 
No grass or flowers could be found. 
Now Robert Frederick's snug galoshes 
Made crunchy creaks and slushy sloshes. (Place boy on snow.) 
The puppy barked that it was fun (Place puppy on snow.) 
To feel each snowflake one by one (Scatter snowflakes.) 
So cold and stingy on his face; 
And now the snow was everyplace! 
The wind blew here: the wind blew there; 
(Children may make wind sounds.) 

And snow was piling everywhere. (Place snowdrift on board.) 
Then suddenly the wind went down 
And quiet settled on the town. (Wind-makers quiet.) 
The sun came out and shone a bit, 
But a big dark cloud soon covered it. 
(Place sun on board and then cover sun with gray cloud.) 
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Said Robert Frederick, pose we can 
Make a funny, big snowman?" 
"Ruff", barked the puppy. "You know how, 
So why not make the snowman now"? 
So Robert Frederick took a pat 
Of snow and pressed it just like that! 
Making a ball of snow was fun 
And now a snowman was begun. 
Putting the snowball on the ground, 
He rolled and rolled until he found (Place largest of the snowballs.) 

He couldn't lift it. "Now," he said, 
"I' 11 make a body and a head." 
(Place the two smaller snowballs on the largest one.) 
Something was needed now they knew, 
So to the kitchen they both flew. 

SNOW 

With ginger cookies just this size 
Were made a mouth, nose, and two eyes. (Place features on snowman's face.) 
One arm, a broom; and one, a mop-
And a funny stovepipe hat on top (P1ac@ broom, mop, hat.) 
A carrot on each side of head, (Place carrots.) 
And last, a muffler made of red. (Place red muffler.) 

My! Robert Frederick was so proud! 
He jumped and danced and laughed aloud. 
His was the finest snowman on the street. 
Robert Frederick named him Pete. 
Pete stayed all night; he stayed all day. 
Folks said, "Winter's here to stay". 
The sun came out one day at noon. (Place sun on board.) 
And Pete began to melt. Quite soon 
A great big puddle on the ground 
Was all of Pete that could be found. 
(Remove snowman, leaving broom, mop, hat, etc.) 

But Robert Frederick did not cry 
Because he knew that by and by 
The January wind would blow 
And skies of gray would bring more snow. 
Then he could build Pete up again 
And have another fine snowman. 
(Let children build snowman up again.) 
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