Manitoba Indigenous
Cultural Education
Centre Inc.

Manitoba Indigenous Cultural Education Centre (MICEC) hosts language resource documents on
our website with the aim of supporting Indigenous language learners and educators.

MICEC is responsible for preserving and promoting these important historic documents that not
only celebrate the past efforts and knowledge of Elders and language keepers, but also preserve
examples of how the language was written and used in years past.

Access to these documents is for research and personal study purposes. If you would like to use
these for any other purpose, please reach out to us at: collections@micec.com. If you would like
to learn more about your rights and responsibilities regarding copyright, we recommend you visit
the Copyright Act webpage. For a great introduction to the act and what it implies, check out this
guide to Canadian copyright.

For a nuanced introduction to how current Western ideas on copyright relate to Indigenous
Knowledge and Traditional Cultural Expressions you can visit the Canadian Government’s
Indigenous peoples and intellectual property webpage, and Indigenous Corporate Training Inc.s
article: Indigenous Knowledge and the Question of Copyright.

NOTE: These links and email address were active as of October 2024. Apologies if you access this
document sometime in the future and they are no longer up to date or available. You can always try
Internet Archive’s Wayback Machine to see if they have a snapshot of the dead links. That said, if
these documents are no longer available it also likely means there are new legislation and guides
that speak to your contemporary moment.



https://www.micec.com/digitized-language-books-70-80s
https://www.micec.com/digitized-language-books-70-80s
mailto:collections@micec.com
https://laws-lois.justice.gc.ca/eng/acts/C-42/
https://ised-isde.canada.ca/site/canadian-intellectual-property-office/en/guide-copyright
https://ised-isde.canada.ca/site/intellectual-property-strategy/en/indigenous-peoples-and-intellectual-property
https://www.ictinc.ca/blog/indigenous-knowledge-and-the-question-of-copyright
https://web.archive.org/
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CONTENTS

Lesson 1 - 24

1.

2.

Purpose of this Course:

Intreductory Cree Elementary Frogram.

Obgectlves

1. Teach spcken Cree to people that do not speak Cree.

2. To teach structure of the Cree language to peorle
who are fluent in the Cree language. -

3, To place the Cree language in the school curriculum

: WHERE IT BELONGS, as an equal of English, French,
Odiibwe, ete.

L. To get the people of the community involved as
teachers in the schools.

5. Preservation dlssemlnatlon, and promotion of Cree

Culture in order to promote a better understanding
of the Cree Nation.

i
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DESCRIFTICN OF THE COURSE

This course was designed to introduce spoken cree to non-
speakers. It is basically a guide. The course is to be a base
course for anyone who wants to learn the language. From this
course, one can learn the sentence patterning and the structure
of the language. For the beginner, it will be all oral which
will eventually branch out to understanding, reading, and writing
of the language. The syllabics are included for this purpose.

Lessons 1 - 9 consist of a series of questions about the

pictures and appropriate answers. The students should learn both
the questions and the answers,

The teacher should point to the thing being talked about.

The pictures printed in the book can be used, or the pictures can
be reproduced on the blackboard, or in some other way.

After learning these lessons, the students can use the ques-
tions in class to ask the teécher for the names of additicnal
objects and they can use the questions outside of class with cree-
speaking members of the community. But it is important not to let
the class delay too long before going on in the lessons while
aimlessly collecting the names of everything. It is as important

to know how to use words as it is to know the words themselves.

The lessons in this bock are designed to teach the student
both the most importaﬁt words and how to use them. Lessons -
10 - 18 continue the question-and-answer pattern of lessons
1 - 9, while introducing a new kind of Cree word, which we will
call transitive verbs. Transitive verbs change their endings
and beginnings to indicate different pronouns. #Moreover - the
the beginnings and endings are &ifferent in sentences with
question words, such as ‘awend®  wyHatn -, kekwan? "what?",
and"tantahto’ "how much?®, "how many?", and in sentences with no

question word. As in the preceding lessons, the student should

il
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learn both the questions and the answers. For example:

with no question word with a question word
ni-wipam-aw wipam-ak "I see him"
ni-wapam-awak wapam-akik "] see them”
ki-wapam-aw , ny "
kei~-wapam-awak wapam-at ou see him
WApam—&w wapam-acik "You see them' "He

wapam-at sees him or them'
wapam-éwak wapam-acik "They see him

or them"

These are the forms of the transitive verb meaning '"see' when itis a
k-noun that is seen. DBut when an a-noun is seen, the verb is different,
for example:

with no question word

ni-wapaht-en

ki-wapaht-én

wapaht-am

wapaht-amwak

with a question word

wapaht-ama " I see it or them"
wapaht-aman " You see it or them"
wapaht-ahk " He sees it or them”
wapaht-ahkik " They see it or them"

All transitive verbs work the same way, different forms go with
k-nouns and a-nouns, for example:

ni-péhtaw-é.w ®* I hear him"
ni-péht-én " I hear it"

Lessons 18 - 24
Introduce the student to the obviative form of nouns. The

verb forms listed at the beginning of lesson 10 can be divided
into two groups:

iii
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‘Group 1

niwapamaw wapamak
niwdpamawak wapamakik
kiwapama wapamat
kiwapamawak wapamacik
Group 2

wapamew wéapamat
wapaméwak wapamacik
Group 1

niwapahtén wapahtaman
kiwapahtén | : wapadhtdman
Group 2

wapahtam ' wapahtahk
wapahtamwak wapahtahkik

With verb forms of group 2, the noun naming the thing that is seen
must be in the obviative form. With verb forms of group 1, the

noun naming the thing seen is not in the obviative.

The obviative of k-nouns ends in A, It is the same in both singular

and plural, for example:

1 . - , , 11

" atim niwapamaw "] see a dog"

“atimwak niwapamawak™. %1 see dogs"

“atimwa wapamew" "He sees a dog or dogs"

The obviative of a-nouns ends in--niw in the singular. In the
plural the obviative is the same as the regular plural ending
in--a, for example:

“ ciman niwépahteﬁ "] see a boat"
“cimana niwapahtén “ * I see boats"
“eimininiw wipahtam* "He sees a boat"
“cimana wapahtam " "HEe sees boats"

iv
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FOor turther in

TEACHERS. GUILE

Thls guide is for use at an elementary level speciflcally
grades 4 to 6. Teachers who plan to teach this course should be
thoroughly familiar with the local Cree dialect in thelr area,
if there is any. Corrections should be then made 1f there are
any dlalect differences.

A method of teachlng of a second language con51sts of the

fQIIGW1ng stepe.
1. Imitation of course materlal.
2. Interpretatlon of course materlal.
3. Questlon and answer, using course materiai,

L. Substitution of words or word groups w1th1n a st1mulus
sentence, For example: . '

. . [ .-
awéniwa wapamat aha nap€sis?
aweniwa widpamat ana iskwesis?

or

neso waposa wapa.mew

nisto wiposa wapamew

EeIak atimwa wépamew
nipesisa wipaméw

5. ‘Extension of basic sentence, by use of

a) substitution, and
b) coordinating or subordinating basic sentences

GUIDELINES for teachers as to the timing of the lessons may

_be,
GRADES Time
111 & 1V . 15 - 20 minutes, daily

vevl 20 - 25 minutes, daily
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The lesson may be divided into several sections for

different actlvitles of learning. Some of these may bel

Greetings _
Review of yesterday's work. '
Review of older material, presented to students - -

through diSCUSSion or throu a variet £ i
Lesson for the day. ough ¥y ol ways.

Songs, games, drama, to provide a break after lesson.
Discussion and questlions about course from students.
Recap o0f lesson learned that day.

These are only suggestions! These can be modified
and adapted according %o needs, c&fcumstances, and
conditions of the teachers snd students’ particular classe
rooms I% 1s up to the teachers and students to make the
course exciting. No matter how dull or exciting a course
may look on paper, i1t eventually will be up bto the teacher
and student to make the course éxciting, challenging and
a success.,

Teachers may wonder why greetings and farewells are
not on the first lesgson, Authors felt that the greetings
end farewells bring in quite a number of difficulties,

It has been left to a later lesson. It was felt that
students may be informed, 1nformally of the words at this
time; Teacher may mentién these casually, So children
may be aware. However, this course was not designed to

be followed strictly, one lesson before the next lesson.
These lessons caﬁ be changed around, other things may be
brought in., If teacher feels students are ready for these

other 1essons; he is perfectly free %o do so. 4lso,
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bhrases such as "come here",

"go away", "sit down", may

be introduced, not stxucturally, but inclidentally.

Come here
Go away
Sit down
Be quiet'_
. sit st1lle
. What's the matter: ?

astum
awas
upl~upik -

kaklto- kaldtak

klskowatapl- kiSKOWatapik
tanaki 7 -
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For supplementary materials, authors suggest teachers prepare
these, specifically tape recordings. Local dialect variations,
recorded from local residents would be a valuable aid in the

classrooms. Visits could be also arranged for local residents teo
vigit the schools and converse with the students. The visits, and

the use of the tapes will help both the teacher and the student to

perfect their oral skills.

Other activities suggested are:

l-

2.

L.

TESTING

Keeping scrap books of pictures, drawn or cut-out, of the
animals, houses, activities etc. Tne names would be
printed beside them, of course.

Make wall murals, huge ones, big enough so each student
may have his own section, where he can draw his own ideas.
Here again, print names of things besides them. Figures
could be drawn, colored and cut out, then pasted on mural.

Flasticine models could be made. Depict scenes. Seasonal
activities and changes may be depicted. Remember also,
different things are more important at different times of
the year. .Beaver and muskrat in the spring, strawberries
in early summer, cranberries in late fall, snowshoes and
rabbits in the winter. These c¢ould be worked intc conver-

aations and activities.

Fictures of local animals, flowers, trees, birds, fish,
plants that are used (as seneca root), may be used in
the school. It would be even better if some of them

were brought in the classrocm.

Testing suggesticns are given after lesson 10.

viii
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2.

ADVICE TO THE TEACHER

The philosphy of the course is that the student should work
‘through each of the stages at a rate best suited to his

‘abilities. Although complete mastery of the work covered

is never possible--or even desirable--a pupil should show

" reasonable competence before proceeding to the next step.

In the early stages, so much material is repeated, that the
pupil who fails to learm something at its first appearance
will have the opportunity of doing so later..

‘The teacher must avoid boredam, on the cne hand, by not
_ insisting that each pupil should know everything, and, on

the other hand, avoid excessive speed and superficial
treatment that would lead to ignorance and frustration
To be able to reach a balance these two is the mark of a

good teacher,

The teacher has three main tasks: he is a model for pupil
imitation, a judge of pupil accuracy in 1m1tation and practice-

‘and a manager of classroom activity.

A. A Model:

To be a meodel, the teacher needs only to have an accurate
control of the pronunciatlon of the sentence structures and
materials to be learned, nothing more. The teacher is aided
in this role by the tapes, which should be purchased or made,
While both tapes and teacher are needed, the teacher supplies
the needed flexibility, freedom from mechanical defects, and
the important accompanying gesture and facial expressions.

B. A Judge:

The teacher's second task is that of judge of the pupil's
accuracy. Tapes are a help to the teacher since they provide
a standard against which the performance of the class can be
measured and judged. However, the tape is just an aid, for
only the teacher can notice and comment, on a pupil's errors
and difficulties. Consistent evaluation of each puplls

ix
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performance and progress in an aural-oral course is of

particular importance.

C. A manager:
As manager of the classroom activity, the teacher must

decide how much practice is essential to learning the
material, without allowing toclittle or demanding too much.
He must alsoc be able to.vary the activities so that the
result is a well-planned and effective performance.

fhe success of any language course depends upon the teacher,
not the teaching materials. This is particularly true of an
aural-oral language course, for it is the teacher alone who
must present the materials, direct their practice, and judge
the effectiveness of the results, The teaching materials
can make the task easier or more difficult, but in the last
analysis, if the course is a success, it is the teacher who
makes it so. Therefore, the teacher must also be able to
create situations which have meaning for the students and
bear relationship to their actual experience. The teacher
should make events in his community a real part of the

Cree program.

This outline was submitted by George McFeek, who has had

experience with the teaching of this course, GUIDE TO SPCKEN CEEE.
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List of words in lessons 1 - 24

NCUNS

atim

acimosis

wapos
wipososis
n4péw

iskwéw

napesis
iskwésis
waskahikan
iskwahtém
wasenamawin
widsténikan
apahkwan
micisowinahtik
tehtapowin
masinahikan
masinahikanékan
masinahikandthtik
pisim
kisikdwipisim
tipiskawipisim
wasko

wacahkos

kisik
mistatim
pinésis

Demonstratives:

awa
qkok
oma
ého

ana
anikik
anima
anihi
naha
nékik
néma
néhi

Plurals

atimwak

acimosisak
wéposak
waposesisak
ndpéwak

iskwesak

nipésisak
iskwésisak
wéskahikana
iskwahtema
wisénamawina
wisténikana
aphkwana
micisowinghtikwa
téhtapowina
masinahikana
masinahikanékaanwa
masinahikanathtikwak
pisimwak

waskoya
wacahkosak

mistatimwak
pinésisak

. Lesson
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“ Who's’and What!'s '

e
awena

" awénikik

awéniwa

kékwejn ?
kékwana 7

Particles:

ra

mina
maka
ékwa
akwa
rlal
thé
mwac
mayew
asiei
piko
ténsi

Verbs ;

kisikaw
tipiskaw
iywéw,
wapamew
wapahtam

Numbers:

tiantahto
péyak
niso
n}ato
newo

»
-

xii
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Alphabetical list of WORDS:

scimosls
acimoslsak
ahtlk
aklhtaso .
aklhtasona
akoclkan
akoclkana
akohpe
akwg
alikwacas
alikwacasak
ami konak
anl sk

aml skek
ana

anihi
aniklk
anlma
apshkwan
apahkwana
apekoses
aplwikamik
asicl
aspisimon
asplskasimon

asplskasimona

atikamékx
atikonstw
atlm
atimwegk

awsa

avwéna
awenikik
awéniva
caheakano
cahezkanowak
clkastesinon

gigtasapona

eheé

ekwa
€ylpaniw

. Lesson
1

s ‘.
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i

inatokinosew
iskwahtém
1skw§htéma'
1skwgsis
iskwgsisak
iskwgy
iskwéwak
1 twew .
kecekanasis
kecekanasfgak
kekge mitataht
Kekac nistanow
kekwan
kekwana

slk
kg g1 kaw
K sikawip{sim
kiskinohamakao

kiskinohamatowikamik

kotuwanapisk
kwekweso
kwekwezovwak
mecewln
mahekan

Maka

makaso
makasowak
masinahikan
masinahi kana
masinahikanathtlk -

masinahi kana th ti kwak

masinahikanékan
maginahl kandkanva
maslinahikunspisk
maslinahl Kunapoy
masinlpaylikuna
maskwa

may&w

meciwinatik
michowlkamik
micisowinahtik

. .
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Alphabe tical llgt of WORDS:

micisowinaﬁhtikwa

mlina
minikokana
minowasowaskikok
mistatim
mlstatimwak
mlstos

mi tataht
moko
mokomana
mokwahoso
mokwak
moostowln

mOoSWa

mwac
na
naha
nameplnak
napésls
napésisak
napew
napewak
nehi
nékik
néma
nepin
nepinok
névo
nikikwak
nikotwasik
nipawlkamlk
nipawin

so0
nistanow
nisto
nf{yanan
ochakwak
oho
okaw
okok
oma

lesson

6

onakang
opepehcaw
opepehcawak

osavwaplskos

pake tahowin
papaschaw
papaschawak
paspuskew
pesimohkan
peyak
peyakwaplsk
piko
piminowasokamik
plnao
pinawak
pinesis

pinésisak

pipon
plponok
pisewak
pisinm
pisimvak
pilsiskowak
pooses
puspuskewak
sakwasowak
sekan
sekanok
sihko sowak
soniyaw
takwakin
takwakok
tansi
tantahto
tehtapowin
téhtapowina

- tépakohp

tewaskik
tipahikunatik
tipiskaw
tipiskawipfsim

—xiv—-

=11 O OVO

.....

vy



dlphabetical 1ist of WORDS:

_J e .4
[ or personal use:
For further information contact coflections@micec.com

h_aridl

—d
esearc

ided for r

Document provi

—

SE—

Lesson Less
wacahkos 7 wapososis Eon
wacahkosak T Wapososisak 2
wacask 18 Wwasénamawin 5
wacaskok 18 wasénamawina 5
wanekéwin 18 waskahikan 5
wapahtam 16 waskahikans 5
Wapaméw 10 wasko 7
Wapeunaw 18 waskoya 7
waplnewak 18 wasténikan 5
vapos 2 wasténlikana 5
waposak 2 weplcesis 24
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Lessons 1_— 4

Introduce the student to one kind of Cree word,
which we will ¢all k-nouns, K-nouns are s¢ called because

their plural forms end in k, for example;

‘atim " “dog" ,"atimqgk“ ‘ﬁdogs"
"acimosis” 3puppy"“ “eglnosisak " -Epuppies:
“ wApos* ‘rabblt - *wdposak” ‘rahbl tg”

“wapososise" 974 ttle rabbit" °"Wapososisak® "little wabbits”
The 1essons also introduce the gquestion words, awena
and awenikifk), and the pointing out words, awa,:aBa, naha

and their-piurals; which go with k-nouns.

Teaching suggestions:
' Studgnf will need an explanation of the distances
involved in the use of awa, this one.(right here)

ana, that one (there)
nzha, that one (farthest away)

Animate and Inanimate Demonstratives =-Singular and FPlural

X-nouns (animate) A-nouns (inanimate)
this (here) awa éma
that ana anlwa - Singular
that {far) naha néma
thece (here) 6kok Sho
thosge anikl k anihi Plural
those (far) nékik néhi

Illustrations are enclosed as a supplement to

denonstrate these distances., More practlcal devices
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would be placling different things at different distances.
Diagrams are only 1llustrations. Teaching distances will
be so much more praétical if done with mafterials that are

right in the classrooms.

To supplement sentences, names of other aﬁimals may
be introduced also, It will depend on the teaeherland
students which animals they want. However, it is adylse
able that,at Gradé 4 level, it would be unwise %o have more
than six differemt animals, as this quantity of new
Vaocabulary may cause a loss of retention of the few knoﬁn
-nouns. The game example that 1s included should only be
used after the students lmow gulte thoroughly sentences
one and'tﬁo of Uﬁit One. This game 1is a consolidation ™

exerclse, not a teaching drill.

o~
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Lesson 1

“awena awa "What's this?"
*atim awa .’ "This is a dog"
“awéna ana "What's that (near)?"
“atim mina ana.’ "That's a dog too."
"awéna naha 7" ' "What's that (far)?"
"atim mina naha.” "That's a dog too."
“awéna awa - "What's this?"
“geimosis awa .’ ’ "This is & puppy."
‘awa mdka " "And this?"
'scimosis mina awa . NThis is a puppy too."
a.wena maka ana "ind what's that (near)?"
“aeimosis mina ana.’ "That's a puppy . too."
“ana mdka °° ‘ "And that?" )
“acimosis mina awa .’ "That's a puppy too."
" awéna mdka ndha 7 "And what's that (far)?%
"acimosis mina naha.” HThat's a puppy too."
“ndha maka ? "And that?"
“acimosis mina naha.’ "That's a puppy t.oo."
" awenikik okok 7 "what are these?"
atimwak Skok. tThege are dogs.”
“ awénikik maka &kok 7 "And what are these?"
“acimosisak bkek. "These are puppies."
“awénikik maka anikik 7" "And what are those (near)?"
“acimosisak mina anikik." "These are puppies too.™
‘awénikik maka nékik 7" "And what are those {far)7"
“acimosisak mina nekik.’ "Those are puppies too."
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Lesson 2

+ 4 i
awena awa
wapos awa !
awena ana °

" wapos mina ana.”

“awéna naha >"
- / "N
wapos mina ana.

awena awa 7"
wapsoosis awa.

" awa mdka ?
"wipososis mina ana.

i -l
awena maka ana’
wapososzs mina ana.”
“ana méka ’

‘wipososis mina ana.”

awena méka naha ?°
wap03031s mlna naha.’
‘ndha méka 7

ri o
“wdpososis mina naha.

awenzklk okok >t
“waposak okok
awenlklk méka okok’
wap051sak Skok."
“awénikik maka anikik’
“wiposisak mina anikik.'
“awénikik mdka nékik 7°
“wdposisak mina nekik.

"What this®"

"This is a rabbiti®
"What's that (near)?"
"That's a rabbit too."
"What's that (far)?"
"That's a rabbit, too."

"What's thisT?"

*This is a little rabbit.!

"And this?"

"Thig is a little rabbit, too.”

Wind what's that (hear)?"
"That's a little rabbit, too."
t And that? " .

*That's a little rabbit, too.®

®and what's that (far)?"
That's a little rabbit, too."
"And that?"

"That'!s a little rabbii, too."

"wWhat are thesel!

"These are rabbits."

nand what are these?"

"These are little rabbits."

»pnd what are those (near)i"
"Those are little rabbits, too."
"And what are those (far)?"
"Those are little rabbits, too."”
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Lesson 3

“ awéna awa 7
“ndpéw awa.’

" awe’na ana =

“napéw mina ana."

" I B H
awéna naha
s - [
“népéw mina ana,

" awéna awa 7"
“ndpesis awa."
"awa maka "
“nipdsis mina awa."

"

"awena maka ana.
ndpes:.s mina ana.
ana. ma.ka.

“napésis mina naha . “

:'a.vgér}a maka naha "

'napésis mina naha."
“néha méka 7"
“nipésis mina naha,”

awenikik okok
napewak Skok -

" awenikik maka okok 2

népésisak okok

awenikik maka anikik’
“ndpesisak mina anikik."
a‘«'énlklk maka ne’klk Ed
nape51sak mina nékik.*

"ghat's this?"

"This is a man." - .
"What's that (near):"
"That's a man too." :
"What's that (far)?" -
"That's a man, too,"

"What's this?"

YThis is a boy."

"And this?"

"This is a boy, $0o."

" And what's that (near)7"
"That's a boy, too."
"ind that?"

"That's a boy, too."

"and what's that (far)?"
"That's a boy, toco.".
"And that?" :
"That!s a boy, too." .

"What are these?"

#These are men."

"And what are these?!

1These are boys." .
"And what are those (near)‘?"
"Those are boys, too."

"And what are those (far)?"
"Those are boys, too."m
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Lesson 4

" / -
awena awa :

w2 4 *
1s%wew ava.

" awéna awa 2

"is@yew mina ana.”
“awena naha

CYrY Fs . . ol
iskwew mina ans .

“awéna awa .
"igkwdsis awa .’
"gwa maka "
"jskwésis mina awa."
“ F /- du
aweéna maka ana °
“iskwé§is mina ana .’
“ena maka ~ "
“iskwesis mina ana.”

:,')nl

"awena maka naha
*jskwesis mina naha."
"niha méka ’"

*iskwesis mina naha .

"awenikik okok

- isk}déwak okok , N
“awenikik méka okok "
“iskwesisak ékok.”
"awénikik maka anikik
"iskyé%isak mina anikik.”
~awenikik maka nék%k 2
“jgkwesisak mina nekik .

"hat's this?"

#this is a woman."
"What's that (near)?"
"That's a woman, too."
"What's that (far)?"
"That's a woman, too."

"Mfhat's this?"

"This is a girl."

*And this?" :
"This is a girl, too."

"And what's that (near)?"
HThat's a girl, teo."
"And that?"

"That's a girl, too."

nAnd what's that (far}7"
"That's a girl, too."
"ind thati"

"That's a girl, too."

Wyhat are these?"

"These are women."

"And what are these?"

"These are girls."

"And what are those {(near)?"
"Those are girls, too."

"ind what are those (far)?"
#Those are girls, too."
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Lessons 5,6,7e

Introduces the student to another kind of Cree word,
which are called a~nouns, A-nouns are 80 called because

their plural forms end in "A", for example:

 waskahikan "houéeé
wiskahlkana . “hpusesf
iskwdhtém - "door”
iskwshténma "doors”
whsénamdwin "window"
Wasénamiwina "windows"
wisténikan “1ight“ |
wisténikana = l"'.i.j.ght«é“
apahkwan “rqof" -
apahkwénas, ﬁroofé“

The lesson also introduces the gquestion words, kekwan
and kekwana, and the pointing=-ouk words, oma, anima, and
nema, and their plurals, which go with a-nouns.

It should be apparent at this point that k-nouns

 generally refer to people, or animels, and a-nouns generally

refer to other things. For the most part_this is true,
but there are a few k-nouns that do not refer to anlmals
or people. JLesson & contains one spch k=noun, and lesson.
T comnbains wo more; these are:

m#sinahikanahtik | Mpencil"

maginabikanahtikwak  "pencils"

" or moon"
pisim sun _

-1
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pisimwak "suns and moons"
‘Wwacahkos ' dstar"-
- wacahkosak éstaré"

When saylng "what", it is usual to use awéna
(plural-awénikik) for people and enimals, and Kelkwan
(plural-kekwana) for pother things. However, people
sometimes use awéna and awénikik for other things when

they lmow that the answer is a k-noun.

Teaching suggestions:

‘Here again as a supplement, names of other things
in & house can be learned, as was suggested in Units 1.4,
It will be left to the discretion of the teacher how many

words are learned. An example game is included %o review

distances and nouns. Create situations which have meaning

for the students, for example, a walk around the school

Jard, polnting out words that the class has already lezsrned.

"Awéna nsha?”, Atim naha or maybe vislt a home for lesson-

6, any home,'and point cut names of Varibus'things in the

home. It i1s not pecessarytc remember these nouns.
Children do get carried away wlith “Whatés this?"; so

these need only be learned at a later date. Games like this

are wsed only so children can become thoroughly familiar

with basic sentences, questions, and answers., A 1list is

-included of warious things one may find in a house, but

P



as these vary from dialect %o dialect, you may be reminded
again to check with the local dialect before proceeding ,
as is the case with all lessons.

Game Example Lesson 5

Small groups of students.

Cards: Pictures of houses, near and faT.

Glose ups of parts of houses, dooTs, windows, lights,

e el

roof, etc.

Pirst: Practise with near houses and close—-up

———d

Student 1. asks student 2 (showing him a card).

. )

Student 1 eg.,window "kekwan oma?” ‘“Wha® 1s thisz"

h and/or personal use
t collections@micec.com

4
esearc
tap

Student 2 "Wasénamiwin oma "This is a window"

Student 2 asks student 3 (new picture~door)

c

=~ 38

o
«,“@:é Student 2 "kekwan oma?" “What is this?"

SE . L .

E~§ Student 3 "lskwahtem oma” "This 1s a door”

& c . . .
_E:E This game can go round the group three or four times.
§~§ Later same as above but using distant pictures.
0 9 :

1 1."Kekwan nema?" “What's that® (far)
- 2,.%Waskahiksn nema” “That is a house"
I ; , ' ' ' . sm
3, "Kékwéna maka néhi" "ind what avre these?”(still far
. . away)

h

|
~ Later stlll- miz. ‘near and far indicators.

l #¥pictures should have arrows to indicate ltems such
7 as roor, dooT,etec. especially on'far plictures,

| _

a

=13

)
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Lesson 5
" kelkwan dma ©
waskahikan oma .
kekwan anima .77
waskahlkan mlna anima .
“ kekwdn nems "
* waskahikan mina néma .

LI

kekwan oma N
1skwahtem oma
“ éma maka ?
wa51namaw1n mina oma .
" Cma maka "
Wasznamaw1n mina dma .
oma méka .*
wastenlkan oma + "
"éma mdka 7
“apahkwén dma .

L

e Y

“kekwan mika anima
1skwahtém anlma
"anima mdka
“wisénamdwin dma . “

etc., as above but with anima

~ / 4 = Y
kékwan maka nema °

"what's this?"

UThis is a house."
Mihat's that (near)?™
uThat's a house too."
"What's that (far)?*"
"That's a house too.”

“What's this?"

"This is a door."

tind this?"

"This is a window too."
nAnd this?h :
"This is a window too.“
"And thls n.

tThis is a light.®

and this%3" _
tThis is a roof."

"And what's that (near)?"
"That's a door."

"and that?"

WThatts o window?®

in place of oma.

Wind what's that {far)?n

etc., as above with nema in place of oma and anima.

3w

kekwana oho :
wasenamawlna oho -
* kékwéna maka anihi /"

* wisdnaméwina mina anihi.”®

" kékwdna mdka néhi "

" wisenamdwina mina néhi."

kekwana oho f“

waskahlknna oho
“6ho méka

" jgkwihtema oho. "
"6ho mdka T "

wasenamaw1na ého
ého mdka 7 °

* wdsténikana oho."

“$ho mika

" apahkwana oho . ”

"What are theseT"
"These are windows."

WAnd what are those (near)?"

"Those are windows too."
njnd what are those (far)?"
#Those are windows too."

"What are these?"
"These are houses.,"
"ind these?n
"These are doors.M
nind these?"
tThese are windows."
"and these?"

"These are lights."
1And these?®

IThese are roofs."
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Lesson 5 supplement:

- A

Kékwan dma - "What's this?"®

Yaskhiken Sma, “This is =z hoﬁse"

Kékwan wapahtaman pesci weskahikanik 7"

"$ha® do you see inside the house?"

Nipawikamik "Bedroom" - £
Michowl kami k "§ining roor"
piinowasokamlk “"}4 tchen® '

Aplwlkamik ﬁsitting”room“

Kakinow oho niwapathtan pisci waskahikanik,".
"I see all these things ingide the house".

Fikativwitane Kikwanan epacita yak anta nipawilamikok :"
We will identify the following items we use in the bedroom :"

nipawin "bed"

agplsimon “matfress"
aspiskasimon "pillow" {singuiar)
aspiskasimona "pillows" (plural)
akohpa " "p1anke ts"

akociken "dresser”

-17-



l Additional Material:

] After the teacher has taught aboGt the bedroom and kitchen,
| the teacher could ask the: students if they say prayers or grace
before going to bed or before eatlng meals. e
’ Here are t.wo prayers- e . o

Prayer Before Bedtime:.. . .

% Now I lay me-down.to sleep. .-
I pray the Lord, my soul to keep
If I should die before I wake
- I pray the Lord, my soul to take
Lord, Bless my mocther, father, brothers
and sisters,:and:all my dear.friends,
and help me to be good.
For Jesus sake.

Grace Before Mealtime

Dear Lord

We thank thee for this food
we are about to receive,
Bless it to our use.

AMEN

For further information cont?ct collections@micec.com

Anowak Apacistawin:

—-bommﬁﬂtm@ﬁﬁ%fm#a%amh%m&brmyﬁﬁaHBEJ —

Ispi okiskinohamakew eki kiskinohamakit anihi ohei nipewikamikohk
ekwa mina piminowasowikamikohk taki ka we cimeo okiskinohamakana,
kisaspin ayamihachik emwaye ka wikawisimceik ekwa mina emwaye

amicisocike.

—d
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Cho niso ayamihawina:

Ayamihawin Eti Kawisimoyan

Bywani etikawisimoyan awinipayan

Ninatohtamawaw Kisemanito nitahkwa to kanawenimat

Kispin ninipin emway koskopaniyan
Ninatohtamawaw Kisemanito nitascahwa ta chtinat
Manito, sawenimik nikawi, nchtawi, nistasak,
nisimak, ekwa mina nimisak, ekwa mina -
kahkinaw nitotemak akwawicihin

ta minwawiyan.

Kanocihokosan weochipakosenimowiyan

AMEN

Ayamihawin Eti Micisonanowak

Kisemanito

Ki na naske mitinan oma ohei micim
Ka wi ati otinamahk.

Sawenta katawi minoskakoyahk.

AMEN

19—
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Lesson 6

" xékwan nema '

mlclsow1nahtik nema
"kekwan maka anima .”°

tehtapow1n anima
® kékwhn maka dma
“masinahikan cma .*
“kékwan maka éma "
masinahikanékan oma . "

"What's that (far)7"
"That's a table.”

"ind what's that (near)'"
"That's a chair.®

"And what's this??

"This is a book."

"and what's this?"

"Thls is a piece of paper.”

“kekwdn mdka dma or awena maka awa . "ind what's thls?“

“masinahikanahtik awa .

I L] .
“ kekwana néhi

. . . fo . M
“micisowinahtikwa nehi.

“kekwana maka anihi
tehtapow1na anlhl
“kekwana mdka oho -
“masinahikana dho . *

n

k2

“masinahikanekanwa 6ho .
“masinahikandhtikwak oékok . -

"This is a pencil.”

"What are those?"

"Those are tables."

"And what are those?" -
"Those are chairs."

"ind what are these?"
"These are books."

"ind these are papers."
"And these are pencils."
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Kekwan oma .

Lesson 6

Supplementary Materlal

Picture of a school, what is in the classroom that both teacher

and students use.

L]

* Kiskinohumatokamik oma .’
" Tantahto kisikao etotayan kiskinohumatowikamikok: =

"Whats this?" (near)
®This is a school.!

"How many day do you go to school?"

* Niyanan kisikaw manow tetotan kiskinohumatowikamikok. "

®] go to achool five days altogether.”
“ Kikwana waputaman peeschi klskinohumatOW1kam1kok.

tghat do you see inside the schooliM

kiskinohumakao

kiskinochumakao otetapcwin

masinahikan (s) plea

masinahikananatik (s) pl-ok .

nasinipayikunsa
pesimohkan

ukochikuna

musinahikun apoy
musinahikuma spisk
tetapowina
tipahikunatik (s) pl-ok
moostowin (s) pl-a

kiskinchumakun otetapowin

chickastas mon

Anikik ka kiskinahumachik tuke webumok kotukeya kekwana awaputukik.
The students can go ahead and name other items they see in the

classroom.

teacher
teacher's chair
book -bocks
pencil-pencils
crayons

clock

cupboard

ink

pen

chairs or desks.
ruler or rulers
scissor-~scdssors
student!s chair
picture

" Akwani oho kakenow niwapathten peeschi kiskinohumatowikamikok;i‘

" These are all the things I see in a classroom,

20
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Supplement to Lessons 6 & 7

Extending vocabulary words and sentences to include things m51de
a house, Some of these words are used in lesson 5,

" What do you see in the bedroom? "

"Kekwan wapahtaman nipawikamikek? "

"I see a bed, blankets, pillows and a dresser,”

"Nipawin, akohpa, uSpuskHesimona akowmena akochikun niwapathten,

"¥hat do you do in the bedroom"
K ekwan totuman nipawikamikok?

"I sleep in the bedrocm.” " Ninipan nipawikamikok.

"What do you see in the kitchen? "
MKekwan wapathtaman minosowewkanikok?"

micewinatik "table®
tehtapowina chajirs®
oynakuna "dishes!
minlkokuna : - Youpst
minowosowaskikdk - "pots and pans®
amikonuk "spoons"
mokomana "knives!
chistashapona spoons™

kekwan totuman minowasckumikok. Niminawason papetoos towa michim.
Kotuwanapisk mena ustay minowasokumikook.

Words

bedroom : nipawikamik

bed ' ‘nipawin
blankets ' akkohpa

pillows uspuskwesimona
dresser ' n akochikun

kitchen minosowewkamik
chairs tehtapowina (pl)
table micewinatik

stove kotuwanapisk
dishes ohnakuna (pl)
cups minikokuna (pl)
spoons amikonuk (pls)
knives mokemana (pl)
forks chistashapona (pl)
teapot teawaskik

pots minowsowaskikok (pl)

Extension words may be added at the teacher discretion. More words,
meore examples: 22
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Lesson 7

-

# 5 [
R “kisikaw éma, ekwa oma tipiskaw-
| "This is day, and this is night."

i I - M
kékwan néma or awena naha’ . "What!s that?"

" pisim naha.” NThat's a sun or moon."
o / z ! 4 i 7 o
kekwan maka nema or awena maka naha 2
- npnd what's that?"
\ .
i ‘ . i
isim mina naha,” "That!s a sun or moon too."
W p I un
pisimwak nekik . "Those are the sun and moon."

" kisikz;wi pisim naha, ekwa naha t.ipiské.wi pisim, !
WThat is the sun (the day-pisim), and that is the moon
(the night-pisim)."

LI

" kekwan nema WWhat's that?"

" wasko néma. "’ ®That's cloud."

“ kékwana néhi ©° "What are those,"

* waskoya néhi.” , , "Those are clouds."
“kékwan néma or awena naha ©° "What's that?"
“wacdhkos naha " "That's a star."

" wdkwina nehi or awénikik nekik 7
"ihat are those?"

—iﬂocurnemjprov'rderdI for reseérch andfé)r personJaI use:""J
For further information conte@t collections@micec.com

* wacahkosak nék_;i.k ." NThose are stars.”
¥ kekwan r,:éma 2 "What's that?h
* kisik nema . ° "That's the sky."
|
|
i
R
i
)
/—\ ...2&__
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Lesson 7
Additional naterial‘

~ The teacher can ask the student a few questions like.
By looking at the picture, how ¢an you tell that 1t is day and
it is night.

Answer could be: s The moon and sun, also the stars and the clouds
make the difference.. The sun makes the day and also what kind of
a day it could be --sunny or cloudy explaln the dlfferences.

"What do you do at nlghtq“ “We sleep at night and sonetlmes we go
to a picture show and to a dance.

"What do you do during the day?" "We go to the store. My father
goes to work at the hospital, but he also works at the hospital
at night,’ .

Also the teacher can explain about the full moon and how light
it gets outside at times.

Ckiskinumako tuke kukaychimao ckiskinumakuna oho kakaychikamowina.

Nuskowisitowin: kisikawi pisim akwa mina tipiskawi pisim wuckosuk,
wuskoya akota chi ka ki witane atipiskak mena akisikak. Kisikawi
pisim ohchi ka ki skatane mina ta mino kisikak mina tanikosui,
Fapitcose ispunowa.

Kekwan totuman atipiskak? Ninipan atipisak akwa mena askow
chukastachikunik akwa mena niminanik titotan.,

Kekwan totauman akisikak kiskinahumatowikumik titotan atawikumikok
titotan nchizwe tuwiatoskao akesiwikumikok maka mena atoskao
akosiwikumikok atipiskanik.

Okiskinumakao mena kwayusk tuke witum kekwan achi nepayastenik
atipiskanik.

~26-
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Lessons 8 and 9

Introduce questions that can be answered by yes or no, They.also
introduce the fact that ana, anima, anikik, and anihi are not only
used to point out objects fairly near, but also for any cbject,
near or far, that has already been mentioned. Thus; ﬁe start out
by saying atim na awa, to point out that we are talking about
sohethihg near by, but we answer the question éhe, atim ana,

using'ana’because we have already mentioned the object,

Teaching suggestions:

In these two lessons, teachers will be able to bring in a
variety of supplemental exercises. The game example which is
included can be altered, to accommodate other words which have

been learned.

-27-
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Lesson 8

bl

o * atim nd aws
! “ éhe, atim ana.
| acimosisak nd Okok -

* ehe, acimosisak annklk-"

¥ 'wﬁwsnémm’
* ehe/, wapos ana -
— wiposos:.sak nd anlkik
i "&he’, wéposos:Lsak anikik .

napew na’ ndha
* éne, népew ana.
* {gkwew na’ naha
“éhe, iskwew ana.
nép631s na néha ?

“8he, ndpésis ana.”

'
e

¥

oM

napew na awa .
“mwac, mayew ana napew .
"atim ana .

“atim na mina ana - °
mwac, ma,yew ana atim."
"wapes ana.

—-—Dbcumeﬁtjprov+e‘redjfor reseelrch aﬂdié)r perSOﬂél use-~
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nIs this a dog?"

uYes, it's a dog."

"Are these puppies7"
"Yeg, they're puppies.”

nig that (near) a rabbit?"
"Yes, it's a rabbit."

tppe those little rabbits?®
"Yeg, they are little rabbits."”

#Is that (far) a man?"
nYes, it's a mar,"
#Is that a woman."
*Yes, it's a woman."”
"TIs that a boy:"

"Yes, it's a boy."

"Is this a man?"
"No, it's not a man,”
"It's a dog."

NIs that (near) a dog too?"
"No, it's not a dog."
"It's a rabbit."

—28=
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Game example: lesson 8

Group work:

Pictures of man and men, woman and women, boy and boys,
girl and girls, rabbit and rabbits, dog and dogs etc.

Student 1. asks student 2,
"Atim nd awa?"
Student 2 replies
“ﬁhé; atim awa, '
Student 2 asks student 3.
"Acimosisak nd okok?" "Are these pupples?"
Student 3 replies
"Ehé, acimosisak anikik." "Yes, they're puppies.”
This game can continue with larger set of pictures (covering most
vocabulary to date).
_ First student could ask several questions to students 2, 3, 5 & 5,

Second student asks new set of questions to students 3, 4, 5 & 1.

It could he the same for negaltive answers,

~30-
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Lesson 9

" Y4 a0
4 skwahtem nd 6ma 7

“4né, iskwhtém anima.’
*wiobnambvin né bma 7

- né, wieénsmfwin enima .’

Hoa

. wAsténikan n3 bma :

- 4né, whsténiksn anima .’

‘i gkwihtém né néma

“%né, iskwhhtém néma .’

)

- e / . 3]
“§f8énanawin pna nema -
"%he, wasénaméwin néma. -
“w eyl o 4 Sam

wasteniken na nema

N rd -
2ht, wasténiken néema -

"4 skwhhtém na anima 7

“&hée, iskwahtém anima.”

3

" s . k
whedénamawin na anima -

“4hé, wisénambwin enima.’

~whsténiken ns anime °°

"ghe, whstéenikan anima .’

-

4 skwéhtéma né dho

“ehe, iskwihtéma enihl.’

Y

“whsénamivwina né Sho -

“8hé, wisénamhwlina snihi.”

"Ig this a door?"

"Yes, it's a door."
"Is this a window?“
"Yes, that's a window."
“Is tnls a lignt?"
"Yes, that's a liéht."

"Is that a door?” (thétyfar away)
"Yes, that's a door."

"Is that a window?" '

“Yes,that‘s 8 window."

"Is that a 1ight?"

"Yes, that's a 1ight."

"Ig that a door?" (that- near)
"Yes, that's a door."

"Ig that a window?"

ﬁYes, that's a window."

"Is that a 1ight?”

ﬁYes, that's a liéht.“

“Are these doors?"
"Yes, they're doors.”
"Are these Windows?“.

"Yes, they're windows."
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3

* wAsténikana né Sho

L]

¢hé, wasténlkapa anihi .

* 1skwahtéma né néhy

“ &hé, lskwshtéma néni."
" wisénamfwina né néht >’
" &h&, wAsénamiwina nehi."
“wisténikana ng néhi ;"

“ehé wisténikans néhi .-

skwihtéma na anihi "

i}

He

“ehé, 1swhhtéma anihi .®

) ’ ;
waisénamiwina ni anihi

. 7z 7/ 1
ehé, wasénamiwina anihi.’

" wésténikana ne anihi ° "

“%he, wAsténikana anihi .°

“iskwéhtém na éma 7

“mwac, Mayéw anima iskwihtém.'

o T4 I n
wasenamawin anima .

* apahkwéna nd néhi "

“mWac,-mayéﬁ anihl apahkwansg.'

“Wééténikana anihi.“

s 7 4 2
“napew na ana -

" ’ £ [
mwac, mayew ala napew .

“3sEwahtém anima .

-32-

"Are these lights?”
ﬁYES, they're lighﬁs."

L]

"Are those doors?" (far)
ﬁYes, they're doofé."
*Are those Windows?"'
"Yes, they're windoﬁs."
ﬁAre those lighta?" |
ﬁYbs, they're 1ighﬁs."

"Are those doors?” (mear)
l"I’es, they're doors.”
LArejthose windows?".
"Yes , they're windows."
"ire those lights?"
"Yes, they're lights."

"Is this a door:?"

“No, it isn't a door.”
"It's & window," -
"Are those roofs?" (far)
“No, they aren’t roofs.”
r"They're lights,” -
"Is that a man?"'(near)
l"1\1::3, 1t's not a man,"

"It's a door."



N
i
m
B
j
|
j
m
s &
20
=
—— O
I @©
_m.m
26
o
o wn
.J_rln
5o
23
S
<
0K
5 O
| D
N
0}
—
—
o)

e

"Document provided f
For further information‘contac

e

———d

Y =-CCC”

And"USC o PL
vrd And"Uc ol
L*SGaldr o AL
VEd d*Nald? <ol
GeAalorb? o DL
VEQ <ralleb? <ol

Aad®™Uc o =L
V<1 And "UCS Sl
q*Nald* o -l
Tid dGal b ol
A;:CQru e =l
veEd <t 2Usb> ol

And*Ut o <L
VE] And*UC debl
d*Yald* o dol
Vg GgrNal Ay el
Ad*nalUchb> a <ol
VvEG A lUeb? del

aad*UL a PP

vrg Ang*UL de"a

A Yo llBd*a o B"D
Vg A qellAra Jo"A
Q*nrlUorba o B"p

V*"d 4 "Usba doeTd

And*UL a =»"4

Vrg AndUUL —o*A
L Yol b*a a ™A
"] d*Nal_ A o"A
d*rUsrba o o"A
v*'d d*~"Ugba =-"4

And" L o ™A

VEd And UL De*A
drhald*a a d-*A
Vg dr*qalA*a DA
G2 Ucba a <devad
Vel Q* 2 Uc bha <o A

~33~

PAPo<dldbe>



Document provided for research and/or personal use.

For further information contact collections@micec.com

and™Uc o bL
J= L<* del and™Uc
d*Gal A dell

I<*ba a "4
J= L4° do"a A<"b"'a
qealUscba el

Q}.V e [+ 40..
J= L4°* da o V°
aAad Uc dobl



—

.

For further information contact)colIections@micec.com

--B€jcumeﬂ’fﬂrovided—ﬁor resealJch aiﬂrelv‘@l perseﬁall use.—-—J

—

e

Lesson 10, Transitive Verbs:

This is a continuation of the question and answer pattern of
lessons 1.9, while introdueing a new kind of Crse word,which is
called a transitive verb, If the students want to learn to count,
then counting should be inserted at this point. Cr, as an optional,
substitution, the lesson on money may be used. It is advisable,
however, only one lesson be used. Do not teach counting and money 7
at the same time as these are both different and will be confusing
to students., The numbers change when dollars are used, sb these
should be taught separately.

Teaching suggestions:

As an enrichment, counting may go as high as 25. These numbers
have been inecluded., Along with this, simple arithmetic might be
added. The questions may be asked in English with the student
giving the answer in Cree, Examples are given for this.

Altheugh an optional lesson on money has been added, this would be

‘difficult to teach because it varies between 1 to 9 cents and then

in 10 - 19, it varies again, and so on. Alsc in relating it to
dollars, the last letters of the numbers are either dropped or
changed. This lesson was added mainly for informational reasons.
If students inguire about money the teacher will have this lesson

to refer to,
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Lesson 10

“amena wapamat
*atim nlwapamaw
“kiwapamaw na’ ana atim -
« éhe, niwdpamsw ana atim."
* ghe, niwdpamdw .’

0

“tantahto atimwak wapamacik .’ "

L

~péyak atim niwdpamdw .

"What do you seel"

"] see a dog."

"Do you see the dog?" o
"Yes, I see the dog." or .-
"Yes, I see him."

"How many dogs do you see?h
"] see one dog."

~36-
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Lesson 10 : Counting

Enrichment:

Use all pictures lessons1-10 for practice in counting, and

' " “
for answering questions.“lHow many?“tantahto 2,

-
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"akihtaséna“

Numbers
Count wakihtaso"
péyak one. 1
niso two 2
nisto three 3
newe four A
niysnan five. .5
(n) kotwasik six 6
tépakohp seven 7
eyinaniw . eight 8
kekac mitataht . nine 9
rmitataht ten 10
mitataht peyakosap eleven’ 11
mitataht nisosap twelve 12
mitataht nistosap thirteen 13
mitataht neycsap fourteen 1
mitataht niyananosap fifteen 15
mitataht (ni)kotwasap sixteen 16
mitataht tepakochposdp seventeen 17
mitataht eyinanéwosap eighteen 18
kekac nistanow ninteen 19
nistanaw twenty 20
nistanaw peyskosap twenty~cne 21
nistanaw nisosap twanty-two 22
nistanaw nistosap twenty-three 23
nistanaw neyosap twenty-four 24
nistanaw niyananosap twenty-five 25
38~
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Optional Lesson 10: Money

soniyaw
osawapiskos
peyak osawapiskos

You can continue with the'following numbers 2,-3, L, 5, 6, 7,

"money®
l!penny"
"one penny"

8, 9 putting them in front of "penny".

"Ekwani piyakwan ka ki itwan osawapiskos, akihtasona piko ka
ahtastan., - 'Akihtasona nikan kz wihten akwahté’osawapiskos ka ki

. H
itwan,

For ten cents, we change to "mitétaht piwapiskos®

Twenty-five cents
Fifty cents
Seventy-five cents
One dollar

peyak

nisd.

nisto

néwo

niyanan
(ni)kotwasik
tépakohp
eyindniw
kekdc mitataht
mititaht

"peyak soniyas®
Tisoniyash.
"nisto soniyas"
"peyakwapisk®

peyakwapisk
niswdpisk
nistwdpisk
néwopisk'
niysnanwapisk
(ni)kotwdswdrisk
tépakohptahtwapisk
eyininewapisk -
kékdac mitahtwapisk
mit4tahtwapisk

An example cof some questions that can be asked:

“Pansi etakihték totcsapoy - °
"How much does milk cost?"

"Peyak soniyas itakihtew totosapoy ®
"Milk costs twenty-five cents (25¢),

10¢
25¢
50¢
75¢
$1.00

$1.00
$2.00
$3.00
34,00
$5.00
$6.00
$7.00
$8.00
$9,00
$10.00

e,
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Lesson 10 cent'd.
Simple Arithmetic:
An example:

l._"Cne dog plus one more dog. How many dogs do you have altogether?
" Peyak atim ayawat mina kotak., Tantahto mamaw ayawacik? *

"I have two dogs altogether.”
"Niso mamaw atimwak (ni)tayawawak."

2. "How many houses do you see?!
"Tantahto waskahikana wapahtaman?"

#T see three houses,"
"Nisto waskahikana niwapahten.”

"Count how many roofs, windows, deors, you see."

The students can start counting the following articles they see,

=4 0=

i



Document provided for research and/or personal use.

5

For further information contact collections@micec.com

Testing Suggestionsi

After lesson 10, testing may begin. Teachers judgement of

pupils progress, achievement and ability should be verified by

tests that are purppseful and systematic. This is the main

purpose of testing,

A. Principles of test construction:

1.

2.

General considerations

a) Instructions should be clear and brief. Directions
given in the second language should be easily under-
stocd by the pupils. Where necessary, a model of
the question and its answer might be surplied.

b} The sampling of the items should be a fair representation
of the skills and knowledges taught in the class,

¢} Tests in the elementary school should be briéf, simple,
flexible, integrated with the course and planned while
teaching.

Testing the skills and knowledges:

a) Work sample of the student's performance should be in
the second language.

b} A1l four skills (Aural comprehension, speaking, reading
and writing) should be tested individually or collectively.

¢) Skills may be examined through group tests or individual
tests. If the child is to be tested individually, the
teacher will take longer than one pericd, rper class.

B. Testing Aural Skills (Aural Discrimination)

1.

This is measuring the understanding of the spoken word,
It may be accomplished by testing the skill by itself or
with other skills, understanding a native or near-native
speaker at normal speed should be objective.

-1
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™
] 2., Suggestions:
" "a) True or False tests:
? B 1) . The teacher may read a number of statements in the
1 A second language each statement being rgad twice.
FPupil may answer yes "or no’on paper. Example!
H . Houses can walk. '
' 11) The teacher holds up or peints to a picture and
g makes a.statement about it; then the pupil
| indicates on the answer sheet whether it is true

|
‘ or false. Example: Show picture of a dog and
say: This is a horse.

111) The teacher makes statements with or without
accompanying-action, depending on the statement.
Pupils write whether True or False. Example:

Run and say'l am walking.

1v) Teachers says number -in Cree, students write the
snswer in figures. Simple arithmetic may. be
_done this w%y also. Example: Cne plus one
equals whatl

v) Teacher distributes a sheet with ten pictures.
He then directs the children that,as he reads
a sentence, they are to write down the appropriate
number of the picture on a separate sheet.

b) Multiple Choice Items:

1) Cnce the child has mastered his basic reading
gkills, he should be able to cope with this
type of question. -

For further information co@ct collections@micec.com
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11) Measuring aural comprehension through visual
recognition of the correct answer to a question
presented orally: The speaker asks a question.
The student is directed to check the gtatement
which answers correctly the question heard.
Four answers appear on the student's paper.
Example: What do you answer when somecne
says "How are you " ? :

Choices: "No.~
" Ten.”
" Horse.”
*1'm fine.”

-
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111) Measuring aural camprehension. by visual

recognition of the correct completion of an
incomplete statement presented orally,
The speaker reads an incomplete sentence. The
pupil chooses the word or phrase which best
completes the sentencefrom among those on the
pupils paper. Example: Speaker:
"I want to eat because. . ., . *

Choices:

"I'm tired.”

“I'm hungry *

"I do my duty.”

"I like television *

¢) Testing the Speaking Skills:

‘1. a) Mimic or Echo Test:

b)

Y

The simplest test or oral production is the mimie

or Echo test. The pupil is instructed to repeat
whatever the: teacher says.

Example:
I see a dog*
"I see a dog outside." ‘
"I see a dog outside on the grass .’ .
"1 see a dog outside running on the grass .~
Secering ¢

To score the "echo" test, the teacher should prepare

in advance a check list of the specific characteristics
of speech production he wishes to measure. It is
suggested that the teacher write these items across

“the top of a sheet of a paper.

Examples: - intonation
stress
Junctures
consonants
.nasals ete,

Cral Reading:

Reading a passage aloud is another form of speech
production test:the difficulty of the passage to ke
read will of course vary with the pupil level, It
should also be material that has already been
presented in class.

3=
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d) Answering Questions:

The question-answer type of test measures the pupils
ability tos

1) Understand the question and,

11) to respond automatically. The response also
measures his mastery of structural patterns.
This type of evaluation is most highly
recommended as it provides a work sample of
performance mostly consonant with communicating
goals. .
Example: What's your name? )

“How old are you?

Bvaluation!

The grading system may be of the simplest ind:

G for good performance which shows the need for
further practice. Such day-by-day recorads, constantly
maintained, show at a glance which students need more-
than-average guidance and practice, especially at the
imitation stage.

D. Testing the Reading Skills:

ll

Types of Questions:

Reading skills may be tested by means of many question

types:
- Answering questicns on content in complete sentences

in Cree

Matching questions

Multiple choice questicns

True-False questions (on beginning level of learning)
Combination completion and multiple choice of questions.

Again these are suggestions! The teacher is free to evaluate

students progress any way he wishes,
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Lesson 11

“ awénikik wépamacik "Who do you see?"”

" atimwak niwapamawak.' "1 see some dogs."

" kiwdpamdwak na anikik'atingk?g“Do you see_thoseidogs?" (near)
"éhé, niwdpamawak aniklk atimwakﬁ.ﬁYES, I Sée thdse doéé."

"éhé, niwapamawak.' "Yes, I see them.” ’
"tantahto atimwak wapamacik ”” "How meny dogs'dblyou see?"

“nisd atinmwak niwdpaméwalk.” "I see two dogs."
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Lesson 11

“ What do you see? ” Instead of, "Who do you see?® say, "What
do you see?" Use plurals of the same thing:as dog, dogs. Later

- mix the types, Example:

Question: "What do you see? "

Answer: "1 see a dog and a z‘a.l:‘h:i.t..'l
“I see dogs and rabbits.”
“I see a dog and two rabbits.

The CHAIN game: Suggestion:

Teacher say:“What do you see?
First student answers:
“Iseea dog. What do you see?"
Second student answers:
"1 see a dog and a rabbit. What do you see? "

Third student answers:

A L

I see a dog, a rabbit and a girl, what do you see? etc, stc.

Points may be given for students who can add on a word, If
he can't he loses one point and starts again at one word. "Teachers
are warned that giving points and using competition is sometimes
not advisable. Use this system only with discretion.

Word chains should not exceed seven wordsl Froblems of
remenbering !

a) words given _

b) correct order and : h

c) correct structure and pronunciation make it more difficult,
to add words past this point, especially with younger

children.

=4 T
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Lesson 11

Variation con ?I spy"

- Materialsé

Fifteen to twenty cards of different objects spread out on
floor, with a group of six or seven students around. .

Student 1. Foints to a card and asks$
uAwéna wpamat?" "Who do you see?!
Any student can answer:
Piko aw{yak kakiskinohmat taki naskowasitow

*Atim niwapamaw™ "I see a dog."

Student 1 then questions individuals eg., #2 & #3.
"Kiwdpamiw ni ana atim?" "Do you see that dog?"
Chosen student(s) replies: '
"¥hé niwdpamaw ana atim apo ehe niwapamaw." Then:
"Pantahto atimwak wApamacik?" "How many dogs do you see?"

Student 2. “Peyak atim n:i.‘wa.pama‘w.'l "I see one dog."

Each student of the group then takes a turn to ask this set

of questions to the rest of the group, using different anirals or

'object or target word.

N.B.  Teachers should be aware that some students may "fade into
the background" and not be questioned. All questioners should be
encouraged to involve everyone in their group.. -

Kakiskinohamahcit anikik ta ki mamiskoci ka kécimihtowak
kakécihkemowina taki apacihtacik papihtos téwihkan'pisiskowa apo

kikwana kotakiya taisi nahipaniki anihi ayamowina.

«dy B
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N.B. Okiskinchamdkéwak ta wi awéniméwak Atiht okiskinohamikaniwawa
é kd ta kikécimikoeik kalkécihkdmowina. Kahtinaw anikik ka nita
kakdcihkémacik ta ki sihkiskawéwak ta kaké cihkelmonit mina ta

naskowasitwdnit anihi kakécihkémowina.
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Example:lesson 11
This game can be played with groups of students and starting
with certain letters of animals on cards. '

Student 1 holds out a card with a letter A on it and asks student 2:

“Niwapahten kekwan niskisikosihk ohei kekwan e ﬁacipanik ohei -A-~

9] spy with my little eye something that starts with the letter -A-"

Student 2 answers:
ﬂA\‘.J'.m mina ac¢imesis kiwa.pamaw.n "You see a dog and a puppy also."

The game cah continue with all the other following names of
things.

wapos "rabbit" wapososis "little rabbits.”

Hetawewin ta ki pimipaniw kotakiya winiwina anikik
pisiskowak ta ki itwanowahki.

In the place of man, woman, boy and girl, the initials of the

gstudents or teachers can be used,

Napew, iskwew, napesis ekwa iskwesis nistum owenowin ka ohchi
machipunik tuke apuchtawon.

-50=
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Lessons 12-15

These lessons have the same basic structure as lesson 10.
Teaching suggestions after lesson 10 may be used with this lesson.
Another test is suggested after lesson 15. Counting may be
practised, if the counting lesson was used. Count boys and girls

in the classroon.

51—
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Lesson 12
‘ gwena wWapamat - "Who do you see?”
“ngpesis niwapamaw .’ "I see a boy."

‘ Xiwapamaw na ana napesis 2" ébo you see tﬁe boy?"

‘ ehe,niwapamaw ana napesls N éiéé, I see the boy.f

"ehe, niwapamew .’ - "Yes, I see him,”

"tantahto napesisak Wapamacikfaﬁow many bOES do you-see??

"peyak napesls niwapamaw . - "I see one dog.f

52




Document provided for research and/or personal use.

For further information contact collections@micec.com

FCC/arnt Papodidas>
AdV*a A <L”
aVen ede<LL e
Pl <.%a da aVn
Ved o4 <Lda aVen D>
Vg e <L"
C2C"3 aVesy Qe<Lrs

AZS aVedn o <L

__4-...\“ :



Lesson 13

1}

XX¥ X %% XA . % % % XX XK

W09°0821W@suonoaie? 10e)00 Uonewloul Jayuny 1o

‘psn _mco%ma Lo\bc,w yoJ4easal 10} papirosd juaynooq _




[.

d

nd/or personal us

/e

search d

For further information corffact collections@micec.com

Docur%gé‘r‘itﬂprovr(-jed for rg

0

S

-

S

Lesson 13
“ awenlkik wapamecik " "Who do you see?”
“ napesisak niwapamawak .' "I gee boys." |

' kiwapamawsk na anikik napesisak” "Do you see the boys?”
“ehe, niwapamawak aniklk nap'esiSa-k-:""'Yes, I see the boy:é."
“ehe, niwapamewak.' "Yes, I see them." |
"tantahto napesisak wapamacik-""__."ﬂow'_many boys c‘l‘o you see?"

“neso napesisak niwapamawak.f "I gee two boys.""
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Lesson 14
‘awena wapamat 7' “Who do you see?"
" {skwesis niwapamawl' ﬁI see a'girl." .

‘kiwapamaw na ana iskwesls’’ ﬁbo'yov see the girl?”
"ehe, niwapamaw ans 1skwesis.“ﬁYes, I see the'girl;ﬁ
“ehe, niwapamaw.' AYES, I see her," '
"tantahto iskwesissk wapamaciké"fﬁowimany girlé de you gee?"

"peyak iskwesis niwapamaw.’ "I see one girl.”

—56
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Lesson 15
" awenikik wapamacik 2 "Whom d& you see?
* 4 gkweslsak niwapamawak . "I see glrls.”

kiWapamawak na aniklik 1skwesisak’”“Do you see those girls?“
"ehe, niwapamewak anikik iskwesisak""!es, I see those girls.

ehe, niwapamaWak. f'Yes, I see them.

*tantéhto iskwesisak Wapamacik'?“ “How-many girls do you see?”

" nisto iskweslsak niwapamawak "T see three girls.”

=58
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Lessons 16 & 17

More questions and answers., Here the supplement that was
ineluded along with lesson 5 may come in handy to extend the
vocabulary. There is also an additional supplementjquestions
and answers should also be added according to the needs of the
students,

=60-
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"

: " kéikwan wdpahtaman 7 "what do you see?"

" wdskahikan nj\.w-é.pahte’n " n] see a house."
" kékwén mina ° ° , , ,  'What else?"
- “ {skwahtém mina niwapahten: #] see a door tLoo."

- *kékwan mina asici wapahtaman ?: "What else do you see also?"
" wgsénsmawina asici niwé;ﬂ:ahtém n] gee windows also."
“ kekwan mina wapahtaman . " "What else do you see?"

1 * apahkwén niwdpahtén . . 291 gee a roof,"

) . . L}
kiwipahtén na’ anima wiskahikan ?
"Do you see the house?"

lg € o
g 8 L . 4 ’ 7 .
= 9 ehe, niwapahten anima waskahikan.
Wg 8 . "es, I see the house." or
2 é ehé, niwdpahten. *
S @ "Yes, I see it."
12 -*c:) o - ' N . o
3 kiwdpahtén na anima iskwahtem .
3 "Dy you see the door?"
(&

*&ne€, niwdpahtén,

. Yes, 1 gee the door." or
éhé, niwapahtén , "
nYes, I see it."

Tast

R |
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" kiwdpahten na’ anihi wasenamawina -
, "Do you see the windows?" -
&he, niwdpahtén anihi wdsénamawina -
. "Yes, I see the windows." or
£ ¢ a Fd rd L
eh€, niwdapahten .
*Yes, 1 see them,"
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| .
téntahto wdskahikana wapahtaman -

"How many houses do you see"”
“péyak waskahikan niwapahtén .
*I see one house,™

“tantahto mska iskwahtéma wipahtaman "

"And how many doors do you see” "
"péyak iskwahtem niwépahtén .
"I see one door,"

“tantahto maka wasénamawina wapahtaman

. "And how many windows do you see?"
“niso wasénamswina niwapahtén. "
"I see two windows."

“ tantahto mdka spahkwana wapahtaman .~ -

"ind how may roofs do you see"" "
" péyak apahkwan niwdpahtén .
"] see one roof,.”
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Lesson 16

There are many different kinds of houses here in our communlty.
Mihchet papetocse hi31nakona waskahikana ota tltawinack

Some of the houses are big, small, long, short and some have
upstairs in them. 4 ' a |

itsht waskahikana mischawa apisacina, kinoskona, chimasinow akwa
mina ateht waskahikana ispimiwana,

Some houses are close together and still other houses are far
apart. ' o ) : '
Ateht waskahikana kisowack chachimataywa akwa mina ateht

waskahikana wanow austaywa.
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Lesson 16
More Supplementary Material

" Tansi espechak kiklsklnahumatowikam:.k.
* Misaw akwa kinoskun nikiskinahamatowlkam:.k.
‘ Mischet wasananamawina akwa mena kotosik iskwatema tukona.

"How big is your scheol?"

"Our scheol is big and long.”

*There are many windows and also there are six doors,”
* Tantahto okiskinahumakawak manow ayawakok. "
\iita.t.ah‘t. nesosap mamow okiskinahmnakawak ota ayawak."

"How many teachers do you have altogether'? H
"¥e have twelve teachers in our school alt.oget.her.

" Okiskinahumakawak ota ka aychik misiwae eta ochiwak ahtiht
ayhek oschiwak "

Winnipeg ~ derives from:muddy water
Selkirk - asoohoonan
Saskatchewan- kishiskatchewan-fast water

iy,

b



st T 1 K s ALY SRR

lesson 17

W09°080lW@SU0N03|[0d{0BINEO Uolew.ojul JayLINR0
‘asn __mcomhma mho\uc,m UoTEasSMg pepinoid juswngoq

r—t—




% % ¥

¥ ¥ ¥

W02 082IWL@SUOII09||02 10BIUOD UCHEWIOLUI J8YLN) 10
"asn |euosiad Jo/pue yoiessal 1o} papiAoid Juswnooq

o



-] Document prev'rdjed for:@éearéhar*d/or pers!ona‘I‘US'éJ.
ForfunherwﬁonnahonfiiﬁactcoHechons@Dnucecconw

-

/‘\\

Lesson 17

“ kekwana wapahtaman o Wihat (things) do you see?"

* wéskahikana niwapahtén - "] see hou‘saﬁs.
* kékwana mina 2 "What else? _
1skwahtema mina niwapahten ' "I see doors too." L

etc., with wasenanawina. “windows" ‘and apahkwana. wpoofsh
in place of “iskwahtéma “doors".

) k:mapahten ne anihi waskahikana 7
. "Do you see the houses?™
“ehe,, niwdpahtén anihi waskahikana .
WYeg, I see the hfuses." or
" ehé, niwdpahten.
“Yes, I see them.”

. with iskwahtema "doors" wasenamaw:ma Uwindows",
22:1: a';:.thana. tpoofs® in place of ‘waskahikana “houses."

67—
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tintahto wdskahikana wdpahtaman .’
"How many houses do you see?!

"nisto wiskahikana niwdpahtén,’

"I see three houses.!

" - L3
etc. with nisto iskwahtéma "three doors®, niso wasenamiwina "

Ywo windows® and“nist,o ap ahkwsna” "th - il
- . “ re "
nisto waskahikana "three houses." ® roofst in placg of

~68-
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' Lessons 18-2, Obviative Form - Refer to page 3

Here the teacher may introduce other animals that havg riot
been taken yet. Review, 8 ' | ' o

The use of charta.of ahiﬁals'might’be uded., Eipériehce charts
of animélsvafé availéble” - _

Discuss the habitat, the diet, the life of the

animals. in discﬁssing the'moose; for instanée, you can discuss
the various parts of the moose that are utilized. There is very
little that is not used. Maybe another éhart can be madé of this,

Brain Used in tanning the hide
Antlers Used for tools
Tongue Considered a delicacy
Hide ~Tanned and made into clothes, bags, shoes, etc.
Bones Used for tools
Sinue Used for thread
Etc. Bte.

Conservation may be also discussed at this time. No kiiling
Just for the killing but killing for survival, Remember Indians
before were nemadic and they did sc for a variety of reasons.
Cne reason was conservation. They did not stay in one area until
they had used every resource up. They moved seasonally, like the
animals, to areas of plenty, to return to previous areas when these
areas become revitalized. Man did net try to force nature and
animéls to adapt to him. He adapted himself to nature and the
animals which he depended on for existence.
Areas of discussion may focus around the adaptation of animals
and man to the north.
For instance, the changing to white of the rabbit, weasel and
the ptarmigan. What advantage do they have? Hibernation of
the bear, skunks and frogs. Why? The migration of different
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birds from north to south. Whyldo some birds stay? What do the
animals and birds that stay up north for the winter have that
the others don't, (besides anow, that is), Bring adults in to
include them in these discussions. |

Beavers ard muskrats: CHARTS of Homes.

Adaptation to cold, warmth
Diet during winter, summer etc.

Another chart may have the value of the beaver to Indians.

“As a source of food
As a source of clothing
As a source of money

-72-
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Lessons 18 =24 !

Teaching Suggestions:

Teachers can suggest to students to draw other kinds of

animals rather than the ones used in the lessons.
Each student then can ask another student. what he or sh

e drew.

Here are some of the anlmals that can be drawn by students._'

beaver
muskrat
moose
bear
wolf
fox
caribou
cat
horse
mouse
squirrel
cow

: Singular

amisk
wachusk
nOOSWa,
muskwa
mahheekun

- makkaso

ahtik
poosees
mistatin

~apekoosees

alikwacas

‘mistoos

The same c¢an be done for birds

blackbird
leoon
bittern
whiskyjack
chickadee
woodpecker
robin

grouse-partridge
{(any kind-pokotowa)
ruffled grouse

ptarmigan

trapping
fishing

hunting

chachakune
moko
mookwahoso
kweekweeso
kechekannasis
papaschao
opipehchao
pinnac

puspuskeo
wapenao

wanekawin
puketahowin
machewin
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beavers
nuskrats
lynx
squirrels
weasels
fox
mink
otter
fisher
animals

blackbirds
loons
whiskyjaeks
chickadees
woodpeckers
robins

grouse
ruffled grouse
ptarmigan

Plural

amiskok
wachuskalk
pisseook
alikkwachasak
sihkoosowak
mukkasowak
gakwasowak

‘nehkikwak

ochakwak
plsiskowak

chachakunnowak
mockwak
kweekweesowak
kechekannasisak
papaschawak
opipehchawak
pinnawak
puspuskewak

‘wappenawak
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Extension of Sentences: Vecabulary for Lessons 18.24.

TRAFPING
"Where is your father?" "Tanowa kohtawe apo kipapa?®
"My father went trapping. = Nohtawe tawunekew aspin. ~

What do you think your father will kill? *
"Kekwan ihtentaman ta nipatat kohtawe?"

o

-

“

"

My father will kill beavers, muskrats, lynx, squirrels, weasels,
4

foxes, mink, otters, fisher and many other different animals,

Nohtawe ta nipahew amiskwa, wachuskwa pisseo, alikicwachasa,
sihkoosowa, muklitasowa, sakwasowa, nehkikowa, ochakwa akwa mena

+

hichet petc¢ose towa pisiskowa.

"

What will your father do with all the animals that he will kill?
" Tansi ketotowat oho kohatwe pisiskowa ka wenipahat?"

He will dry the fur of the animals and sell them to the market. .
'Tapasawo wahtayia okwa tahatawakao. )

" We will also eat some of the animals that he has cleaned. "
" Akwa mena ka mawananuk anihkik pisiskowsk tahto ka mowichik,
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Lesson 18

“awénikik wdpamacik 2t

“atim niwdpamaw skwa mina wapos
“aweniwa awa atim wapamat.

‘wiposa wapaméw ana atim .

‘wiposa wapaméw .

“tdntahto wéposa wépamit ana atim’
“tdntahto wiposa wipamét "
“péyak wdposa wépaméw . "

: L]
“aweniwa mika ana wipos wdpamdt - "

“atimwa wipaméw ana wépos . "
“atimwa wapaméw . *
“tanta.hto atimwa wapamat . “
vpeyak Wapaméw .

"What (things) do you see?"
"] see a dog and rabbit."
"What does the dog see?"

-"The dog sees a rabbit.' or

“He sees a rabbit." .

" WHow many rabbits does the dog see?" or
"How many rabbits does he see?™

"He sees one rabbit,."

"And what does the rabbit see?"
"The rabbit see the dog." or
"He sees the dog,."

"How many dogs does he see?"
"He sees one," -
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Lesaon 19

" awénikik wapamacik :
* atim niwdpamsw akwa mina waposak
ameniwa awa atim wapamat
waposa wapamew ana atim .« *

“ wiposa wapaméWa

"téntahto wéposa wdbamat ana atlm

“tantanto wiposa wépamat"“
peyak nlso, nlsto, néwo. ™

“néwo waposa wapaméw - "

"What (things) do you see?"

"] see a dog and some rabbits."

"What does the dog see?"

"The dog see scme rabbits." or

~ “"He sees a rabbit."

* WHow many rabbits does the dog see?" or
"How many rabbits does he see?"

“"One, two, three, four.*

"He sees four rabbits.”

d 4. Fd . ’ ” - A T
awéniwa maka anikik wdposak wapamgeik . -

®ind what do the rabbits see?"

"atimwa whpaméwak anikik wéposak "

. "The rabbits see the dog." o
" atimwa wdpamewak. "’ '
tantahto atimwa wapamac:k

* péyak piko wapaméwak , *

78—

‘4They see the dog."

"How many dogs do they see?!
HThey see just one."
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Leason 20

-

" awénikik wépamacik 7

" wipos niwapamsw akwa mina mistatim.”
_#T gee a rabbit and a horse." -

wipanéw nd ana wdpos anihi mistatimwa®”
"Does the rabbit see the horse?” oo

&hé, wipamew ana wapos anihi mistatimwa. )
"Yes, the rabbit sees the horse," or
ehe, wdpamew "Yes, he sees him."

wapaméw na ana mistatim oho waposa?”
"Does the horse see the rabbit?"

. L)
mwac wapaméw ana mistatim oho weposa

“No, the horse doesn't see the rabbit." or
mwWac wapamew

—80-

"What (things) do you see?"

*No, he doesn't see him,"
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Lesson 21

Note use of 'fanihi ‘with noun in fourth person (obviative) =

extension of inanimate plurals:

now animate in obviative.

Here, teachers can refer back to the teaching suggestions of
lessons 1-I+, where t.he distances were explained in the use of

awa, ana, “and naha.
to these distances,

With lesson 21 there is a further compl:.cat.ion

K-nouns fa.nimate A-nouns (inanimate
this (here) awa dma
that ana anima singular
that (far) naha néma
these (here) okok oho
those anikik anihi plural
those (far) nékik néhi

Obviative -starting at lesson 21

- - Kenouns (an_j_gatez A-nouns (inanimate) _
this oho émeniniw

that anihi animéniniw singulan
that (far) néhi némeniniw .
these oho ého

those anhi - anihi plural
those (far) néhi nehi

[T}

With obvia.tive K-nouns, the pointing out words are oho, anihi,
and nehi. With the obviative singular of A-nouns, the pointing
out words are cmeniniw, anmeniniw, "and “nemeniniw.”

of a:urena a.nd a.wen:lkik is awenlua or a.wem.hl.

is kekwa.niniw.

w

~82=

The cbviative

The obviative kekwan

H
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Lesson 21

* awénikik wdpamacik 7 o “What (things) do you see?"

* wdposak niwapamswak akwa mina atim’
¥] see some rabbits and a dog.®

" wipaméwak na okok wdposak anihi atimwa 2
"Do the rabbits see the dogi®

" &he, wipamewak okok wéposak anihi atimwa .
"Yes, the rabbitis see the dog." or

“ %he, wdpaméwak, ' "Yes, they see him."
* wApaméw ana atim waposa > "Does the dog see the rabbits?"
" mwac wapaméw." "No, he doesn't see them."
-3
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Lesson 22

awena awa |
napesis ana.”

"~ gwéna mdka naha ’?
“ mistatim ana. *

" aweniwa wspamat ana népesis ?

"wWhat is this?h.
aTt's a boy."

tand what's that?"
"It's a horse." '

"What does the boy see?"

“ anihi mistatimwa wapaméw ana ndpesis.”
#The boy sees the horse. or .

“ anihi mistatimwa wapamew."

ta.nta.hto mistat.jmwa wapamat. 7"
* peyak mistatimwa wdpaméw .

85—

“He gsees the horsé.“

"How many horses does he see?"

"He seey one horse."
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Lesson 23

* aweha awa ?

népesis ana.”

“ gwénikik maka nékik 2"
mistatimwak anikik.

“ awenihi wapamst ana nepésis °"

"hat is this?"

"IL's a boy."

"And what are those?"
"They are horses,"
yhat does the boy see?!

“ anihi mistatimwa wipameéw ana napesis.

"The boy sees the horses." . or
anihi mistatimwa wapamew .

“tdntahto m:l.statimwa wa.pamat [
" niso mistatimwa wapaméw .

‘"He sees the horses,"

"How many horses does he see?
"He sees two horses."
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FOr Turther intormation coniaci

t

* awéniwa wapamat ana iskwesis :

e

Leason 24

2"

plnesisa wapamew .
awena naha 7,
pine31s ana.
" awenikik maka nekik
“pinesisak anikik. .
"tansi etwét ana. iskwesis ?
* niwapamawak pinesisak, itwew,

"

"

"yhat does this girl see?!
"She sees some birds,"
“What's that."

*That's a bird."

"And what are those?"

#Those are birds.”

"ghat is the girl saying?"
"She says, I see scme birds."
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| Additional Ideas !

FISHING

I went with my father to set a net.
N Nikiwichawow nohtawe anta pukkitawot. -

~ Early the next morning we went to lift the net. .
Heepuch mena ahtikakisa.payak ke t.aynatanuppana.n.

We hooked or caught many fish in our net.
Miscet kincosawak ki ohtawowal.

)

.use

"What kind of fish did you catch?"
"Kikotoha kincosawak ka ohtawownacik?" -

_Persor 6 nal

S
% atikkummak : *whitefish
5 numapinuk "suckers”
T pickeral "okow!
ﬁ;m jackfish (innuttookennosao)
W 3 - (atikoonsao)
f_‘-), goldeye fwepechesis!

These are scme fishes that can be mentioned but there are other
 kinds of fish that can be caught with different types. of nets used.

An example of one is sturgeon "nunmao® .

The net is called “nusmaowanuppe .

l‘F)f' Turther information CGH{?CI collections@micec.com

_'____;‘_iD_Q_C_UH]EﬁLD

Also you can fish with a hook.
Kakikowskipitaw mina kinosao.

b

)
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Additional Material: Trees and Berries.

My friend and I went for a walk in the woods on Saturday,
It was a very beautiful day. The birds were singing.
We saw many different types of trees and these are a few of them?
spruce, tamarack, birch, white poplar, black poplar and willow,
There are many other trees.

 The trees give many uses to the people, an example is people out

camping; they have use for the tamarack for making fire,
As we were walking in the woods, we saw many berries.
are very nice to pick and eat,

These berries

Some of the berries we picked were: strawberries, raspberries,
cranberries, gooseberries, blueberries. Some people get together
and all go picking berries and really enjoy themselves. If you
eat too many berries they can make you sick, (give_you‘a
stomach~ache ),

Anowak apacistawin okisklnohamakew taki apacistat: Mistiwak akwa
Minisa, '

Kakimatinewikisikak nina akwa nitotem nohcimihk kisi
papamohtanan. Na natoohk towihkan mistilkwak nikiwapamananak akwa
okok atiht ka witiwinakik. (Hinahik-aninahtik) wakinokan waskoy,
wapimitos, manimitos akwa nipisihtakwa. Keyapic mihcet mistikwak
eka ewinayahkok misiwe itapacihewak ininiwak mistikwa, Machika
ininiwak eka pesicik wakinakaniw ponikakewak.

Ekwa oma epimohteyahk nohcimihk mihcet kiwapahten minisa
minwasinwa oho minisa ta mominanowahk, Ekwani atiht oho minisa
ka ki momlneyahk otehimina, anoskanak, wisakimina, osapominak
ininimina. Atiht ininiwak mamawitowak enate mawisochik ekwa
minenihtamisowak kispin wesa mihcet kimicin minisa kika
ahkosiskakon (kakisowaskastan).
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| | Extensions of vocabulary werds: - Seasons
7 summer - : ne’lﬁir} S
| fall o tukwkin.
' winter o pepoon
- spring _ - - -seekun -

. last summer r_ne'piqnook

" last fall~ : ' - tukwakook
B last winter . pépoonock
last spring seekunook
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Final Test Suggestions

After lesson 24, there should be a test toc evaluate how much
the student has learned. Does student know the basic sentence
structure? Can he present a short oral story on what he has
learned? '

Test should also inciude pronunciation and comprehension,
If a test is done orally, it will take three or four days to test
each student individually, also, the test will have to vary:

This is an example only:

1., Pronounce ten words you know,

2, Pronounce these words in Cree, dog, girls, pencils,
rabbits, bird, ete,

3, Say two sentences you know.

4e Now say: What's that?, what things do you see?, He
sees the horse etc.

5. Make two sentences that say something about today.

6. Say in Cree a few questions which he will answer with a
yes or no.
Do you see dogs outside?
Do you see a pencii?

7« Tell a short story that he can tell you in English.

8, DHNow tell him to the same.

9. Count from 12-17.

10. Dots on paper. Ask how many, etec.

If possible, tape the student while you are testing. This way
both the teacher and student will benefit from the play back.
Student can listen to his pronounciation, and teacher can refer
to it when he is evaluating the student,
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